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Introduction 
 
Mississippi University for Women (MUW) offers graduate programs that provide students who 
have received a baccalaureate degree with opportunities to learn research-based content beyond 
that of their undergraduate programs. The Master of Arts in Teaching (MAT) program is a 30-
credit hour graduate program designed for completers of a bachelor’s degree in a secondary (7-12) 
subject area wishing to obtain initial educator licensure in the State of Mississippi. Upon 
completion of initial licensure, MAT candidates may advance in the profession while refining their 
knowledge, skills, and dispositions as practitioners by completing the full master’s level degree. 
In addition to the MAT, the MUW Education Department provides opportunity for Mississippi 
Educator licensure add-on certifications in the areas of Reading/Literacy (K-12), and Gifted 
Education (K-12). MUW does not offer an alternate route licensure program for early childhood 
or elementary education licensure. 
 
For the most up-to-date information about the MAT, please visit:  
 
https://www.muw.edu/education/graduate/mat  
 

MAT PROGRAM’s VISION STATEMENT 

The vision of the Master of Arts in Teaching (MAT) program is to be a regional leader in 
providing an alternative opportunity to become a licensed educator in Mississippi’s secondary 
schools (grades 7-12). 
 
 
 
MAT PROGRAM’s MISSION STATEMENT 

The MAT program follows the University’s Strategic Plan: (1) promoting academic excellence 
through programs that result in individuals who are masters in their profession, (2) maintaining a 
rigorous system of admissions and monitoring, (3) developing leadership and research skills, and 
(4) fostering community service as well as participation in state, regional, national, and 
international organizations. Graduate faculty, administration, and staff at Mississippi University 
for Women are committed to providing a quality environment with resources for excellence. 
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School of Education at Mississippi University for Women 
 

Mississippi University for Women has been dedicated to training teachers since it was founded in 
1884, more than 135 years ago, as America’s first public college for women. Sparked by Sallie 
Reneau’s campaign to secure state funds for female higher education, today’s institution boasts an 
inclusive community and a wide range of academic programs. Despite the university’s expanded 
mission and curriculum, education remains one of its most popular and respected fields of study. 

The W maintains steady recognition as one of the top 20 public southern regional universities in 
rankings released by U.S. News & World Report. The U.S. News & World Report’s annual “Best 
Colleges” guide ranks institutions based on Quantitative data such as freshman retention, 
graduation rates and strength of Faculty, and it also includes qualitative factors such as surveys of 
peer institutions and evaluations by high school counselors. 

The School of Education offers both undergraduate and graduate degrees to help students 
maximize an understanding of teaching, leading, and learning. Housed within the School of 
Education is an undergraduate degree program in Early Childhood Development (non-licensure 
program), an undergraduate degree program in Elementary Education an alternate route licensure 
program leading to a master’s degree and a Master of Education in Education (M.Ed.). 
Additionally, Mississippi Educator Licensure add-on certifications in the areas of 
Reading/Literacy (K-12) and Gifted Education (K-12) are offered. 

 

 

Goals of the Educator Preparation Program (EPP) 

Goal 1: Provide students high quality best practices in all modalities of instruction to 
progressively develop the knowledge, skills, and dispositions desired in the 
Professional Educator. 

Goal 2: Provide individualized support beyond a traditional classroom model for students 
to progressively develop the knowledge, skills, and dispositions desired in the 
Professional Educator and increase retention rates. 

Goal 3:  Provide meaningful support and service to students and the learning community-
at-large through focused effort and development of meaningful partnerships. 

Goal 4:  Provide access to quality instruction, support, and coaching to those who wish to 
continue developing as Professional Educators. 

Goal 5: Ensure equitable, meaningful programming for recruitment of potential students to 
all degree and certification pathways and increase enrollment. 

(Adopted by the School of Education 7/1/2020; adopted by the MUW EPP 2/25/2021) 
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Disclaimers: 

The Master of Arts in Teaching (MAT) Handbook is provided as a supplement to the current MUW 
Graduate Bulletin, all other institutional policies and procedures, and all other School of Education 
policies and procedures to include those outlined on the MUW School of Education’s Website.  

The program requirements contained within this document and other supplementary School of 
Education publications are subject to change and may be revised as necessary to meet requirements 
of the Mississippi Department of Education, Mississippi Institutions of Higher Learning, 
accrediting agencies, workforce demands, available resources, or other entities to which 
compliance is required.  
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Conceptual Framework for the MAT Program Phase I 
 
 

As an initial licensure program, phase I of the MAT conceptual framework mirrors MUW’s undergraduate 
initial licensure programs and is based upon the Educator as a Reflective Decision Maker, which represents 
the foundational and professional beliefs and practices of guiding the development of future educators.  
 
The current model and framework were developed a number of years ago as a collaborative process involving 
the MUW faculty and constituency, and the unit has continued to find the framework relevant over time. 
Reviews and modifications have been used to update it and ensure continued viability. 

The elements of the conceptual framework represent:  
 
Diverse MAT Candidate Population (Foundation) 

The foundation for the conceptual framework is the diverse educator candidate population. The faculty and 
administration of the university are committed to recruitment of a diverse educator candidate population. The 
challenges and responsibilities of the Mississippi University for Women Educator Preparation Program (EPP) 
are to nurture all candidates’ individual differences while providing them with development of appropriate depth 
and breadth in their understanding and experiences related to content, pedagogical skills, pedagogical content 
knowledge, and professionalism as educators. The faculty seeks to develop within each candidate the acquisition 
of knowledge, self-understanding, skills, and dispositions to practice appropriate professional reflective decision 
making. 
 

MAT Program Knowledge Base (Foundation) 

When MAT candidates initially enter the program, they are admitted with a 
knowledge base in core subject content areas through a bachelor’s degree and 
competency established on the Praxis II Subject Area Assessment and a basic 
skills assessment (Praxis CORE or ACT). After admission to the program, 
MAT Candidates continue their studies in their professional education courses 
and are guided to develop knowledge, skills, and dispositions to be successful 
educators who practice reflectively. The curricula for the MAT program are 
based on well-founded theories and current research. The knowledge base is 
delivered through a carefully articulated progression of initial coursework (ED 
549 and ED 551) and intensive clinical experiences in the internship (ED 697). 
Theory and practical experiences, including internships, are integrated and 
embedded in the required courses. MAT candidates are encouraged and guided 
in using metacognition and reflection to develop self-understanding. Their 
knowledge, skills, and dispositions are assessed at levels through the program, 
and focused feedback is provided to foster growth. 
 

Knowledge, Self-Understanding, Skills, and Dispositions (Pillars of the Model) 

MAT candidates are expected to develop and demonstrate professional competency in the areas represented in the 
pillars on the model: (a) applying knowledge that is related to content, pedagogical skills, and pedagogical 
content knowledge; (b) developing self-understanding through guided reflection upon their own 
practices, beliefs and skills development; (c ) practicing appropriate teaching and professional skills that support 
positive impact on 7-12 student learning; and (d) acquiring and/or refining dispositions that foster learning and positive 
human relationships, reflect appropriate work, professional ethics and behavior, and demonstrate reflection upon 
their own values and decision making.  
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Reflective Decision Making (Entablature resting on the Pillars in the model) 
The anticipated outcome for MAT Candidates is an ability to utilize reflective decision making in all aspects of 
professional practice. Candidates are guided in developing these skills through experiences in all aspects of the 
progression through their programs of study. Toward accomplishment of this aim, the MAT 
program has adapted the principles of the Interstate New Teacher Assessment and Support 
Consortium (INTASC) and the standards of the Mississippi Teacher Growth System (TGR) 
as goals for aspiring MAT candidates. Experiences are aligned with these standards.  

 
Continued Growth (Pediment above the Entablature) 
 
MAT candidates are guided and encouraged through the program of study to continue to 
develop professional skills throughout their careers and pursue lifelong learning and 
professional growth. The pediment at top of the figure represents this goal for graduates of the 
programs. The university faculty are also expected to model these behaviors themselves in 
their own continued growth and professional behavior. 
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EPP Quality Assurance System 
 

Effective fall 2020, the Quality Assurance System for Program Improvement (QAS) for the MUW School 
of Education (SoE) and MUW’s EPP was developed to enhance and expand upon previous MUW education 
program administration’s data assessment procedures, the standards established by the Mississippi 
Department of Education (MDE) Program Review Process, the CAEP Review Process, and the MUW’s 
Planning and Institutional Effectiveness Process.  This guidebook provides the nature and scope of the QAS 
and as such provides an overview of the history, positions, and processes associated with the QAS. The 
EPP’s stance on the collection, analysis, communication, and use of data for decision making related to 
program improvement to support and advance the shared vision of the School of Education and the overall 
EPP are outlined in the EPP’s QAS. Additionally, course assessment tools and other means of evaluation 
are explained. The establishment of this iteration of a QAS is just beginning; therefore, an assumption 
toward implementation and sustainability is that the QAS is a dynamic process that involves systemic 
change to be gradually introduced and implemented going forward in the EPP’s plan for continuous 
improvement. Therefore, assessment and evaluation tools included in the QAS may be in a phase of draft, 
proposal, pilot, or full implementation, and the QAS itself will be subjected to assessment for continued 
effectiveness. 

The QAS is found in the “Program Planning” tab of the School of Education’s website. The guidebook and 
all EPP handbooks are designed for use by faculty, clinical-based partners, and teacher education students 
at all levels and provides information about standards, curriculum, clinical experiences, assessment 
practices, and program policies.   
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InTASC Model Core Teaching Standards for Teachers 
 

For a complete performances, essential knowledge, critical dispositions, and progressions for each standard, access 
InTASC Model Core Teaching Standards for Teachers . 

 
 
Standard 1: Learner Development 
The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary 
individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 
 
Standard 2: Learning Differences  
The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive 
learning environments that enable each learner to meet high standards. 
 
Standard 3: Learning Environments  
The teacher works with others to create environments that support individual and collaborative learning, and that 
encourage positive social interaction, active engagement in learning, and self-motivation. 
 
Standard 4: Content Knowledge  
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and 
creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure 
mastery of the content. 
 
Standard 5: Application of Content  
The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, 
creativity, and collaborative problem solving related to authentic local and global issues. 
 
Standard 6: Assessment  
The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making. 
 
Standard 7: Planning for Instruction  
The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and 
the community context. 
 
Standard 8: Instructional Strategies  
The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 
 
Standard 9: Professional Learning and Ethical Practice  
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner. 
 
Standard 10: Leadership and Collaboration  
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to 
collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner 
growth, and to advance the profession. 
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Mississippi Department of Education  
Teacher Growth Standards 

 

https://www.mdek12.org/sites/default/files/Offices/MDE/OA/OTL/Teacher%20Center/pgs-
teacher_growth-rubric-guidebook2018-2019_20180620110553_869001.pdf?fbclid=IwAR3LsglrZ4-

rg_Oz1FGnhlrzq8BxPk_hdXOKoqgC8pQ6r1bovpldoocPvg8 

 

The Teacher Growth Rubric has four domains and nine standards. 
 
 
DOMAIN I: LESSON DESIGN 
    
Teachers must be skilled in planning instruction that is appropriate for their students, fully aligned to 
state standards and reflect teaching to high standards of student learning. 
 

1. Lessons are aligned to standards and represent a coherent sequence of learning. 
2. Lessons have levels of learning for all students. 

 
 
DOMAIN II: STUDENT UNDERSTANDING  
  
Teachers build the classroom to develop students’ competence and confidence. This includes a wide 
range of inputs and processes such as modeling, collaborative and cooperative learning experiences, and 
assessments. 
 

3. The teacher assists students in taking responsibility for learning and monitors student learning. 
4. The teacher provides multiple ways for students to make meaning of content. 

 

DOMAIN III: CULTURE AND LEARNING ENVIRONMENT 

Teachers build a learning environment that is predictable with established routines and procedures, one 
in which they know their students as people and as learners, and one in which students thrive.  

5. The teacher manages a learning-focused classroom community.  
6. The teacher manages classroom space, time, and resources (including technology when  
     appropriate) effectively for student learning.  
7. The teacher creates and maintains a classroom of respect for all students.  

 

DOMAIN IV: PROFESSIONAL RESPONSIBILITIES 

Teachers engage with the professional community both within the school and beyond, demonstrate a 
commitment to ongoing learning, collaborate productively with colleagues and contribute to the life of 
the school.  

8. The teacher engages in professional learning.  
9. The teacher establishes and maintains effective communication with families/guardians.
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Conceptual Framework for the MAT Program Phase II  
 

As MAT candidates advance to Phase II of the 
program, the conceptual framework is predicated 
on the five core propositions of the National 
Board for Professional Teaching Standards. The 
framework supports the characterization of an 
accomplished career educator as reflected in the 
related belief statements for each of the core 
propositions. 

 

 

 
 
Teachers are committed to students and their learning. 

 
1 Teachers recognize individual differences in their students and adjust their practice accordingly. 
2 Teachers understand how students develop and learn. 
3 Teachers treat students equitably. 
4 Teachers know their mission transcends the cognitive development of their students. 

 

Teachers know the subjects they teach and how to teach those subjects to students. 

1 Teachers appreciate how knowledge in their subjects is created, organized, and linked to other disciplines. 
2 Teachers command specialized knowledge of how to convey a subject to students. 
3 Teachers generate multiple paths to knowledge. 

 
 

Teachers are responsible for managing and monitoring student learning. 
 

1 Teachers call on multiple methods to meet their instructional goals. 
2 Teachers support student learning in varied settings and groups. 
3 Teachers value student engagement. 
4 Teachers regularly assess student progress. 
5 Teachers engage students in the learning process. 

 

Teachers think systematically about their practices and learn from experience. 

1 Teachers make difficult choices that test their professional judgment. 
2 Teachers use feedback and research to improve their practice and positively impact student learning. 

 

Teachers are members of learning communities. 

1 Teachers collaborate with other professionals to improve school effectiveness. 
2 Teachers work collaboratively with families. 
3 Teachers work collaboratively with communities. 

nbpts.org 
accomplishedteacher.org 
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Dispositions of the Professional Educator 
 

An individual’s disposition is related to their qualities of mind and character, consequently one’s 
disposition influences their behaviors. 

The dispositions of the Professional Educator include the values and professional ethics that 
influence behaviors towards students, families, colleagues, and communities that affect the 
learning environment as well as the educator’s own professional growth. The Mississippi Educator 
Preparation Program Collaborative established the Dispositions of the Professional Educator, 
which are guided by an individual’s beliefs and attitudes, and related to the following indicators: 
honesty and integrity, confidentiality, maturity and sound judgment, adherence to policy, 
acceptance of constructive criticism, fair and equitable practices, and appropriate professional 
relationships. The assessment of these indicators at the undergraduate and graduate levels is 
aligned with the State of Mississippi Educator Code of Ethics and Standards of Conduct (MCoE).  
 

MISSISSIPPI EDUCATOR CODE OF ETHICS AND STANDARDS OF 
CONDUCT 

Upon entering the teaching profession, each educator assumes a number of obligations, one of 
which is to adhere to a set of principles which defines professional conduct. These principles are 
reflected in the Mississippi Educator Code of Ethics and Standards of Conduct (MCoE). 

This code applies to all persons licensed according to the rules established by the Mississippi State 
Board of Education and protects the health, safety and general welfare of students and educators. 
Ethical conduct is any conduct which promotes the health, safety, welfare, discipline and morals 
of students and colleagues. Unethical conduct is any conduct that impairs the license holder’s 
ability to function in his/her employment position or a pattern of behavior that is detrimental to the 
health, safety, welfare, discipline, or morals of students and colleagues: 
https://www.mdek12.org/OEM/Home  

1 Professional Conduct: An educator should demonstrate conduct 
that follows generally recognized professional standards. 

6 Alcohol, Drug and Tobacco Use or Possession: An educator should 
refrain from the use of alcohol and/or tobacco during the course of 
professional practice and should never use illegal or unauthorized drugs. 

 
2 Trustworthiness: An educator should exemplify honesty and 
integrity in the course of professional practice and does not 
knowingly engage in deceptive practices regarding official policies 
of the school district or educational institution. 
 

 
7 Public Funds and Property: An educator shall not knowingly 
misappropriate divert, or use funds, personnel, property, or equipment 
committed to his or her charge for personal gain or advantage. 

 
3 Unlawful Acts: An educator shall abide by federal, state, and 
local laws and statutes and local school board policies. 

 
8 Remunerative Conduct: An educator should maintain integrity with 
students, colleagues, parents, patrons, or businesses when accepting 
gifts, gratuities, favors, and additional compensation. 

 
4 Educator/Student Relationships: An educator should always 
maintain a professional relationship with all students, both in and 
outside the classroom. 

 
9 Maintenance of Confidentiality: An educator shall comply with state 
and federal laws and local school board policies relating to 
confidentiality of student and personnel records, standardized test 
material, and other information covered by confidentiality agreements. 

 
5 Educator Collegial Relationships: An educator should always 
maintain a professional relationship with colleagues, both in and 
outside the classroom. 

 
10 Breach of Contract or Abandonment of Employment: An educator 
should fulfill all of the terms and obligations detailed in the contract with 
the local school board or educational agency for the duration of the 
contract. 
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Mississippi Educator Preparation Program Collaborative 
Dispositions of the Professional Educator 

 

Evaluation of Professional Dispositions is one of the Key Assessments used to monitor MAT Candidate success. 

DOMAIN I. PROFESSIONALISM & ACADEMIC INTEGRITY DISPOSITIONS 
1. The MAT Candidate protects confidential information concerning students and/or colleagues unless 

the law requires disclosure. (MCoE 9, NBPTS CP 1) 
 
The MAT Candidate protects confidential information concerning colleagues and/or students unless the 
law requires disclosure and encourages others to do the same. 

2. The MAT Candidate demonstrates maturity and sound judgment in all interactions with peers, 
university and P-12 personnel, and parents. (MCoE 5, NBPTS CP 5) 
 
The MAT Candidate/graduate demonstrates maturity and sound judgment in all interactions with 
colleagues and works to build consensus in the workplace. 
 

3. The MAT Candidate follows all university and P-12 school policies including but not limited to 
policies for alcohol, drug, tobacco, and social media use. (MCoE 6, NBPTS CP 5) 
 
The MAT Candidate follows all university and P-12 school policies including but not limited to policies 
for alcohol, drug, tobacco, and social media use, and uses teachable moments or planned instruction to 
reinforce school policy. 

DOMAIN II. CHARACTER DISPOSITIONS 
4. The MAT Candidate exemplifies honesty and integrity (honesty, tact, and fairness) with all 

stakeholders during his/her time in the program. (MCoE 2, NBPTS CP 5) 
 

The MAT Candidate exemplifies honesty and integrity with all stakeholders and encourages students to 
also act with honesty and integrity. 
 

5. The MAT Candidate accepts constructive criticism in a positive manner. (MCoE , NBPTS CP 5) 
 
The MAT Candidate accepts constructive criticism in a positive manner and also self-reflects and 
participates in professional development activities to promote personal professional growth. 

DOMAIN III. SCHOOL SETTING DISPOSITIONS (As revealed via course assignments.) 
6. The MAT Candidate provides fair and equitable opportunities for all P-12 students in a non-

discriminatory manner. (MCoE 4, NBPTS CP 1) 
 
The MAT Candidate provides fair and equitable opportunities for all P-12 students in a non-
discriminatory manner by nurturing the intellectual, physical, emotional, social, and civic potential of 
all students. 

7. The MAT Candidate/ MAT Candidate maintains a professional relationship with all students both 
inside and outside professional settings. (MCoE 4, NBPTS CP 1) 
 
The MAT Candidate/MAT Candidate models professionalism in all interactions with students and 
encourages students at every opportunity to treat each other with respect. 
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Admission to the MAT Program 
 

Applicants should go to the Graduate Studies Website to access information about requirements and the online 
application. In addition to the specific requirements listed for the MAT application, general admission requirements 
for all graduate programs at The W 
 

 A $25 application fee, payable to through the graduate application at time of submission. 

Admission to the Master of Arts in Teaching Program 

Mississippi University for Women’s School of Education is seeking high quality college graduates who possess a 
bachelor’s degree and desire a secondary teaching position through alternate route initial licensure. Additionally, the 
School of Education seeks those MAT candidates who achieve initial licensure to continue advancing their knowledge, 
skills, and dispositions at the master’s degree level. Please review the standards for admissions and application 
instructions carefully. 
 

Phase I Application Requirements for MAT Initial Licensure: 
  

1. Bachelor’s degree (or 18 hours of credit) in an approved 7-12 subject area currently offered at MUW 

MAT Initial Licensure Areas at MUW 
Art English Physics 
Business Health Social Studies 
Biology Mathematics Spanish 
Chemistry Music  

 
Visit this link for acceptable coursework in a subject area: 
https://www.mdek12.org/sites/default/files/Offices/MDE/OA/OTL/Teacher%20Center/mde_list_of_accept
able_coursework_revised_11-2020.pdf  

2. Basic Skills Assessment: Praxis I Core https://www.ets.org/praxis/ms/requirements/ or  
ACT Score (Minimum composite score of 21) or Transcripts with GPA 3.0/4.0 

3. Praxis II Subject Area Assessment Score Report 
https://www.ets.org/praxis/ms/requirements/  

4. Transcripts with GPA 3.0/4.0 (Non-MUW graduate); Praxis II Subject Area Assessment required; 
Transcripts with GPA 2.75/4.0 (MUW senior/graduate); Basic Skills Assessment or ACT composite score of 
21 or higher required if GPA is less than 3.0/4.0 and Praxis II required Subject Area Assessment required 

Official Transcripts of all undergraduate and graduate work from each institution attended, including 
MUW transcripts. Transcripts must verify that the applicant received a baccalaureate degree from a 
regionally accredited four-year institution.  Transcripts may be sent Electronically to Mississippi 
University for Women Graduate Studies. 
  

Physical transcripts should be sent to: 
Mississippi University for Women  
Graduate Studies 
1100 College Street, MUW-1603    
Columbus, MS 39701 

 
Letters of Recommendation 

5. Three letters of recommendation are required as part of the application process. Selection of professional 
references should include those with whom applicants have worked with in the educational setting and those 
who have supervised the applicant’s performance. 

6. MUW Senior Approval Form (MUW seniors only) 
 

Applicants not meeting these criteria may be considered on an individual basis for conditional admission. 
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Phase II Application Requirements for the MAT Initial Licensure: 

During the second semester of the ED 697 Internship in MAT, the MAT candidate should 
consult with his/her advisor regarding Phase II admission to MAT. 

1. GPA 
 Verification of 3.0/4.0 on all MAT Phase I initial licensure coursework. 
 BS Degree Conferred (Graduating seniors from MUW) 

2. Professional Dispositions Scores Phase I 
 Minimum 2.0/3.0 required 

3. Form of Understanding Signed by MAT Candidate 
4. Standard Teaching License 
5. Writing Sample 

Using a prompt provided by the Education Department, the writing sample provides an 
assessment of the commitment, readiness, and academic writing ability of applicants to the 
Phase II MAT program. 
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Financial Aid 
 

Financial Aid 

Financial aid is available to part-time and full-time students after acceptance to the program. 

For more information, please call: (662) 329-7114 or visit the MUW Office of Financial Aid. 

  

Graduate Scholarships 

MAT scholarships may be available from Graduate Studies in Education. Please email 
gse@muw.edu or call (662) 329-7191 for more information. 

 

Deadlines to apply for scholarships are as follows: 

Spring deadline: November 15 
Summer deadline: April 15 
Fall deadline: July 15 

  

Scholarships for Licensed Mississippi Teachers 

If you are a licensed public-school teacher in Mississippi and in need of financial assistance, please 
contact the Mississippi Office of Student Financial Aid/Institutions of Higher Learning (IHL) for 
information on the Graduate Teacher Reimbursement Scholarships (GTS). 

1-800-327-2980 or 601-423-6997 or http://www.ihl.state.ms.us/ 
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MAT Candidate Expectations 
 

MAT Candidates are expected to demonstrate a desire to engage in scholarly work and grow as 
new educators in the initial licensure phase and teaching professionals in phase II. They are 
expected to become familiar with the policies, procedures, and required assessments of the 
program as presented in this handbook and other School of Education supplementary publications 
as well as the academic and standards of conduct policies of Mississippi University for Women. 

 

Essential Policy and Procedural Program Information 

 Program of Study and Registering for Classes 

1. The MAT candidate, in consultation with his/her advisor, develops a proposed program of 
study. 

2. The MAT candidate must submit an official transcript of any graduate transfer credits 
before his/her last semester of coursework. The MAT/graduate faculty must approve any 
transfer work applied to the student’s program. No more than 6 hours with minimum grade 
of B may be transferred. 

3. The MAT program of study form is signed the MAT candidate and the advisor; it is retained 
on file in the Education Department. 

4. The MAT candidate must meet with his/her advisor each semester prior to registration to 
secure approval for courses to be taken in the ensuing semester. 

5. Withdrawal from a graduate class should be done in consultation with an advisor and must 
be approved by the Department Chair.  

 
MAT Candidate Orientation  

1. Each semester, an MAT orientation is offered to provide students with essential 
information for success. 

2. The MAT candidate is expected to participate in the orientation to gain understanding of 
the program expectations, key assessments, and graduation requirements. 

Taskstream 

1. The Graduate Studies in Education program uses the Taskstream™ electronic assessment 
management system to collect, analyze and report data related to program. 

2. The MAT candidate is expected to learn how to use the system to upload key assessments 
as well as access coaching and feedback. More information about Taskstream™ is 
provided in the MAT Candidate in Education Orientation and the ED 500 course. 

Internship (6 hours) 

1. Upon successful completion of ED 549 and ED 551, the MAT Candidate is solely 
responsible for researching, applying for, interviewing, and obtaining a teaching 
contract/employment in the subject area of the license. The MAT Candidate may 
not take the ED 697 internship without an approved full-time teaching position. 

2. The MAT Candidate’s teaching position is to be in a 7th-12th grade classroom, 
teaching a subject area endorsed on the 3-year Class A non-renewable Mississippi 
educator license. 
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3. It is preferred that MAT Candidates are employed in a Mississippi, public school 
during the MAT internship. However, an MAT Candidate may be approved for the 
MAT internship if the teaching position is not located in the preferred setting.  For 
example, an MAT Candidate teaching in their endorsed subject area one of the 
following settings may be considered for approval: 

 public school in another state 
 non-public school in another state 
 non-public MS school 

An MAT Candidate requesting to teach a subject area endorsed on the 3-year, 
Class A non-renewable license in a 7th-12th grade classroom in a school that is 
NOT a public school in Mississippi, must be approved by the MAT advisor and 
Institution Certification Officer and documented in the student's academic file. The 
following criteria will be considered by the School of Education for approval of 
internship: 

 Public school in another state must be accredited by their state department 
of education and the MAT Candidate have access to a Mentor 
Teacher/Administrator who meets the standards of the program. 

 Non-public school in Mississippi or in another state, requires a review of 
the credentials, accreditation, and curriculum as well as the MAT Candidate 
has access to a Mentor Teacher/Administrator who meets the standards of 
the program. 

 
Professional Dispositions 

1. The MAT candidate is on a path to becoming a professional educator. MUW MAT 
candidates are those who are determined by the program’s faculty and administration as 
embodying the qualities of mind and character one expects in the profession. A goal of the 
program is to deepen and strengthen MAT candidates’ awareness and use of ethical 
decision making through one’s own professional dispositions, demonstrating growth 
toward an accomplished educator.  

2. Standards for professional dispositions are aligned to the Mississippi Educator Code of 
Ethics and Standards of Conduct. Graduate MAT candidates are evaluated against these 
standards throughout the program. 

3. FAILURE TO MEET THE STANDARD: 
a. First time: The MAT candidate will receive a Dispositions Infraction Notice 

from the instructor. A coaching conference will be held with the MAT 
candidate, instructor, advisor, and other graduate faculty. 

b. Second Time: The MAT candidate will receive another Dispositions 
Infraction Notice from the instructor. A coaching conference will be held with 
the MAT Candidate, instructor, advisor, and the Education Department Chair. 

c. Third Time: The MAT candidate will be placed on an improvement plan. A 
coaching conference is held (as noted above in “b”) and the issues outlined in 
the improvement plan must be met within the specified timeline or the MAT 
candidate will be excluded from the MAT program. 
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Application for Candidacy 
 

1. Once MAT candidates have accumulated at least six hours of graduate credit at MUW, 
they must apply for candidacy by the end of their next semester of enrollment. 

2. All requests for modification of the Candidacy Form must be made in writing to the 
Department Chair whose approval allows the student to proceed with courses as planned. 

3. A minimum of 15 semester hours must be completed following the student’s admission to 
candidacy. 

 
 

Graduation Requirements 
 
1. PROFESSIONAL PORTFOLIO: All MAT candidates must submit a professional 

portfolio to their Advisor as directed by the guidelines in this handbook. 
 August Graduates: portfolios due the first day of the second summer session.  
 May and December Graduates: portfolios are due one month prior to graduation. 

 
MAT Candidates are advised to keep a copy of all contents for their own records. 
 

2. COMPREHENSIVE EXAM: All MAT candidates must complete the Comprehensive 
Examination (COMPS).  

1. The MAT candidate must register for COMPS with a written request to the 
Education Department at the beginning of the semester exams are to be attempted. 
Request for registration is sent from the Education Department to all eligible MAT 
candidates.  

2. MAT candidates are strongly encouraged to keep detailed records from all of the 
graduate courses, research, and other scholarly work to adequately prepare for 
COMPS. 

3. MAT candidates are strongly encouraged to participate in the Graduate Studies 
COMPS Workshop offered each semester. 

4. Failure to Pass COMPS 
A. Failure of first written attempt: 

i. The MAT candidate has the opportunity to repeat written COMPS 
on an alternative set of content/questions approved by the Chair 
of the Department of Education; 

ii. Time/date of the second written attempt is determined by the 
Chair of the Department of Education. 

B. Failure of the second written attempt: 
i. The MAT candidate has the opportunity for an oral defense as a 

follow-up to the responses on the second written attempt. 
ii. The oral defense is done with a committee including the primary 

graduate academic advisor, one other graduate faculty members 
to be determined by the Chair of the Education Department, and 
the Education Department Chair. 

iii. The oral defense should be scheduled prior to the end of the same 
semester, if possible. 

iv. UNSUCCESSFUL ORAL DEFENSE 
a. Probable delay of planned graduation date 
b. The MAT candidate is required to pass a third written 

comprehensive exam within one year after the date of the 
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first attempt. Additional coursework will not be required 
but may be encouraged to assist the student in preparation 
for the third written comprehensive exam. 

c. Failure to pass the third written attempt will result in 
exclusion from the graduate program and graduate studies 
at MUW. 

 
3. MAT candidates need to meet with their advisor to confirm completion of graduation 

requirements:  
1. All admission and program requirements have been satisfied 
2. All transcripts of transfer credit have been submitted to and processed by the 

Registrar. 
3. The MAT Candidate Portfolio has been completed satisfactorily. 
4. The MAT Comprehensive Exam has been completed satisfactorily. 
5. The MUW cumulative GPA and the overall GPA are at least a 3.0. 
6. No grades of incomplete remain on the student’s academic record. 

 
4. MAT Candidates are responsible for applying for the degree and applying for the 

commencement ceremony by the deadline established by the MUW Registrar. Failure to 
do so will result in a delay of conferring of the degree, minimally by one semester. 

 

Probation, Expulsion, and Dismissal 

1. GPA 
An MAT Candidate who does not maintain a 3.0 MUW cumulative GPA, including grades 
of Incomplete (I), will be placed on probation. If the MAT Candidate on probation fails to 
earn a 3.0 MUW cumulative GPA excluding grades of Incomplete (I) at the end of the 
probationary semester, the MAT Candidate will be removed from the program and will not 
be allowed to enroll in any graduate program at MUW. If the MAT Candidate on probation 
earns a 3.0 MUW cumulative GPA excluding grades of Incomplete (I) at the end of the 
probationary semester, the MAT Candidate may continue in good standing unless the MAT 
Candidate earned a grade of I during the probationary semester, in which case the MAT 
Candidate may continue on probation. 

An MAT Candidate who makes more than two grades of C, a grade of D, or a grade of F 
will be removed from the graduate program and will not be allowed to enroll in any 
graduate program at MUW. 

 

APPEAL PROCESS 
An MAT Candidate who is removed from the graduate program may appeal that decision 
to the MAT Candidate Scholastic Appeals Committee. An MAT Candidate may appeal to 
this committee only once during his or her graduate-student career. The MAT Candidate’s 
appeal shall consist of a letter, in her/his own words, addressed to the committee in care of 
the Director of Graduate Studies. It should contain salient information detailing possible 
reasons and explanations for sub-standard academic performance, any extenuating 
circumstances, etc. In addition to the student’s own letter, any letter of support for the 
student from outside parties should also accompany the letter. The Director of Graduate 
Studies shall forward the appeal information to the Chair of the MAT Candidate Scholastic 
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Appeals Committee. The deadline for receiving appeals shall be the working day prior to 
the published registration date for the semester for which the student intends to register. 
Neither the MAT Candidate, nor any other parties, shall be granted the privilege of a 
personal appearance or hearing before the Committee. The Committee shall reserve the 
right to seek any relevant academic information pertaining to the student, such as class 
attendance records and transcripts before rendering a final decision on the expulsion of the 
student. The Committee shall have the right to impose certain academic requirements or 
conditions on any student it readmits to the university. These may include, but are not 
limited to, prescribing certain course, determining semester course load, requiring 
specified level of scholastic performance, and requiring academic counseling. A written 
statement concerning the actions of the Committee on each student’s appeal shall be 
forwarded to the Director of Graduate Studies who will then notify the student in writing 
of the Committee’s action with copies to the Registrar and the MAT Candidate’s academic 
program. 
 

The MAT Candidate Scholastic Appeals Committee represents the highest performance 
review board to which the student may appeal an academic expulsion. The decisions of the 
committee are not subject to review or change by any other university authority. 

2. CONDUCT & ACADEMIC DISHONESTY 
Unsafe, unethical, illegal, or unprofessional conduct, as well as academic dishonesty, is 
cause for denying admission to graduate studies or dismissal from graduate studies. An 
MAT Candidate dismissed for these reasons will not be eligible for readmission to any 
graduate program at MUW. If a graduate program denies admission to or dismisses a 
student for unsafe, unethical, illegal, or unprofessional conduct the student may appeal the 
decision by following the procedure outlined in the current MUW Graduate Bulletin. 
 
In all cases, MUW educator preparation programs adhere to and upholds the State Board 
Policy for Mississippi Educator Code of Ethics and Standards of Conduct without 
exception.  
 

It is the responsibility of each MAT Candidate to become familiar with all policies and 
procedures outlined in the current MUW Graduate Bulletin.  To ensure successful progression 
through the program of study, it is recommended that all MAT Candidates review all policy 
outlined in the bulletin, including but not limited to:  

 
Student Responsibility 
Dismissal from Graduate Programs 
Academic Grievances 
Academic Integrity 
Scholastic Policies 
Registration Policies 
General Degree Requirements 
Application to Candidacy 
Application for Degree  
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Application for Degree and Graduation/Commencement 
 

MAT Candidates are responsible for applying for the degree and applying for the commencement 
ceremony by the deadline established by the MUW Registrar. Failure to do so will result in a delay 
of conferring of the degree, minimally by one semester.  

Mississippi University for Women holds commencement ceremonies in May (Spring semester), 
August (Summer semester) and December (Fall semester). MAT Candidates should participate in 
the commencement ceremony of the semester they complete.   

All undergraduate and MAT Candidates must apply for degree online through her or his BANNER 
WEB account. Specific deadlines are established each semester for the submission of the 
degree/graduation application. Multiple notices are sent to current students’ myapps email account 
with reminders of the cost and the deadline. The MUW Registrar’s Office may not make any 
exceptions to any student who does not submit the application by the deadline. Failure to meet the 
deadline may result in a delayed graduation and consequently a delay in receiving the initial 
educator license or upgrade to an existing license. 

Application for degree must be completed in order to be a candidate. The student’s university 
account will be charged when the application is submitted in Banner Web.  Students do NOT 
need to send additional payment.   The amount must be paid online in your Banner Web account 
or at University Accounting (105 Welty Hall) before your diploma will be mailed.  

Application fees, commencement dates and deadlines for application are published on 
the Academic Calendar.  

Regalia (cap and gown) must be ordered through The Bookend if a student plans to participate in 
the ceremony.  All students MUST wear regalia to participate. Please go to Student Regalia to find 
out more information on ordering your regalia. 

For additional information about the application for degree/commencement, please go to: 

Office of the Registrar 105 Welty Hall  
662-329-7135  
www.muw.edu/registrar  
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Initial Educator Licensure in Mississippi  
 

Once the first part of the initial licensure coursework is successfully completed (ED 549 and ED 
551), the MAT Licensure Officer at MUW makes the recommendation to the Mississippi 
Department of Education Office of Educator Licensure for the MAT Candidate’s 3-year Class A 
non-renewable teaching license in the subject area passed on the qualifying Praxis II Subject Area 
Assessment. MAT Candidates are expected to complete the application process for the 3-year 
Class A non-renewable Mississippi Educator license after the Licensure Officer has notified them 
that the recommendation has been made. At this point, the MAT Candidate may apply for teaching 
positions in the area of the license and enroll in the second part of the initial licensure coursework, 
ED 697 Internship.  

After successful completion of the ED 697 Internships (6 hours), the MAT Licensure Officer will 
make the recommendation for the 5-year Class A Standard License. At this point, the MAT 
Candidate may apply for the 5-year Class A Standard License as well as submit the Phase II MAT 
admission application to continue in the master’s level program.  

Upon completion of the MAT degree program, graduates may apply to the Mississippi Department 
of Education Office of Educator Licensure for an upgrade from a Class A license to a Class AA 
license. Graduates are responsible for submitting the online application with all necessary 
supporting documentation. For more information, please go to the MDE Office of Educator 
Licensure. 

For those graduates licensed in other states, please go to the state department of education website 
where the graduate is teaching or wishes to teach for further instructions on how to upgrade the 
teaching license. 

Mississippi Department of Education (MDE) 
Office of Educator Licensure (General information and FAQs) 
601-359-3483 

 

MDE Electronic Licensure Management System (ELMS) 
https://sso.mde.k12.ms.us/Login/Login.aspx (Application portal for Educator Licensure) 

 

Notice regarding licensure:  

Requirements governing licensure in the State of Mississippi are continually revised. As a result, 
requirements for degrees or certifications leading to initial licensure, upgrades or add-on 
endorsements are subject to change from those published in the MUW Bulletin, the Graduate 
Studies Handbook, the School of Education Website, or other supplementary publications of the 
School of Education. 
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MAT Program of Study 
 

The Master of Arts in Teaching (MAT) is a 30-credit hour graduate program designed to provide 
initial educator licensure leading to advanced study and credentials for educators in the secondary 
(7-12) school setting. The program begins with initial licensure coursework and transitions to 
educational research and foundations base. As the MAT Candidate progresses through 
professional coursework desirable for accomplished educators, the program concludes with a 
capstone course experience. Earning the MAT degree will elevate a Mississippi Class A teaching 
license to class AA license. 

REQUIRED COURSEWORK 

PHASE I 

Course Course Title Credit 
ED 549 Instructional Assessment Practices & Procedures 3 
ED 551 Managing the Instructional Environment 3 
ED 697 Internship 3 
ED 697 Internship 3 

PHASE II 
ED 500 Educational Research 3 
ED 520 Educational Foundations 3 
ED 514 Professional Role of the Educator 3 
ED 527 Content and Disciplinary Literacy   3 
ED 538 Understanding Individual Learning Differences 3 
ED 592 Capstone in Education  3 
TOTAL CREDITS 30 

 
OTHER PROGRAM REQUIREMENTS 

Graduate Portfolio Final Semester 
Comprehensive Examination  Final Semester 
 

Course Descriptions 

ED 549 - Instructional Assessment Practices and Procedures (Credits: 3) 
This course provides professionals with skills in the application of assessment practices and procedures 
necessary for decision-making in planning and differentiating instruction. This course is for MAT 
candidates only. 
 
ED 551 - Managing the Instructional Environment (Credits: 3) 
This course focuses on the structure of the instructional environment and its relevance of the learner’s 
motivation, development, and behavior. This course is for MAT candidates only. 
 
ED 697 - Internship in Masters of Education (Credits: 3) 
This course is the provision of practical training in the candidate’s emphasis area in various education 
centers which meet the needs/specifications of the individual MAT Candidate under the supervision of a 
faculty member and clinical faculty. This course is repeatable. 
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ED 500 - Educational Research (Credits: 3) 
This course offers instruction in the basic skills of analyzing educational research, understanding various 
research designs, and the design of a research proposal. 
 
ED 514 - The Professional Role of Educators (Credits: 3) 
This course focuses on the need for educators to serve as positive change agents as they strengthen schools 
from within. Students will enhance their own professional development by examining their roles as leaders, 
scholars, researchers, student advocates, and parent/community liaisons. 
 
ED 520 - Foundations of Education (Credits: 3) 
This course examines the historical and philosophical foundations of education as well as the social forces 
impacting schools in modern times. Using both a chronological and a topical frame-of-reference, the 
students will analyze American educational leaders, trends, and movements in their general political, social, 
intellectual, and economic contexts. 
 
ED 527 - Content and Disciplinary Literacy (Credits: 3) 
This course is designed to address content area in all grade levels through an integrated approach to literacy. 
 
ED 538 - Understanding Individual Learning Differences (Credits: 3) 
This course focuses on the use of learning theories to understand the needs of diverse learners and to create 
culturally responsive learning environments.  
 
ED 592 - Capstone in Education (Credits: 3) 
This special topics course focuses on trends and issues characteristic of subject areas in the elementary 
school curriculum; emphasis is on educational reform designed to enhance student learning. This course 
may only be taken during the final semester.
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MAT PROGRAM PROGRESSION

Phase I 
Admission & 

First Semester

•Phase I Admission to the MAT Program
•Complete ED 549 and ED 551 Courses

Licensure 
Step One

•After a successful first semester, the MAT Licensure Officer recommends eligible MAT Candidates for the 3-year, non-renewable Class A license in the 
subject area of the Praxis II exam submitted for admission to the program.

•After notification from the MAT Licensure Officer, thte MAT Candidate applies for the 3-year non-renewable Class A license.

Employment & 
Internship

•The MAT Candidate researches, interviews, and obtains a teaching position in the area of endorsement on the 3-year non-rewable Class A license.
•The MAT Candidate completes the ED 697 internship in the setting of the employed teaching position. (6 hours over two semesters)
•Additional coursework may be taken during the internship semesters as approved by the MAT Advisor.

Licensure 
Step Two

•After successful completion of the ED 697 internship, the MAT Licensure Officer recommends the MAT Candidate for the 5-year, Standard Class A 
license.

•After notification from the MAT Licensure Officer, the MAT Candidate applies for the 5-year, Standard Class A license.

Phase II 
Admission

•The MAT Candidate completes the process for Phase II admission to the MAT program.
•The MAT Candidate completes the coursework as outlined on the Program of Study by the MAT Advisor.

Graduation 
Requirements

•The MAT Candidate succesfully completes all required coursework.
•The MAT Candidate takes the MAT Comprehensive Exam (COMPS).
•The MAT Candidate submits the MAT Portfolio.

Licensure 
Step Three

•After graduation and once the degree is conferred (typically 10 business days after the commencement ceremony) the MAT Graduate may apply to 
upgrade the Class A license to a Class AA license, including providing all neccessary documentation. This steps does not require the recommendation 
of the MAT Licensure Officer.
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Application for Candidacy Form 
 
Once the MAT Candidate has received notification of Phase I admission to the MAT program, the 
MUW Education Department will assign the candidate to the MAT advisor. The MAT advisor will 
contact the MAT Candidate to set up an appointment for reviewing the Program of Study and 
advising the MAT Candidate on course registration and Phase II admission. 
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MAT Portfolio Guidelines 
 

Purpose:  The MAT portfolio is a compilation of graduate work showcasing exemplars of 
accomplished teaching with reflections indicating personal and professional growth as a 
result of work in the graduate program. This assessment is a graduation requirement and 
one of the program’s Key Assessments to monitor MAT Candidate Success. 

 
Administration: MAT Candidates are expected to collect artifacts throughout the progression of the 

program, reflect on each one as director and submit to the advisor depending on the 
semester of graduation:  
Summer—1st day, second term 
Fall/Spring—1 month prior to graduation. 

 
Target: Items rated at the “Milestone” level represent successful practice by the MAT Candidate. 

Anything below “Milestone” can be seen as an area in need of improvement. 
 
General Guidelines 
 
During advising season, MAT Candidates are encouraged to consult with their advisor and individual course 
instructors regarding artifacts for the portfolio and the framing of the reflection for each artifact. 

1.  MAT Candidates are required to select a minimum of six (6) pieces of work completed during the 
progression of the program. This should include at least one artifact from ED 500 and at least one artifact 
from ED 592. Artifacts should represent work from multiple classes.  

2. All National Board for Professional Teaching Standards (NBPTS) Core Propositions should be addressed 
in the reflection narrative.  

3. Each narrative should have a heading which includes the course name and number in which the artifact was 
completed, the instructor of the course, and the related NBPTS Core Propositions, and any other 
professional standards addressed in the narrative.  

4. The narrative must include three main sections: 1) a description, 2) an analysis which clearly defines the 
relationship between the artifact and core propositions and any other professional standards, and 3) the 
reflection. See the Graduate Portfolio Rubric for more information on how the narrative will be evaluated. 

5. Format: 12 pt Times New Roman, double-spaced; MS Word or PDF 
6. Order of Submission: 1) cover sheet, 2) Table of Contents, 3) Vita, 4) Educational Platform, 5) 

Professional Goals, 6) Six artifacts with narratives, 7) Overall assessment of growth in the program 
7. Prior to submission, students are encouraged to self-evaluate using the Graduate Portfolio Rubric. 
8. All professional portfolios must be submitted electronically via Taskstream. Artifacts that are too large to 

be presented in their entirety must be submitted as a picture and/or a representative sample of the artifact 
should be included. 

9. Late Submission Penalty: Five percent per day will be deducted from the graduate portfolio’s total grade. 
10. Tips for how to Use the Rubric for Self-evaluation 

 
CURIOSITY (NBPTS CP 2)—artifacts and responses explore a topic related to 
curriculum and instruction in depth, yielding a rich awareness and/or little-known 
information indicating intense interest in the subject. 

 
INITIATIVE (NBPTS CP 1)— artifacts and responses indicate commitment to the 
required work of being committed to students and their learning; generates and pursues 
additional opportunities to expand knowledge, skills, and abilities. 

INDEPENDENCE (NBPTS CP 5)—artifacts and responses indicate professional interests and 
pursuits exist and flourish outside classroom requirements; knowledge and/or experiences are 
pursued independently through a learning community. 
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TRANSFER (NBPTS CP 4)—artifacts and responses indicate explicit references to previous 
learning and applies in an innovative (new and creative) way that knowledge and those skills to 
demonstrate comprehension and performance in novel situations; relevant citations are noted to 
research and/or standards/core propositions and connected to practice. 

REFLECTION (NBPTS CP 3)—artifacts and responses indicate a review of prior learning (past 
experiences inside and outside of the classroom) in depth to reveal significantly changed 
perspectives about educational and life experiences, which provide foundation for expanded 
knowledge, growth, and maturity over time to becoming the accomplished educator. 

 



 

FOUNDATIONS AND SKILLS FOR LIFELONG LEARNING VALUE RUBRIC 
value@aacu.org 
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MAT Portfolio Rubric 
 

Purpose:  To provide an assessment of MAT Candidates’ use of description, analysis and reflection of selected NBPTS Core 
Propositions/standards-aligned artifacts from across the graduate program. The analysis demonstrates how the artifact(s) described 
aligns specifically with the NBPTS Core Propositions/standard(s) identified and supported with a citation(s) of research-based best 
practices in the field (transfer). Additionally, the narrative in the analysis section should provide the MAT Candidate’s interest/passion 
for the subject, instructional technology (curiosity), additional effort to the required work (initiative), and the developmental of their 
own ideas beyond the mentor teacher or course instructor (independence). This graduation requirement project is not intended to be 
just a collection of assignments. Rather, it is a purposeful collection of artifacts showing evidence of growth in advanced teaching skills 
and demonstration of one’s own understanding of connecting theory to practice. 

 
Administration:  This proprietary instrument is administered by the Academic Advisor at the end of the program. 

 
Success Indicator: Items rated at the “Milestones” level represent successful practice by the MAT Candidate. Anything below “Milestones” can be seen 

as an area in need of improvement. 
 

 Indicator Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Curiosity 
CAEP 1.5 
NBPTS CP 2 

Explores a topic in depth, yielding a rich 
awareness and/or little-known information 
indicating intense interest in the subject. 

Explores a topic in depth, yielding 
insight and/or information indicating 
interest in the subject. 

Explores a topic with some evidence of 
depth, providing occasional insight and/or 
information indicating mild interest in the 
subject. 

Explores a topic at a surface level, 
providing little insight and/or 
information beyond the very basic facts 
indicating low interest in the subject. 

Initiative 
CAEP 1.4 
NBPTS CP 1 

Completes required work, generates and pursues 
additional opportunities to expand knowledge, 
skills, and abilities. 

Completes required work, identifies 
and pursues opportunities to expand 
knowledge, skills, and abilities. 

Completes required work and identifies 
opportunities to expand knowledge, skills, 
and abilities. 

Completes required work. 

Independence 
CAEP 1.3 
NBPTS CP 5 

Educational interests and pursuits exist and 
flourish outside classroom requirements.  
Knowledge and/or experiences are pursued 
independently. 

Beyond classroom requirements, 
pursues substantial, additional 
knowledge and/or actively pursues 
independent educational experiences. 

Beyond classroom requirements, pursues 
additional knowledge and/or shows 
interest in pursuing independent 
educational experiences. 

Begins to look beyond classroom 
requirements, showing interest in 
pursuing knowledge independently. 

Transfer 
CAEP 1.2 
NBPTS CP 4 

Makes explicit references to previous learning 
and applies in an innovative (new and creative) 
way that knowledge and those skills to 
demonstrate comprehension and performance in 
novel situations. 

Makes references to previous learning 
and shows evidence of applying that 
knowledge and those skills to 
demonstrate comprehension and 
performance in novel situations. 

Makes references to previous learning and 
attempts to apply that knowledge and 
those skills to demonstrate comprehension 
and performance in novel situations. 

Makes vague references to previous 
learning but does not apply knowledge 
and skills to demonstrate comprehension 
and performance in novel situations. 

Reflection 
CAEP 1.1 
NBPTS CP 3 

 Reviews prior learning (past experiences inside 
and outside of the classroom) in depth to reveal 
significantly changed perspectives about 
educational and life experiences, which provide 
foundation for expanded knowledge, growth, 
and maturity over time. 

Reviews prior learning (past 
experiences inside and outside of the 
classroom) in depth, revealing fully 
clarified meanings or indicating 
broader perspectives about educational 
or life events. 

Reviews prior learning (past experiences 
inside and outside of the classroom) with 
some depth, revealing slightly clarified 
meanings or indicating a somewhat 
broader perspectives about educational or 
life events. 

Reviews prior learning (past experiences 
inside and outside of the classroom) at a 
surface level, without revealing clarified 
meaning or indicating a broader 
perspective about educational or life 
events. 
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MAT Comprehensive Exam 
 
Purpose:  The comprehensive examination (COMPS) is to assess the MAT Candidates’ ability to articulate research-based information gleaned 

from graduate coursework and how it may be applied as an accomplished educator. This assessment is a graduation requirement and 
one of the program’s Key Assessments to monitor MAT Candidate Success. 

 
Administration: MAT Candidates are expected to complete COMPS the semester of intended graduation. 
 
Target: Items rated at the “Meets Standard” level represent successful practice by the MAT Candidate. Anything below “Meets Standard” can 

be seen as an area in need of improvement. 
 

MAT COMPS Rubric 

*Master’s level scholar includes writing with little to no spelling and grammatical errors, organization, transitions, citations, and depth.

Indicators Unacceptable  
0 

Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.  
Research/ 
Supporting 
Information 
NBPTS CP 4 

The response indicates the MAT 
Candidate does not support claims 
with appropriate citations as gleaned 
from the program of study. 

The response indicates the MAT 
Candidate has difficulty supporting 
claims with appropriate citations 
gleaned from the program of study. 

The response, written as a master’s 
level scholar*, indicates the MAT 
Candidate supports claims with 
appropriate citations gleaned from 
the program of study. 

In addition to meets standard, the 
response indicates the MAT 
Candidate further supports claims 
with citations from their own 
independent study/research.   

2.  
Content 
Knowledge 
NBPTS CP 2 

The response indicates the MAT 
Candidate does not understand 
curriculum and instruction practices 
of an accomplished teacher as it 
applies to core content. 

The response indicates the MAT 
Candidate understands curriculum and 
instruction practices of an 
accomplished teacher as it applies to 
core content. 

The response indicates the MAT 
Candidate understands curriculum 
and instruction practices of an 
accomplished teacher as it applies to 
core content and links content across 
discipline(s). 

In addition to meets standards, the 
response indicates the MAT 
Candidate understands how to 
generate multiple paths to knowledge 
for learners.  

3. 
Knowledge of 
Students 
NBPTS CP 1 

The response indicates the MAT 
Candidate does not understand the 
value of authentic learning 
experiences to accommodate 
individual needs of learners. 

The response indicates the MAT 
Candidate does understand the value of 
accommodating individual needs of 
learners but not with an 
understanding of authentic learning 
experiences. 

The response indicates the MAT 
Candidate understands the value of 
developing authentic learning 
experiences to accommodate 
developmental and individual needs 
of learners. 

In addition to meets standards, the 
response indicates the MAT 
Candidate has demonstrated this 
knowledge with a real-world example 
from their own practice. 

3.  
Application of 
Theory into 
Practice 
NBPTS CP 3 

The response indicates the MAT 
Candidate does not make a 
practitioner’s connection of theory 
learned in the program to the 
educational setting.  

The response indicates the MAT 
Candidate understands educational 
theory learned in the program. 

The response indicates the MAT 
Candidate makes relevant 
connections of theory learned in the 
program to the educational setting. 

In addition to meeting the 
standard, the MAT Candidate 
elevates the response with 
recommendations for improvement 
for their own educational setting.  

4. 
Learning 
Community 
NBPTS CP 5 

The response indicates the MAT 
Candidate does not value the 
effectiveness of membership in a 
learning community (educational 
setting or graduate program cohort) for 
one’s own professional growth. 

The response indicates the MAT 
Candidate understands the value of a 
learning community (educational setting 
or graduate program cohort) but does 
not connect one’s growth to what is 
gleaned from it. 

The response indicates the MAT 
Candidate understands the value of a 
learning community (educational 
setting or graduate program cohort) 
and connects one’s growth to what is 
gleaned from it. 

In addition to meeting the 
standard, the MAT Candidate 
provides examples of learning 
communities lead by him/her. 
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MAT Professional Dispositions Rubric 
 
Purpose:   To ensure the adherence to the Mississippi Educator Code of Ethics (MCoE), university, and district policies which support the habits of professional 

action and ethical commitments that underlie an accomplished educator’s performance (attitude and behavior). This assessment is one of the 
program’s Key Assessments to monitor MAT Candidate Success. 

 
Administration:   This instrument is administered by the Graduate Faculty Instructor across the progression of the program, at least 4 times during ED 697. 
 
Success Indicator:   At the graduate level items rated at 2.0-3.0 represent target; anything below 2.0 can be seen as an area in need of improvement. 
 

DOMAIN I. PROFESSIONALISM & ACADEMIC INTEGRITY DISPOSITIONS 
Indicator  Unacceptable 

0 
Needs Improvement 

1 
Meets Standard 

2 
Exceeds Standard 

3 
1. The MAT Candidate protects 
confidential information 
concerning students and/or 
colleagues unless the law requires 
disclosure. (MCoE 9, NBPTS CP 1) 

The MAT Candidate reveals confidential 
information concerning students and/or 
colleagues.   
 

The MAT Candidate 
unknowingly reveals confidential 
information concerning students 
and/or colleagues. 

The MAT Candidate protects 
confidential information 
concerning students and/or 
colleagues unless the law 
requires disclosure.  

The graduate protects confidential 
information concerning colleagues 
and/or students unless the law requires 
disclosure and encourages others to do 
the same. 

2. The MAT Candidate 
demonstrates maturity and 
sound judgment in all 
interactions with peers, university 
and P-12 personnel, and parents. 
(MCoE 5, NBPTS CP 5) 

The MAT Candidate exercises unethical 
conduct with colleague(s).  {This could 
include, but is not limited to revealing 
confidential information, making false 
statements about a colleague and/or the 
school system, discriminating against a 
colleague, using coercive means, and 
promising of special treatment in order to 
influence professional decisions of 
colleagues.} 

The MAT Candidate lacks 
maturity and/or sound 
judgment that results in one or 
more interactions with colleagues.    

The MAT Candidate 
demonstrates maturity and 
sound judgment in all 
interactions with peers, 
university, P-12 personnel, and 
parents. 

The MAT Candidate demonstrates 
maturity and sound judgment in all 
interactions with colleagues and works 
to build consensus in the workplace. 
 

3. The MAT Candidate follows 
all university and P-12 school 
policies including but not limited 
to policies for alcohol, drug, 
tobacco, and social media use. 
(MCoE 6, NBPTS CP 5) 

The MAT Candidate fails to follow all 
university and P-12 school policies. This 
could include being found possessing or 
under the influence of alcohol, drugs, 
and/or tobacco while in any professional 
setting. 

The MAT Candidate lacks an 
understanding of all university 
and P-12 school policies including 
but not limited to policies for 
alcohol, drug, tobacco and social 
media use. 

The MAT Candidate follows 
all university and P-12 school 
policies including but not 
limited to policies for alcohol, 
drug, tobacco, and social 
media use.  

The MAT Candidate follows all 
university and P-12 school policies 
including but not limited to policies for 
alcohol, drug, tobacco, and social media 
use, and uses teachable moments or 
planned instruction to reinforce 
school policy. 

DOMAIN II. CHARACTER DISPOSITIONS 
4. The MAT Candidate 
exemplifies honesty and 
integrity (honesty, tact, and 
fairness) with all stakeholders 
during his/her time in the 
program. (MCoE 2, NBPTS CP 5) 

The MAT Candidate does not exemplify 
honesty and integrity with all stakeholders 
during his/her time in the program and/or 
knowingly engages in deceptive practices 
regarding official policies and procedures. 

The MAT Candidate 
demonstrates an effort toward 
honesty and integrity with all 
stakeholders during his/her time in 
the program. 

The MAT Candidate 
exemplifies honesty and 
integrity with all stakeholders 
during his/her time in the 
program. 

The MAT Candidate exemplifies 
honesty and integrity with all 
stakeholders and encourages students 
to also act with honesty and integrity. 
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5. The MAT Candidate accepts 
constructive criticism in a 
positive manner. (MCoE 1 NBPTS CP 
5) 

The MAT Candidate is non-receptive 
and/or rejects constructive criticism.  

The MAT Candidate listens to 
constructive criticism, but 
disagrees with various 
comments, feedback, suggestions, 
and recommendations. 

The MAT Candidate accepts 
constructive criticism in a 
positive manner. 

The MAT Candidate accepts 
constructive criticism in a positive 
manner and also self-reflects and 
participates in professional 
development activities to promote 
personal professional growth. 

Indicator  Unacceptable 
0 

Needs Improvement 
1 

Meets Standard 
2 

Exceeds Standard 
3 

DOMAIN III. SCHOOL SETTING DISPOSITIONS (NOTE: Check course assignments) 

6.  The MAT Candidate provides 
fair and equitable opportunities 
for all P-12 students in a non-
discriminatory manner. (MCoE 4, 
NBPTS CP 1) 

The MAT Candidate shows bias against 
certain students or groups of students based 
on race, gender, national origin, religion, or 
disability. 

The MAT Candidate plans one-
size-fits-all instruction and makes 
little or no attempt to learn about 
students’ prior knowledge, 
learning preferences, or interests 
and needs. 

The MAT Candidate provides 
fair and equitable 
opportunities for all P-12 
students in a non-
discriminatory manner. 

The MAT Candidate provides fair and 
equitable opportunities for all P-12 
students in a non-discriminatory 
manner by nurturing the intellectual, 
physical, emotional, social, and civic 
potential of all students. 

7. The MAT Candidate maintains 
a professional relationship with 
all students both inside and 
outside professional settings. 
(MCoE 4 NBPTS CP 1) 

The MAT Candidate exercises poor 
judgment when dealing with student(s).  
Inappropriate actions and/or body 
language, speech, and/or electronic 
communications result in a student being 
unsafe, endangered, threatened, or 
harassed. 

The MAT Candidate exhibits 
inappropriate speech, electronic 
communication, and/or actions 
that result/may result in a student 
feeling unsafe, endangered, 
threatened, or harassed.  
 

The MAT Candidate 
maintains a professional 
relationship with all students 
both inside and outside 
professional settings. 

The MAT Candidate models 
professionalism in all interactions with 
students and encourages students at 
every opportunity to treat each other 
with respect. 

 

FAILURE TO MEET THE STANDARD 

1. First time: The MAT Candidate will receive a Dispositions Infraction Notice from the instructor. A coaching conference will be held with 
the MAT Candidate, instructor, advisor, and other graduate faculty. 

 
2. Second Time: The MAT Candidate will receive another Dispositions Infraction Notice from the instructor. A coaching conference will be 

held with the MAT Candidate, instructor, advisor, and the Education Department Chair. 
 
3. Third Time: The MAT Candidate will be placed on an improvement plan. A coaching conference is held (as noted above in “b”) and the 

issues outlined in the improvement plan must be met within the specified timeline or the MAT Candidate will be excluded from the graduate 
program. 

Refer to the following forms: 

1. Dispositions Infraction Notice 
2. Improvement Plan Form 
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MAT Candidate Disposition Infraction Form 
 

MAT Candidate’s Name: __________________________________Date: ________________ 

MUW ID NUMBER: _______________________________________ Course: _______________ 

 

☐First Infraction Form   ☐Second Infraction Form 

 
 

Signature of Graduate Instructor/Advisor: ________________________________________Date: ___________ 

Signature of MAT Candidate: _________________________________________________Date: ___________ 

 
Signature indicates that the MAT Candidate has reviewed and received a copy of the form and DOES NOT necessarily indicate agreement. 

Indicator 
Disposition Infraction 

The MAT Candidate DOES NOT: 

Check 
all that 
apply  

Explain incident 
in detail 

 

 

1. 

DOMAIN I. PROFESSIONALISM & ACADEMIC INTEGRITY 
DISPOSITIONS 

 

 

 

 
Protect confidential information concerning students and/or 
colleagues when the law does not require disclosure.  
(MCoE 9, NBPTS CP 1) 

 

2. 

Demonstrate maturity and sound judgement in all interactions with 
peers, university and P-12 personnel, and parents.  
(MCoE 5, NBPTS CP 5) 

 

 

 

3. 

Follow all university and P-12 school policies including but not 
limited to policies for alcohol, drug, tobacco, and social media use.  
(MCoE 6, NBPTS CP 5) 

 

 

4. 

DOMAIN II. CHARACTER DISPOSITIONS  

 Exemplify honesty and integrity with all stakeholders during his/her 
time in the program.  
(MCoE 2, NBPTS CP 5) 

5. Accept constructive criticism in a positive manner. 
(MCoE1, NBPTS CP 5) 

 

 DOMAIN III. CLINICAL/FIELD EXPERIENCES 
DISPOSITIONS 

 

6. Provide fair and equitable opportunities for all P-12 students in a 
non-discriminatory manner.  
(MCoE 4, NBPTS CP 1) 

7. Maintain a professional relationship with all students both inside and 
outside professional settings.  
(MCoE 4, NBPTS CP 1) 
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MAT Candidate Improvement Plan 
 

_______ This improvement plan is designed to provide the MAT Candidate with guidance and support through 
communication and collaboration in the area(s) of significant concern related to professionalism, teaching, and learning. 
Guidance and support for implementation of the plan is provided as needed; however, it is understood that the ultimate 
responsibility for the correction of the deficiencies noted in the plan remains with the MAT Candidate. 

_______ The MAT Candidate must show continuous improvement in all areas noted within a minimum of five (5) school 
days (or as otherwise established) of the signature on this plan*. Beyond five days from the signature on this plan, failure 
to show continuous improvement throughout the remainder of the program, may result in immediate termination from 
the program. See the Graduate Studies in Education Handbook  

MAT Candidate:                   Semester:     
 
MUW Instructor:          Course:  
 
Date:  
 

Area(s) Needing Improvement Action Steps Timeline for Completion Evidence 
    

 
    

 
 
 

   

 
MAT Candidate Comments:            
 
MUW Instructor Comments:             
 
 
 
 
              
MAT Candidate’s Signature        Date 
 
              
MUW Instructor’s Signature        Date 
 
 

 

 

 

 

 

 

 

 

 

 

  

(Student 
Initials) 

(Student 
Initials) 
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Improvement Plan Evaluation Worksheet 
 
The Improvement Plan Evaluation Worksheet should be completed at the end of a minimum of five (5) school days 
(or as otherwise established) of the MAT Candidate’s signature on the improvement plan. The MUW instructor should 
submit the evaluation worksheet to the Education Department and the student’s advisor. Additional documentation 
of evidence may be attached.  

 
MAT Candidate:      Semester:     

MUW Instructor:      Course:  

 

Area(s) Needing Improvement Action Steps Taken 
Satisfactory 

Progress 
Action Steps 
Completed 

  
 
 
 
 

YES NO YES NO 

  
 
 
 
 

YES NO YES NO 

  
 
 
 
 

YES NO YES NO 

 
Were the areas of improvement 
satisfied within the timeline? 

 
 Yes  No 
 
If no, recommendation for removal from the program should be noted below in the 
comments.   
 

 

MUW Instructor Comments:             
 
               
 

 

              
MAT Candidate’s Signature        Date 
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Other Key Assessments in the MAT 
 

In addition to the 3 Key Assessments mentioned above (Dispositions, MAT Portfolio, and COMPS), the 
MAT program of study includes 7 other Key Assessments to demonstrate mastery. The achievement data 
from all key assessments along with other program data (i.e., enrollment, co4mpletion, job placement, 
satisfaction/quality surveys) are used to monitor and evaluate the MAT program for continuous 
improvement. 

1. TIAI Units (3-day, 5-day, and 10-day) 
2. Classroom Management Case Study 
3. Impact on Student Learning Assessment 
4. Teaching Video Reflection 
5. Research Proposal 
6. TBD ED 538 Assessment 
7. Professional Dispositions 
8. Capstone Assessment 
9. COMPS 
10. Portfolio 

MAT Key Assessments 

COURSE KEY ASSESSMENT 
ED 549 3-day TIAI Unit   
ED 697 5-day and 10-day TIAI Units 
ED 697 Classroom Management Case Study Assessment 
ED 697 Impact on Student Learning Assessment 
ED 697 

(at least 4 times) 
MAT Candidate Professional Dispositions 

ED 697 
(at least 2 times) 

MAT Teaching Video Reflection 

ED 500 Research Proposal—Currently being revised. 
ED 538 TBD Differentiation Assignment 
ED 592 Capstone Project and Presentation—Currently being revised. 

End of Program  MAT Comprehensive Exam—Test bank of items needs to be developed. 
End of Program MAT Portfolio 

 

NOTES: Currently, the rubric for the ED 500, ED 538, and ED 592 key assessments are in development or under 
revision. Once they are completed, they will be included in the handbook. 

 ED 549 and ED 551 include introductory/scenario-type assessments to help MAT Candidates prepare for ED 
697 clinical-based assessments. For one example, a classroom management plan is a foundational assessment 
in ED 551 to prepare candidates for the classroom management case study in ED 697. 

ED 697 includes all of the clinical-based units and other assessments. MAT Candidates are in the field with 
full time jobs for two full semesters. The number of assessments appears heavy in ED 697; however, all are 
considered part of a practitioner’s daily practice and can be managed as a part of what is required of the teaching 
position. 

 The Unit Plan TIAI assessments are captured as ONE key assessment using the TIAI. 

 Due to those assessments required for initial licensure programs, the MAT program does have two additional 
key assessments.  
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3-Day TIAI Unit Plan Key Assessment 
 

Purpose:   To provide an assessment of MAT Candidate’s ability to plan, assess and deliver 
instruction at the introductory level. 

Administration:   This instrument (an abridged version of the TIAI Comprehensive Assessment—Indicators 
#1-18) is administered by the instructor of ED 549. 

Success Indicator:  At this introductory developmental level, items rated 1.0-1.5 represent target by the MAT 
Candidate.  Anything below 1.0 represents an area in need of improvement. 

3-Day Unit Plan Guidelines   

For this key assignment, the MAT Candidates develops a 3-day Unit Plan of three (3) lessons based on a standard, 
topic, theme, or skill/concept in the grade level/content area(s) of classroom in the clinical placement. The 3-day Unit 
Plan will have a content area focus with at least one other content area integrated in the unit (i.e., math unit on fractions 
with science integrated into one of the three math lessons). Before submitting the assignment, MAT Candidate should 
self-evaluate the 3-day Unit Plan against each required section in the assignment guidelines and using the rubric 
indicators. MAT Candidates should use the template provided. Final submissions must include the following: 

1. Cover page  
o The unit cover page introduces the unit to the reader/viewer by providing the following information: 

author of unit, grade level, content area/topic areas, length of unit, school district, school, and a brief 
summary of unit. 

2. Class profile 
o Copy and paste your “Class Profile” assignment into this section. REQUIRED: Make edits based 

upon the instructor’s feedback in that graded assignment. 
3. Assessments 

o List the assessments administered throughout the unit (3 types): 
 Pre-assessment 
 Formative assessments – including any informal methods you utilize during instruction to check for understanding 
 Summative assessment 

4. Lesson plans 
o Include fully-developed lesson plans for each of the three days. REMEMBER: Resources are 

provided in Canvas to write these plans. 
o As with every lesson you plan, include differentiated instruction in your planning, including 

enrichment and remediation. In this section of the Unit Plan, demonstrate what you have learned in 
ED 306: Introduction to Exceptional Learners to plan meaningful differentiation for the students 
you are serving in your clinical experience placement; learning activities must be appropriate for 
the students you are serving. Through observations and the data from the Class Profile, exceptional 
learners should be identified. Use full knowledge of your students and the strategies learned in ED 
306 to plan your differentiation of instruction.  

o Upload all documents used or mentioned in the 3-day Unit Plan. Include them at the end of the 3-
day Unit Plan in the order mentioned. Include all of the following attachments: 

 All worksheets, with keys 
 All tests/quizzes, with keys 
 All checklists mentioned 
 All rubrics used to assess activities, writing, etc.  
 All documents, with keys, mentioned in remediation and enrichment 

Note:  Utilize backwards planning: First, think about what it is the students need to know and what they need to be able to do.  Select standard(s) 
first, then create your assessments and ensure that they effectively assess your goals and standard(s). Next, write the objectives and 

ensure that they align with the selected standard(s) and assessments. Finally create the plan. 
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3-Day TIAI Unit Plan Rubric (Indicators #1-18) 
DOMAIN I: PLANNING AND PREPARATION 

*Items 1-6 should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.) 
CAEP InTASC TGR Indicators Unacceptable  

0 
Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.2 7 1 1. The MAT Candidate develops 
measurable and observable 
grade and subject level 
objectives that are aligned with 
appropriate state curricula 
frameworks. 

The MAT Candidate’s 
objectives are not 
measurable, observable, or 
aligned with appropriate 
state curricula frameworks.  

The MAT Candidate’s 
objectives are aligned with 
appropriate state curricula 
frameworks, but they are not 
measurable or observable. 

The MAT Candidate’s 
objectives are measurable, 
observable, and aligned with 
appropriate state curricula 
frameworks.   

In addition to meets 
standard, the MAT 
Candidate’s objectives are 
stated at different 
instructional levels based on 
individual needs of students 
(DOK Levels and/or 
Bloom’s Taxonomy). 

1.1 2 2 2. The MAT Candidate 
develops meaningful and 
authentic learning experiences 
that accommodate 
developmental and individual 
needs of each learner in the 
group. * 

The MAT Candidate does 
not develop meaningful nor 
authentic learning 
experiences that 
accommodate 
developmental and 
individual needs of each 
learner in the group. 

The MAT Candidate develops 
meaningful and authentic 
learning experiences, but 
accommodations are not made 
to meet individual needs of 
each learner in the group.  

The MAT Candidate develops 
meaningful and authentic 
learning experiences that 
accommodate developmental 
and individual needs of each 
learner in the group. 

In addition to meets 
standard, the MAT 
Candidate provides 
evidence of research-based 
strategies that accommodate 
developmental and 
individual needs of each 
learner in the group.  

*Examples include developing learning experiences (remediation, enrichment, accommodations) planned for students with disabilities or exceptionalities, students who are gifted, and students who 
represent diversity based on ethnicity, race, socioeconomic status, gender, language, religion, sexual identification, and/or geographic origin. 
1.1 7 4 3. The MAT Candidate 

integrates core content 
knowledge across and within 
subject areas in lessons when 
appropriate. 

The MAT Candidate’s 
instructional plans never 
integrate core content 
knowledge across and 
within subject areas.  

The MAT Candidate’s 
instructional plans integrate 
irrelevant core content 
knowledge across and within 
subject areas (does not make 
connections).  

The MAT Candidate’s 
instructional plans integrate 
core content knowledge across 
and within subject areas in 
lessons when appropriate. 

In addition to meets 
standard, the MAT 
Candidate’s instructional 
plans include connections 
of content across 
disciplines. * 

*To Exceed Standard, the instructional plans include integrating content connections across disciplines throughout the internship experience.  
1.5 8 2 4. The MAT Candidate plans 

appropriate and sequential 
teaching procedures that 
include innovative 
introductions and closures. 
Teaching procedures 
incorporate different teaching 
strategies that positively impact 
student learning and 
development. *  

The MAT Candidate does 
not plan appropriate or 
sequential teaching 
procedures that include 
innovative introductions 
and closures. Different 
teaching strategies are not 
utilized.   

The MAT Candidate’s plans 
lack logical sequence and 
different teaching strategies.   

The MAT Candidate plans 
appropriate and sequential 
teaching procedures that 
include innovative 
introductions and closures. 
Teaching procedures 
incorporate different teaching 
strategies that positively 
impact student learning and 
development. 

In addition to meets 
standard, The MAT 
Candidate multiple lesson 
plans cited research-based 
evidence. 

*Examples include but are limited to the following: cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc. 
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DOMAIN I: PLANNING AND PREPARATION 

CAEP InTASC TGR Indicators Unacceptable  
0 

Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.3 6 3 5. The MAT Candidate’s plans indicate use of  
 appropriate assessments that 
effectively evaluate student learning and 
development. *  

The MAT Candidate’s 
plans do not indicate 
use of assessments 
that effectively 
evaluate student 
learning and 
development. 

The MAT Candidate’s 
plans indicate use of 
assessments but not all 
are appropriate.  

The MAT Candidate’s plans 
indicate use of appropriate 
assessments that effectively 
evaluate student learning 
and development. 

In addition to meets 
standard, the MAT 
Candidate’s assessments 
are performance-based to 
enhance critical thinking 
and problem solving.  
 
 
 

*Examples include assessments aligned with standards and objectives such as pre/post assessments, quizzes, unit tests, rubrics, and/or checklists. 
1.5 7 6 6. The MAT Candidate’s plans include 

technology 
that will engage students in 
analysis, creativity, and 
deeper learning experiences 
to improve student growth, development, and 
understanding. * 

The MAT Candidate’s 
plans do not include 
technology that will 
engage students.  

The MAT Candidate’s 
plans lack logical use of 
technology. 

The MAT Candidate’s plans 
include technology that will 
engage students in analysis, 
creativity, and deeper 
learning experiences to 
improve student growth, 
development, and 
understanding. 

In addition to meets 
standard, the MAT 
Candidate’s multiple 
lesson plans utilize 
technology to 
enhance learning 
opportunities.  

*Examples of technology include the implementation of digital leaning programs using I pads, Chromebooks, power points, Smart Boards, Promethean Boards, cell phones, etc.  

DOMAIN II:  ASSESSMENT 

*Items 7 – 8 should reflect the teacher intern’s ability to effectively communicate assessment information to the students, provide feedback, and incorporate informal and formal assessments.  
Items should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.) 

1.2 6 3 7. The MAT Candidate communicates 
assessment criteria and 
performance standards 
to the students and 
provides feedback to 
students about academic 
performance.  

The MAT Candidate 
does not communicate 
assessment criteria or 
performance standards 
to the students or 
provide feedback to 
students about academic 
performance. 

The MAT Candidate 
communicates 
assessment criteria and 
performance standards 
to the students. Fails to 
provide students with 
feedback.   

The MAT Candidate 
communicates assessment 
criteria and performance 
standards to the students and 
provides feedback to students 
about their academic 
performance.   

Student input is sought in 
developing assessment 
criteria. The MAT Candidate 
provides clear and actionable 
feedback that helps the 
student understand what s/he 
did well and provides 
guidance for improvement. * 

*To meet the Exceeds Standard, intern must complete both stated requirements.  
6 
 

6 3 8. The MAT Candidate uses formative and 
 summative assessments 
 to differentiate learning 
 experiences that 
 accommodate the 
 learning and  
 development of each learner in the group. *  

The MAT Candidate 
does not use formative 
and summative 
assessments to 
differentiate learning 
experiences that 
accommodate the 
learning and 
development of each 
learner in the group. 

The MAT Candidate 
uses formative and 
summative assessments 
but fails to differentiate 
learning experiences 
that accommodate 
differences in learning 
and development of 
each learner in the 
group,  

The MAT Candidate uses 
formative and summative 
assessments to differentiate 
learning experiences that 
accommodate the learning 
and development of each 
learner in the group. 

In addition to meets 
standard, the MAT 
Candidate conferences with 
individual students to assist 
with monitoring progress. 

*Examples of assessments include pretests, quizzes, unit tests, checklists, rating scales, rubrics, and remediation and enrichment activities.  
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DOMAIN III: INSTRUCTION  
*Items 9 – 19 should reflect the teacher intern’s overall ability to effectively communicate with students and implement innovative lessons using a variety of teaching strategies that meet the needs of 
all students.  Items should be assessed from written lesson and unit plans and classroom observations. 
CAEP In 

TASC 
TGR Indicators Unacceptable 

0 
Needs Improvement 

1 
Meets Standard 

2 
Exceeds Standard 

3 
1.1 5 4 9. The MAT Candidate 

uses standard written, oral, 
and nonverbal 
communication in 
instruction. 

The MAT Candidate does not 
use standard written, oral, and 
nonverbal communication in 
instruction. 

The MAT Candidate’s 
standard written, oral, and 
nonverbal communication is 
difficult to follow for students.   

The MAT Candidate uses 
standard written, oral, and 
nonverbal communication in 
instruction to engage 
students.  

In addition to meets standard, the 
MAT Candidate enriches 
conversation with expressive 
language and vocabulary to engage 
students. 

1.1 5 4 10. The MAT Candidate 
provides explicit written 
and oral directions for 
instructional activities. 

The MAT Candidate does not 
provide explicit written and oral 
directions for instructional 
activities. 

The MAT Candidate provides 
written and oral directions for 
instructional activities that are 
not explicit. 

The MAT Candidate 
provides explicit written and 
oral directions for 
instructional activities.     

In addition to meets standard, the 
MAT Candidate uses concrete 
examples to model and to clarify tasks 
and concepts. 

1.1 2 2 11. The MAT Candidate 
communicates positive 
expectations for learning 
for all students.  

The MAT Candidate does not 
communicate positive 
expectations for learning for all 
students. 

The MAT Candidate has 
difficulty communicating 
positive expectations for 
learning for all students. 

The MAT Candidate 
communicates positive 
expectations for learning for 
all students.     

In addition to meets standard, the 
MAT Candidate encourages all 
students to set positive expectations 
for themselves and peers.  

1.1 3 7 12. The MAT Candidate 
conveys enthusiasm for 
teaching and learning for 
all students.  

The MAT Candidate does not 
convey enthusiasm for teaching 
and learning for all students.   

The MAT Candidate has 
difficulty conveying 
enthusiasm for teaching and 
learning for all students.    

The MAT Candidate 
conveys enthusiasm for 
teaching and learning for all 
students.   

In addition to meets standard, the 
MAT Candidate elicits enthusiasm 
from students. 

1.1 3 5 13.  The MAT Candidate 
provides opportunities for 
all students to cooperate, 
communicate, and interact 
with each other to enhance 
learning. 

The MAT Candidate does not 
provide opportunities for all 
students to cooperate, 
communicate, and interact with 
each other to enhance learning. 

The MAT Candidate provides 
opportunities for all students to 
cooperate, communicate, and 
interact with each other but 
does not enhance learning. 

The MAT Candidate 
provides opportunities for 
the students to cooperate, 
communicate, and interact 
with each other to enhance 
learning. 

In addition to meets standard, the 
MAT Candidate enhances the 
development of student leadership and 
provides opportunities for students to 
work cooperatively on 
projects/activities of their choice.  

1.3 4 4 14. The MAT Candidate 
demonstrates content 
knowledge and an 
understanding of how to 
teach the content. 

The MAT Candidate does not 
demonstrate content knowledge 
and how to teach the content.  

The MAT Candidate has 
difficulty demonstrating 
content and content 
pedagogical knowledge.  

The MAT Candidate 
demonstrates content 
knowledge and an 
understanding of how to 
teach the content.  

In addition to meets standard, the 
MAT Candidate uses a variety of 
instructional methods to ensure an 
understanding of the content. 
 

1.3 8 4 15. The MAT Candidate 
uses a variety of 
appropriate teaching 
strategies, including 
technology, to impact 
student learning and 
development. *  

The MAT Candidate does not 
use a variety of appropriate 
teaching strategies, including 
technology, to impact student 
learning. 

The MAT Candidate has 
difficulty using a variety of 
appropriate teaching strategies, 
including technology, to 
impact student learning and 
development.  

The MAT Candidate uses a 
variety of appropriate 
teaching strategies, 
including technology, to 
impact student learning and 
development.  

In addition to meets standard, the 
MAT Candidate uses a variety of 
appropriate student-centered 
teaching strategies to impact student 
learning and development.  

*Examples include use of teaching strategies such as cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc. 
1.4 1 2 16. The MAT Candidate 

planned learning 
experiences are 
implemented that 
accommodate differences in 
developmental and 
individual needs of each 
learner in the group. * 

The MAT Candidate does not 
implement planned learning 
experiences that accommodate 
differences in developmental 
and individual needs of each 
learner in the group.   

The MAT Candidate 
implements learning 
experiences, but fails to 
accommodate the differences 
in developmental needs of each 
learner in the group.  

The MAT Candidate 
implements planned learning 
experiences that 
accommodate differences in 
developmental and 
individual needs of each 
learner in the group.  

In addition to meets standard, the 
MAT Candidate cites research to 
support the planned learning 
experiences.  
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*Examples include students with disabilities or exceptionalities, students who are gifted, and students who represent diversity based on ethnicity, race, socioeconomic status, gender, language, religion, 
sexual identification, and/or geographic origin). 
1.4 5 4 17. The MAT Candidate 

engages all students in 
critical thinking through 
higher-order questioning. * 

The MAT Candidate does not 
engage all students in critical 
thinking through higher-order 
questioning. 

The MAT Candidate relies on 
lower level questioning. 

The MAT Candidate 
engages all students in 
critical thinking through 
higher-order questioning. 

In addition to meets standard, the 
MAT Candidate provides 
opportunities for students to apply 
concepts in problem-solving and 
critical thinking. 

*Guiding questions need to be listed in lesson plans.  
1.4 8 4 18. The MAT Candidate 

adjusts instruction as 
needed based on student 
input, cues, and 
individual/group responses. 

The MAT Candidate does not 
adjust instruction as needed 
based on student input, cues, and 
individual/group responses.  

The MAT Candidate elicits 
student input during 
instruction; attempts are made 
to adjust instruction based on 
student responses. 

The MAT Candidate elicits 
student input and adjusts 
instruction as needed based 
on student input, cues, and 
individual/group responses. 

In addition to meets standard, the 
MAT Candidate constructs 
appropriate prompts to encourage 
student responses that expand and 
justify their reasoning. Revises 
instruction based on student 
responses. 
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Mississippi University for Women 

School of Education 

3-Day Unit Plan Cover Page 

Unit Plan Title:                                                                                                   Grade Level: 

 

Content Area(s) & Topic(s): 

 

Length of Unit: Three days          School District:                                            School:  

 

Designed By:  

Brief Summary of Unit Plan: Provide a brief overview of the 3-day unit plan (approximately 1 paragraph). The MAT 
Candidate should think about describing the lesson conversationally as if someone asked about the unit plan. 

 

 

List and attach Print Materials/Resources: 

List and attach Internet Resources/Links:  

Class Profile/Contextual Information 

*Copy and paste the Class Profile assignment into this section. Include edits to your Class Profile based on instructor 
feedback before copying and pasting. Adjust fonts and spacing as needed when you copy and paste. 

 

 

Assessment 

Pre-assessment: Give a brief description of the pre-assessment designed and attach a blank copy of it to the end of this 
unit plan. 
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Formative Assessments (including informal assessment): List each formative assessment given on each day in 
chronological order. Attach a blank copy of any that students ‘turn in.’ 

Example: 

Day 1: I checked for understanding throughout my lesson by having students give a thumbs up or thumbs down as we 
worked through the content as a whole class. I also had the students turn in the five problems they completed in their 
independent practice (attached). I will use the results of the independent practice to adjust my plans for day two, if needed. 

 

  

Post-assessment: Give a brief description of the post-assessment designed to administer at the conclusion of the unit 
plan and attach a blank copy of it to the end of this unit plan.  

 

 

  



 

38 
 

  

3-Day Unit: Lesson #_____ 
 

PLANNING AND PREPARATION INFORMATION 
Subject(s) and 
Topic(s): 

 

Grade Level:  
MAT Candidate:  
Time Allotment:  
Integrated 
Subject(s): 

 

Standard(s): MS College- and Career-Readiness Standards: 
 
Integrated MS College- and Career-Readiness Standard(s): 
 
 

Objective(s): Behavioral Objectives: 
TSWBAT:  
 

Assessment: Formative: 
 
 
Summative: 
 
 

Materials: Teacher Materials: 
 
Student Materials: 
 

Resources:  
Collaboration:  
 
 

 
 

DELIVERY OF INSTRUCTION 
Anticipatory Set/ 
Opening 

 
 
 

Procedures 
 
 

 

Teacher Input (Direct Instruction) 
 

Teacher Modeling (I do) 
 
Guided Practice (We do) 
 
Check for Understanding 
 
Independent Practice (You do) 
 

Closure  
 

Differentiation/ 
Accommodations 

Remediation: 
 
 
Enrichment:  
 
 



 

39 
 

5-Day TIAI Unit Plan Key Assessment 
 

Purpose:   To provide an assessment (formative and summative) of MAT Candidate’s ability to plan, 
assess and deliver instruction, manage the classroom, and engage in professional 
responsibilities at the advanced level. 

Administration:   This instrument is administered by the University Supervisor and the Mentor Teacher 
during the MAT ED 697 internship. The two scores are averaged. 

Success Indicator:  2.0-3.0 represents target by the MAT Candidate.  Anything below 2.0 represents an area in 
need of improvement. 

5-Day Unit Plan Guidelines   

For this key assignment, the MAT Candidate develops a 5-day Unit Plan of five (5) lessons based on a standard, topic, 
theme, or skill/concept in the grade level/content area of the classroom in the clinical placement. The 5-day Unit Plan 
will have a content area(s) focus aligned with the requirements of the specific major of the MAT Candidate. MAT 
Candidates should refer to the specific major/content area requirement provided by the course instructor. Before 
submitting the assignment, MAT Candidate should self-evaluate the 5-day Unit Plan against each required section in 
the assignment guidelines and using the rubric indicators. For final submission, MAT Candidates should use the 
templates provided. The schedule for teaching the Unit aligns with the requirements of the specific major of the MAT 
Candidate. Final submissions must include the following along with any specific major requirements: 

1. Cover page 
2. The unit cover page introduces the unit to the reviewer by providing the following information: author of 

unit, grade level, content area/topic areas, length of unit, school district, school, and a brief summary of 
unit. 

3. Class profile & Contextual Information 
4. The class profile is information about the MAT Candidate’s students. The Class Profile should include the 

following: (1) knowledge of characteristics of students, (2) knowledge of students’ varied approaches to 
learning, (3) knowledge of students’ skills and prior learning, and (4) knowledge of community and school 
district. Inventories are administered to gather knowledge of students’ varied approaches to learning All data 
is analyzed and presented in chart/graph format, and a narrative paragraph is provided to explain how the 
results would be utilized in instructional planning (through appropriate differentiation of lessons, activities, 
and assignments).  

5. Key Conceptual Statements/Objectives 
6. Key conceptual statements, and objectives are created as foundational elements of the unit and are directly 

linked to MS Frameworks and MS College/Career Standards, reflect meaningful content area(s) disciplinary 
connections, and require higher level thinking skills. These may be represented visually (graphic) or as 
required by specific major. 

7. Assessments 
8. For the 5-day Unit Plan, the MAT Candidate plans, develops and implements pre-assessments, formative 

and summative assessment(s).  
4. Pre-assessment: Must have a formal unit pretest (paper/pencil). Additionally, you can have other 

pre-assessments such as a KWL chart, Anticipation Guide, etc.  
1. Formative assessment: at least one observational check lists is required, exit cards, 

graphic organizers, quizzes, etc. 
2. Summative assessment: Must have a formal unit posttest (paper/pencil). Additionally, one 

rubric must be included with a performance task (such as products and/or performances 
by students).  
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9. Lesson plans 
o Five (5) lesson plans must be included (specific to the MAT Candidate’s major area requirements). 

 Madeline Hunter Lesson Plan Format 
 Objectives aligned with appropriate content area(s) MS College- & Career-Readiness 

Standards (CCRS) & Frameworks, Bloom’s Taxonomy 
 Appropriate materials (all listed for teacher and students) 
 Appropriate assessment 
 Appropriate Anticipatory Set/Introduction and Closure 
 Appropriate procedures (Provide excellent instructional techniques including, but not 

limited to, use of technology, hands-on activities, high-leveled learning opportunities, 
critical thinking, and problem solving.) 

 Differentiated Instruction (remediation and enrichment) 
10. Lesson Plan Calendar  

o The daily lesson plan calendar provides an overview of the MAT Candidate’s entire unit. For each 
lesson, the MAT Candidate provides:  

 Objective (List only the main/key objective(s) here). 
 Main activity of lesson 
 Assessment 

11. Student Work Samples 
o MAT Candidates provide actual student work samples, with captions, of students’ work.  

 The following student work samples must be included from three (3) individual lessons:  
o One (1) Strong Student Work Sample (with caption)  
o One (1) Weak Student Work Sample (with caption) 

12. Reflection of 5-day Unit 
The final reflection of the 5-day Unit Plan is a personal narrative in which the MAT Candidate shares insights  
and observations about the planning and implementation of the 5-day Unit.  In addition to reflecting on the  
overall learning experience, the final reflection is aligned with each of the TIAI domains: I. Planning and  
Preparation; II. Assessment; III. Delivery of Instruction; IV. Managing the Learning Environment;  
V. Professionalism.
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5-day TIAI Unit Plan Rubric  
DOMAIN I: PLANNING AND PREPARATION 

*Items 1-6 should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.) 
CAEP InTASC TGR Indicators Unacceptable  

0 
Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.2 7 1 1. The MAT Candidate develops measurable and 
observable grade and subject level objectives that 
are aligned with appropriate state curricula 
frameworks. 

The MAT 
Candidate’s 
objectives are not 
measurable, 
observable, or 
aligned with 
appropriate state 
curricula 
frameworks.  

The MAT 
Candidate’s 
objectives are aligned 
with appropriate state 
curricula frameworks, 
but they are not 
measurable or 
observable. 
 

The MAT Candidate’s 
objectives are 
measurable, observable, 
and aligned with 
appropriate state 
curricula frameworks.   

In addition to meets 
standard, the MAT 
Candidate’s objectives are 
stated at different 
instructional levels based 
on individual needs of 
students (DOK Levels 
and/or Bloom’s 
Taxonomy). 

1.1 2 2 2. The MAT Candidate develops meaningful and 
authentic learning experiences that accommodate 
developmental and individual needs of each learner 
in the group. * 

The MAT Candidate 
does not develop 
meaningful nor 
authentic learning 
experiences that 
accommodate 
developmental and 
individual needs of 
each learner in the 
group. 

The MAT Candidate 
develops meaningful 
and authentic learning 
experiences, but 
accommodations are 
not made to meet 
individual needs of 
each learner in the 
group.  

The MAT Candidate 
develops meaningful and 
authentic learning 
experiences that 
accommodate 
developmental and 
individual needs of each 
learner in the group. 

In addition to meets 
standard, the MAT 
Candidate provides 
evidence of research-based 
strategies that 
accommodate 
developmental and 
individual needs of each 
learner in the group.  

*Examples include developing learning experiences (remediation, enrichment, accommodations) planned for students with disabilities or exceptionalities, students who are gifted, and students who 
represent diversity based on ethnicity, race, socioeconomic status, gender, language, religion, sexual identification, and/or geographic origin. 
1.1 7 4 3. The MAT Candidate integrates core content 

knowledge across and within subject areas in 
lessons when appropriate. 

The MAT 
Candidate’s 
instructional plans 
never integrate core 
content knowledge 
across and within 
subject areas.  

The MAT 
Candidate’s 
instructional plans 
integrate irrelevant 
core content 
knowledge across and 
within subject areas 
(does not make 
connections).  

The MAT Candidate’s 
instructional plans 
integrate core content 
knowledge across and 
within subject areas in 
lessons when 
appropriate. 

In addition to meets 
standard, the MAT 
Candidate’s instructional 
plans include connections 
of content across 
disciplines. * 

*To Exceed Standard, the instructional plans include integrating content connections across disciplines throughout the internship experience.  
1.5 8 2 4. The MAT Candidate plans appropriate and 

sequential teaching procedures that include 
innovative introductions and closures. Teaching 
procedures incorporate different teaching 
strategies that positively impact student learning 
and development. *  

The MAT Candidate 
does not plan 
appropriate or 
sequential teaching 
procedures that 
include innovative 
introductions and 
closures. Different 
teaching strategies 
are not utilized.   

The MAT 
Candidate’s plans 
lack logical sequence 
and different teaching 
strategies.   

The MAT Candidate 
plans appropriate and 
sequential teaching 
procedures that include 
innovative introductions 
and closures. Teaching 
procedures incorporate 
different teaching 
strategies that positively 
impact student learning 
and development. 

In addition to meets 
standard, The MAT 
Candidate multiple lesson 
plans cited research-based 
evidence. 
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*Examples include but are limited to the following: cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc. 

DOMAIN I: PLANNING AND PREPARATION 

CAEP In 
TAS
C 

T
G
R 

Indicators Unacceptable  
0 

Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.3 6 3 5. The MAT Candidate’s plans indicate use of  
 appropriate assessments that effectively evaluate student 
learning and development. *  

The MAT 
Candidate’s plans 
do not indicate use 
of assessments that 
effectively evaluate 
student learning and 
development. 

The MAT 
Candidate’s plans 
indicate use of 
assessments but not 
all are appropriate.  

The MAT Candidate’s 
plans indicate use of 
appropriate assessments 
that effectively evaluate 
student learning and 
development. 

In addition to meets 
standard, the MAT 
Candidate’s assessments 
are performance-based to 
enhance critical thinking 
and problem solving.  
 

*Examples include assessments aligned with standards and objectives such as pre/post assessments, quizzes, unit tests, rubrics, and/or checklists. 
1.5 7 6 6. The MAT Candidate’s plans include technology that will 

engage students in analysis, creativity, and deeper learning 
experiences to improve student growth, development, and 
understanding. * 

The MAT 
Candidate’s plans 
do not include 
technology that will 
engage students.  

The MAT 
Candidate’s plans 
lack logical use of 
technology. 

The MAT Candidate’s 
plans include technology 
that will engage students 
in analysis, creativity, 
and deeper learning 
experiences to improve 
student growth, 
development, and 
understanding. 

In addition to meets 
standard, the MAT 
Candidate’s multiple 
lesson plans utilize 
technology to 
enhance learning 
opportunities.  

*Examples of technology include the implementation of digital leaning programs using I pads, Chromebooks, power points, Smart Boards, Promethean Boards, cell phones, etc.  

DOMAIN II:  ASSESSMENT 

*Items 7 – 8 should reflect the teacher intern’s ability to effectively communicate assessment information to the students, provide feedback, and incorporate informal and formal assessments.  
Items should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.) 

1.2 6 3 7. The MAT Candidate communicates 
assessment criteria and performance standards 
to the students and provides feedback to students 
about academic performance.  

The MAT Candidate 
does not communicate 
assessment criteria or 
performance standards 
to the students or 
provide feedback to 
students about academic 
performance. 

The MAT Candidate 
communicates 
assessment criteria and 
performance standards 
to the students. Fails to 
provide students with 
feedback.   

The MAT Candidate 
communicates assessment 
criteria and performance 
standards to the students and 
provides feedback to 
students about their 
academic performance.   

Student input is sought in 
developing assessment 
criteria. 
 
The MAT Candidate 
provides clear and actionable 
feedback that helps the 
student understand what s/he 
did well and provides 
guidance for improvement. * 

*To meet the Exceeds Standard, intern must complete both stated requirements.  
6 
 

6 3 8. The MAT Candidate uses formative and 
 summative assessments to differentiate learning 
 experiences that accommodate the learning and  
 development of each learner in the group. * 
*Examples of assessments include pretests, quizzes, 
unit tests, checklists, rating scales, rubrics, and 
remediation and enrichment activities.   

The MAT Candidate 
does not use formative 
and summative 
assessments to 
differentiate learning 
experiences that 
accommodate the 
learning and 
development of each 
learner in the group. 

The MAT Candidate 
uses formative and 
summative assessments 
but fails to differentiate 
learning experiences 
that accommodate 
differences in learning 
and development of 
each learner in the 
group,  

The MAT Candidate uses 
formative and summative 
assessments to differentiate 
learning experiences that 
accommodate the learning 
and development of each 
learner in the group. 

In addition to meets 
standard, the MAT 
Candidate conferences with 
individual students to assist 
with monitoring progress. 
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DOMAIN III: INSTRUCTION  
*Items 9 – 19 should reflect the teacher intern’s overall ability to effectively communicate with students and implement innovative lessons using a variety of teaching strategies that meet the needs of 
all students.  Items should be assessed from written lesson and unit plans and classroom observations. 
CA
EP 

In 
TAS
C 

TG
R 

Indicators Unacceptable 
0 

Needs Improvement 
1 

Meets Standard 
2 

Exceeds Standard 
3 

1.1 5 4 9. The MAT Candidate 
uses standard written, oral, 
and nonverbal 
communication in 
instruction. 

The MAT Candidate does not 
use standard written, oral, and 
nonverbal communication in 
instruction. 

The MAT Candidate’s standard 
written, oral, and nonverbal 
communication is difficult to 
follow for students.   

The MAT Candidate uses 
standard written, oral, and 
nonverbal communication in 
instruction to engage 
students.  

In addition to meets standard, the 
MAT Candidate enriches 
conversation with expressive 
language and vocabulary to engage 
students. 

1.1 5 4 10. The MAT Candidate 
provides explicit written 
and oral directions for 
instructional activities. 

The MAT Candidate does not 
provide explicit written and 
oral directions for instructional 
activities. 

The MAT Candidate provides 
written and oral directions for 
instructional activities that are 
not explicit. 

The MAT Candidate 
provides explicit written and 
oral directions for 
instructional activities.     

In addition to meets standard, the 
MAT Candidate uses concrete 
examples to model and to clarify 
tasks and concepts. 

1.1 2 2 11. The MAT Candidate 
communicates positive 
expectations for learning 
for all students.  

The MAT Candidate does not 
communicate positive 
expectations for learning for all 
students. 

The MAT Candidate has 
difficulty communicating 
positive expectations for 
learning for all students. 

The MAT Candidate 
communicates positive 
expectations for learning for 
all students.     

In addition to meets standard, the 
MAT Candidate encourages all 
students to set positive expectations 
for themselves and peers.  

1.1 3 7 13. The MAT Candidate 
conveys enthusiasm for 
teaching and learning for 
all students.  

The MAT Candidate does not 
convey enthusiasm for 
teaching and learning for all 
students.   

The MAT Candidate has 
difficulty conveying enthusiasm 
for teaching and learning for all 
students.    

The MAT Candidate 
conveys enthusiasm for 
teaching and learning for all 
students.   

In addition to meets standard, the 
MAT Candidate elicits enthusiasm 
from students. 

1.1 3 5 13.  The MAT Candidate 
provides opportunities for 
all students to cooperate, 
communicate, and interact 
with each other to enhance 
learning. 

The MAT Candidate does not 
provide opportunities for all 
students to cooperate, 
communicate, and interact with 
each other to enhance learning. 

The MAT Candidate provides 
opportunities for all students to 
cooperate, communicate, and 
interact with each other but does 
not enhance learning. 

The MAT Candidate 
provides opportunities for 
the students to cooperate, 
communicate, and interact 
with each other to enhance 
learning. 

In addition to meets standard, the 
MAT Candidate enhances the 
development of student leadership and 
provides opportunities for students to 
work cooperatively on 
projects/activities of their choice.  

1.3 4 4 14. The MAT Candidate 
demonstrates content 
knowledge and an 
understanding of how to 
teach the content. 

The MAT Candidate does not 
demonstrate content 
knowledge and how to teach 
the content.  

The MAT Candidate has 
difficulty demonstrating content 
and content pedagogical 
knowledge.  

The MAT Candidate 
demonstrates content 
knowledge and an 
understanding of how to 
teach the content.  

In addition to meets standard, the 
MAT Candidate uses a variety of 
instructional methods to ensure an 
understanding of the content. 
 

1.3 8 4 15. The MAT Candidate 
uses a variety of 
appropriate teaching 
strategies, including 
technology, to impact 
student learning and 
development. *  

The MAT Candidate does not 
use a variety of appropriate 
teaching strategies, including 
technology, to impact student 
learning. 

The MAT Candidate has 
difficulty using a variety of 
appropriate teaching strategies, 
including technology, to impact 
student learning and 
development.  

The MAT Candidate uses a 
variety of appropriate 
teaching strategies, 
including technology, to 
impact student learning and 
development.  

In addition to meets standard, the 
MAT Candidate uses a variety of 
appropriate student-centered 
teaching strategies to impact student 
learning and development.  

*Examples include use of teaching strategies such as cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc. 
1.4 1 2 16. The MAT Candidate 

planned learning 
experiences are 
implemented that 
accommodate differences in 
developmental and 
individual needs of each 
learner in the group. * 

The MAT Candidate does not 
implement planned learning 
experiences that accommodate 
differences in developmental 
and individual needs of each 
learner in the group.   

The MAT Candidate 
implements learning 
experiences, but fails to 
accommodate the differences in 
developmental needs of each 
learner in the group.  

The MAT Candidate 
implements planned learning 
experiences that 
accommodate differences in 
developmental and 
individual needs of each 
learner in the group.  

In addition to meets standard, the 
MAT Candidate cites research to 
support the planned learning 
experiences.  
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*Examples include students with disabilities or exceptionalities, students who are gifted, and students who represent diversity based on ethnicity, race, socioeconomic status, gender, language, 
religion, sexual identification, and/or geographic origin). 
1.4 5 4 17. The MAT Candidate 

engages all students in 
critical thinking through 
higher-order questioning. * 

The MAT Candidate does not 
engage all students in critical 
thinking through higher-order 
questioning. 

The MAT Candidate relies on 
lower level questioning. 

The MAT Candidate 
engages all students in 
critical thinking through 
higher-order questioning. 

In addition to meets standard, the 
MAT Candidate provides 
opportunities for students to apply 
concepts in problem-solving and 
critical thinking. 

*Guiding questions need to be listed in lesson plans.  
1.4 8 4 18. The MAT Candidate 

adjusts instruction as 
needed based on student 
input, cues, and 
individual/group responses. 

The MAT Candidate does not 
adjust instruction as needed 
based on student input, cues, 
and individual/group 
responses.  

The MAT Candidate elicits 
student input during instruction; 
attempts are made to adjust 
instruction based on student 
responses. 

The MAT Candidate elicits 
student input and adjusts 
instruction as needed based 
on student input, cues, and 
individual/group responses. 

In addition to meets standard, the 
MAT Candidate constructs 
appropriate prompts to encourage 
student responses that expand and 
justify their reasoning. Revises 
instruction based on student 
responses. 

1.1 10 9 19. The MAT Candidate 
uses family and/or 
community resources in 
instruction to impact 
student learning and 
development. *   

The MAT Candidate does not use 
family and/or community 
resources in instruction to impact 
student learning and development. 

The MAT Candidate 
attempts to use family 
and/or community resources 
to impact instruction but 
meaningful connections are 
not made.  

The MAT Candidate uses 
family and/or community 
resources in instruction to 
impact student learning and 
development. 

In addition to meets standard, the 
MAT Candidate designs and 
organizes instruction to foster 
ongoing communication and high 
expectations for learners. 

*Examples include special guests, materials, extracurricular activities, etc. 

DOMAIN IV:  LEARNING ENVIRONMENT 

*Items 20 - 24 should reflect the teacher intern’s ability to manage the classroom environment in a way that is conducive to learning.  Items should be assessed from classroom observations. 
CAEP InTASC TGR Indicators Unacceptable  

0 
Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.1 3 5 20. The MAT Candidate adjusts the 
classroom environment to enhance 
positive peer relationships, motivation, 
and learning. 

The MAT Candidate does 
not adjust the classroom 
environment to enhance 
positive peer relationships, 
motivation, and learning. 

The MAT Candidate has 
difficulty adjusting the 
classroom environment to 
enhance positive peer 
relationships, motivation, 
and learning.  

The MAT Candidate 
adjusts the classroom 
environment and delivers 
instruction to enhance 
positive peer relationships, 
motivation, and learning. 

In addition to meets 
standard, the MAT 
Candidate encourages 
students to develop self-
monitoring skills.   

1.1 3 6 21. The MAT Candidate attends to and 
delegates routine tasks. 

The MAT Candidate does 
not attend to and delegate 
routine tasks.     

The MAT Candidate 
attempts to attend to and 
delegate routine tasks but 
there is no consistency or 
established routine. 

The MAT Candidate 
attends to and delegates 
routine tasks. 

In addition to meets 
standards, the MAT 
Candidate has a systematic 
routine for attending to 
and delegating tasks.  

1.1 3 5 22. The MAT Candidate uses multiple 
strategies to foster appropriate student 
behavior according to individual and 
situational needs. 

The MAT Candidate does 
not manage student 
behavior.  

The MAT Candidate has 
difficulty applying 
appropriate strategies in 
managing student 
behavior.  

The MAT Candidate uses 
multiple strategies to foster 
appropriate student 
behavior according to 
individual and situational 
needs. 

In addition to meeting 
the standard, the P-12 
students self-monitor their 
behavior.  
 

1.1 3 7 23. The MAT Candidate creates a 
culturally inclusive environment that 
promotes fairness, safety, respect, and 
support for all students. 

The MAT Candidate does 
not create a culturally 
inclusive environment. 

The MAT Candidate has 
difficulty maintaining a 
culturally inclusive 
environment. 

The MAT Candidate 
creates and maintains a 
culturally 
inclusive environment that 
promotes fairness, safety, 

In addition to meets 
standard, the MAT 
Candidate cultural 
inclusivity is evident in 
student interactions.  
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respect, and support for all 
students. 

1.1 7 6 24. The MAT Candidate maximizes 
instructional time. 

The MAT Candidate does 
not maximize instructional 
time.  

The MAT Candidate has 
difficulty maximizing 
instructional time.  

The MAT Candidate 
maximizes instructional 
time.  

In addition to meets 
standard, the MAT 
Candidate’s transitions, 
routines, and procedures 
are executed in an efficient 
manner with minimal 
teacher direction. 

DOMAIN V: PROFESSIONAL RESPONSIBILITIES 

 *Item 25 should reflect the teacher intern’s ability to collaborate with professional colleagues to involve parents and/or guardians in the student’s learning and development.  Items should be 
assessed from written lesson and unit plans, classroom observations, and from other artifacts (inventories, surveys, and other documentation). 

1.1 10 9 25. The MAT Candidate collaborates with 
professional colleagues (classroom mentor 
teacher and/or university supervisor) to 
communicate with families about student 
learning and development.   

The MAT Candidate does 
not collaborate with 
professional colleagues to 
communicate with families 
about student learning and 
development.  

The MAT Candidate has 
difficulty collaborating 
with professional 
colleagues to communicate 
with families about student 
learning and development.  

The MAT Candidate 
collaborates with 
professional colleagues to 
communicate with 
families about student 
learning and 
development. 

In addition to meets 
standard, the MAT 
Candidate engages in 
ongoing professional 
learning opportunities with 
professional colleagues, & 
seeks information from 
experienced educators. 

*Examples include documented evidence such as PLCs, data meetings, newsletters, positive notes, extracurricular activities, professional development opportunities, conferences, etc. 
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Assessment  
Performance Task(s): List the names of each performance task here and attach a copy of the entire assignment 
(including grading rubric) to your plan.  
Example: Day 3: Rubric (attached) - Research different types of ecosystems and present findings. 
 
Test/Quiz Item(s): List the names of each test/quiz here and attach a copy of each to your plan.  
Example: Day 10: Summative Test (attached) 
 
Informal Check(s): List ways you will check for understanding throughout your unit. 
Example: Day 1: 
Teacher observation – Ecosystem/Habitat flip book. 

Mississippi University for Women 
School of Education 
5-Day Unit Plan Cover Page 
 
Unit Plan Title:                                                                                                   Grade Level: 
 
Content Area(s) & Topic(s):                                                                              Key Words: 
 
Length of Unit: Five days          School District:                                              School:  
 
Designed By:  
Brief Summary of Unit: 
 
 

Content and Conceptual Key Statements/Objectives 
Unit Web or Graphic/Outline of Content: 
 
 
Conceptual Key Statements/Objectives: 
 
 

Contextual Information 
1. Knowledge of characteristics of students 

 Age-Range, Gender, Total number of students 
 Achievement Levels 
 Socio-Economic Description 
 Typical Demeanor of Students  
 Typical Interest and Involvement of Students 

(Include information from interest inventory and attach chart/graph.) 
2. Knowledge of students’ varied approaches to learning  
    (Include information from learning styles inventory and/or multiple intelligences    
     inventory and attach chart/graph.) 
3. Knowledge of students’ skills and prior learning 
4. Knowledge of community and school district  
   (Include a description of the community and school district) 
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Question and Answer – What is a habitat?  Can more than one animal share a habitat? 
Teacher observation – Exit ticket (How are zebras, lions, and birds affected by a wildfire?) 
 

 
 

Daily Lesson Plan Calendar 

  Create a calendar of five (5) days/lessons to outline the following three areas: (1) objective(s) taught each 
day, (2) the activities/strategies used, and (3) the assessments used.  After the Daily Lesson Plan Calendar, 
attach a separate lesson plan for each day of your unit. Use the lesson plan format provided. 

Monday Tuesday Wednesday Thursday Friday 

Example: 
 
TSW name, in 
order, the parts of 
the digestive 
system. 
 
Video clip and 
human model 
activity 
 
Digestive System 
Quiz 
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5-Day Unit: Lesson #_____ 

 
 

PLANNING AND PREPARATION INFORMATION 
Subject(s) and 
Topic(s): 

 

Grade Level:  
MAT Candidate:  
Time Allotment:  
Integrated 
Subject(s): 

 

Standard(s): MS College- and Career-Readiness Standards: 
 
Integrated MS College- and Career-Readiness Standard(s): 
 

Objective(s): Behavioral Objectives: 
TSWBAT:  
 

Assessment: Formative: 
 
 
Summative: 
 
 

Materials: Teacher Materials: 
 
Student Materials: 
 

Resources: 
 

 

Collaboration:  
 
 

 
 

DELIVERY OF INSTRUCTION 
Anticipatory Set/ 
Opening 

 
 
 

Procedures 
 
 

 

Teacher Input (Direct Instruction) 
 

Teacher Modeling (I do) 
 
Guided Practice (We do) 
 
Check for Understanding 
 
Independent Practice (You do) 
 

Closure  
 

Differentiation/ 
Accommodations 

Remediation: 
 
 
Enrichment:  
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10-Day TIAI Unit Plan Key Assessment 
 

Purpose:   To provide an assessment (formative and summative) of MAT Candidate’s ability to plan, 
assess and deliver instruction, manage the classroom, and engage in professional 
responsibilities at the pre-professional level. 

Administration:   This instrument is administered by the University Supervisor and the Mentor Teacher 
during the MAT ED 697 internship. The two scores are averaged. 

Success Indicator:  2.0-3.0 represents target by the MAT Candidate.  Anything below 2.0 represents an area in 
need of improvement. 

10-Day Unit Plan Guidelines   

For this key assignment, the MAT Candidate develops a 10-day Unit Plan of five-ten (5-10) lessons based on a 
standard, topic, theme, or skill/concept in the grade level/content area of the classroom in the clinical placement. The 
10-day Unit Plan will have a content area(s) focus aligned with the requirements of the specific major of the MAT 
Candidate. MAT Candidates should refer to the specific major/content area requirement provided by the course 
instructor. Before submitting the assignment, MAT Candidate should self-evaluate the 10-day Unit Plan against each 
required section in the assignment guidelines and using the rubric indicators. For final submission, MAT Candidates 
should use the templates provided. The schedule for teaching the Unit aligns with the MAT Candidate’s internship 
schedule for gradual teaching responsibilities. Final submissions must include the following along with any specific 
major requirements: 

1. Cover page 
o The unit cover page introduces the unit to the reviewer by providing the following information: 

author of unit, grade level, content area/topic areas, length of unit, school district, school, and a 
brief summary of unit. 

2. Class profile & Contextual Information 
o The class profile is information about the MAT Candidate’s students. The Class Profile should 

include the following: (1) knowledge of characteristics of students, (2) knowledge of students’ 
varied approaches to learning, (3) knowledge of students’ skills and prior learning, and (4) 
knowledge of community and school district. Inventories are administered to gather knowledge of 
students’ varied approaches to learning All data is analyzed and presented in chart/graph format, 
and a narrative paragraph is provided to explain how the results would be utilized in instructional 
planning (through appropriate differentiation of lessons, activities, and assignments).  

3. Key Conceptual Statements/Objectives 
o Key conceptual statements, and objectives are created as foundational elements of the unit and are 

directly linked to MS Frameworks and MS College/Career Standards, reflect meaningful content 
area(s) disciplinary connections, and require higher level thinking skills. These may be represented 
visually (graphic) or as required by specific major. 

4. Assessments 
o For the 10-day Unit Plan, the MAT Candidate plans, develops and implements pre-assessments, 

formative and summative assessment(s).  
 Pre-assessment: Must have a formal unit pretest (paper/pencil). Additionally, you can 

have other pre-assessments such as a KWL chart, Anticipation Guide, etc.  
 Formative assessment: at least one observational check lists is required, exit cards, 

graphic organizers, quizzes, etc. 
 Summative assessment: Must have a formal unit posttest (paper/pencil). Additionally, one 

rubric must be included with a performance task (such as products and/or performances 
by students).  
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5. Lesson plans 
o Five-ten (5-10) lesson plans must be included (specific to the MAT Candidate’s major area 

requirements). 

 Madeline Hunter Lesson Plan Format 
 Objectives aligned with appropriate content area(s) MS College- & Career-Readiness 

Standards (CCRS) & Frameworks, Bloom’s Taxonomy 
 Appropriate materials (all listed for teacher and students) 
 Appropriate assessment 
 Appropriate Anticipatory Set/Introduction and Closure 
 Appropriate procedures (Provide excellent instructional techniques including, but not 

limited to, use of technology, hands-on activities, high-leveled learning opportunities, 
critical thinking, and problem solving.) 

 Differentiated Instruction (remediation and enrichment) 

6. Lesson Plan Calendar  
o The daily lesson plan calendar provides an overview of the MAT Candidate’s entire unit. For each 

lesson, the MAT Candidate provides:  
 Objective (List only the main/key objective(s) here). 
 Main activity of lesson 
 Assessment 

7. Student Work Samples 
o MAT Candidates provide actual student work samples, with captions, of students’ work.  

 The following student work samples must be included from three (3) individual lessons:  
o One (1) Strong Student Work Sample (with caption)  
o One (1) Weak Student Work Sample (with caption) 

8. Reflection of 10-day Unit 
The final reflection of the 10-day Unit Plan is a personal narrative in which the MAT Candidate shares 
insights and observations about the planning and implementation of the 10-day Unit.  In addition to 
reflecting on the overall learning experience, the final reflection addresses (and is aligned with) each of the 
TIAI domains: I. Planning and Preparation; II Assessment; III Delivery of Instruction; IV Managing the 
Learning Environment; V Professionalism.
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10-day TIAI UNIT PLAN RUBRIC  
DOMAIN I: PLANNING AND PREPARATION 

*Items 1-6 should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.) 
CAEP InTASC TGR Indicators Unacceptable  

0 
Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.2 7 1 1. The MAT Candidate develops measurable and 
observable grade and subject level objectives that 
are aligned with appropriate state curricula 
frameworks. 

The MAT 
Candidate’s 
objectives are not 
measurable, 
observable, or 
aligned with 
appropriate state 
curricula 
frameworks.  

The MAT Candidate’s 
objectives are aligned 
with appropriate state 
curricula frameworks, 
but they are not 
measurable or 
observable. 
 

The MAT Candidate’s 
objectives are 
measurable, observable, 
and aligned with 
appropriate state curricula 
frameworks.   

In addition to meets 
standard, the MAT 
Candidate’s objectives are 
stated at different 
instructional levels based on 
individual needs of students 
(DOK Levels and/or 
Bloom’s Taxonomy). 

1.1 2 2 2. The MAT Candidate develops meaningful and 
authentic learning experiences that accommodate 
developmental and individual needs of each 
learner in the group. * 

The MAT Candidate 
does not develop 
meaningful nor 
authentic learning 
experiences that 
accommodate 
developmental and 
individual needs of 
each learner in the 
group. 

The MAT Candidate 
develops meaningful 
and authentic learning 
experiences, but 
accommodations are 
not made to meet 
individual needs of 
each learner in the 
group.  

The MAT Candidate 
develops meaningful and 
authentic learning 
experiences that 
accommodate 
developmental and 
individual needs of each 
learner in the group. 

In addition to meets 
standard, the MAT 
Candidate provides evidence 
of research-based strategies 
that accommodate 
developmental and 
individual needs of each 
learner in the group.  

*Examples include developing learning experiences (remediation, enrichment, accommodations) planned for students with disabilities or exceptionalities, students who are gifted, and students who 
represent diversity based on ethnicity, race, socioeconomic status, gender, language, religion, sexual identification, and/or geographic origin. 
1.1 7 4 3. The MAT Candidate integrates core content 

knowledge across and within subject areas in 
lessons when appropriate. 

The MAT 
Candidate’s 
instructional plans 
never integrate core 
content knowledge 
across and within 
subject areas.  

The MAT Candidate’s 
instructional plans 
integrate irrelevant 
core content 
knowledge across and 
within subject areas 
(does not make 
connections).  

The MAT Candidate’s 
instructional plans 
integrate core content 
knowledge across and 
within subject areas in 
lessons when appropriate. 

In addition to meets 
standard, the MAT 
Candidate’s instructional 
plans include connections of 
content across disciplines. * 

*To Exceed Standard, the instructional plans include integrating content connections across disciplines throughout the internship experience.  
1.5 8 2 4. The MAT Candidate plans appropriate and 

sequential teaching procedures that include 
innovative introductions and closures. Teaching 
procedures incorporate different teaching 
strategies that positively impact student learning 
and development. *  

The MAT Candidate 
does not plan 
appropriate or 
sequential teaching 
procedures that 
include innovative 
introductions and 
closures. Different 
teaching strategies 
are not utilized.   

The MAT Candidate’s 
plans lack logical 
sequence and different 
teaching strategies.   

The MAT Candidate 
plans appropriate and 
sequential teaching 
procedures that include 
innovative introductions 
and closures. Teaching 
procedures incorporate 
different teaching 
strategies that positively 
impact student learning 
and development. 

In addition to meets 
standard, The MAT 
Candidate multiple lesson 
plans cited research-based 
evidence. 

*Examples include but are limited to the following: cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc. 
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DOMAIN I: PLANNING AND PREPARATION 

CAEP InTASC TGR Indicators Unacceptable  
0 

Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.3 6 3 5. The MAT Candidate’s plans indicate use of  
 appropriate assessments that 
effectively evaluate student learning and 
development. *  

The MAT Candidate’s 
plans do not indicate 
use of assessments 
that effectively 
evaluate student 
learning and 
development. 

The MAT Candidate’s 
plans indicate use of 
assessments but not all 
are appropriate.  

The MAT Candidate’s plans 
indicate use of appropriate 
assessments that effectively 
evaluate student learning 
and development. 

In addition to meets 
standard, the MAT 
Candidate’s assessments 
are performance-based to 
enhance critical thinking 
and problem solving.  
 
 
 

*Examples include assessments aligned with standards and objectives such as pre/post assessments, quizzes, unit tests, rubrics, and/or checklists. 
1.5 7 6 6. The MAT Candidate’s plans include 

technology 
that will engage students in 
analysis, creativity, and 
deeper learning experiences 
to improve student growth, development, and 
understanding. * 

The MAT Candidate’s 
plans do not include 
technology that will 
engage students.  

The MAT Candidate’s 
plans lack logical use of 
technology. 

The MAT Candidate’s plans 
include technology that will 
engage students in analysis, 
creativity, and deeper 
learning experiences to 
improve student growth, 
development, and 
understanding. 

In addition to meets 
standard, the MAT 
Candidate’s multiple 
lesson plans utilize 
technology to 
enhance learning 
opportunities.  

*Examples of technology include the implementation of digital leaning programs using iPad, Chromebooks, PowerPoints, Smart Boards, Promethean Boards, cell phones, etc.  

DOMAIN II:  ASSESSMENT 

*Items 7 – 8 should reflect the teacher intern’s ability to effectively communicate assessment information to the students, provide feedback, and incorporate informal and formal assessments.  
Items should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.) 

1.2 6 3 7. The MAT Candidate communicates 
assessment criteria and 
performance standards 
to the students and 
provides feedback to 
students about academic 
performance.  

The MAT Candidate 
does not communicate 
assessment criteria or 
performance standards 
to the students or 
provide feedback to 
students about academic 
performance. 

The MAT Candidate 
communicates 
assessment criteria and 
performance standards 
to the students. Fails to 
provide students with 
feedback.   

The MAT Candidate 
communicates assessment 
criteria and performance 
standards to the students and 
provides feedback to students 
about their academic 
performance.   

Student input is sought in 
developing assessment 
criteria. 
 
The MAT Candidate provides 
clear and actionable feedback 
that helps the student 
understand what s/he did well 
and provides guidance for 
improvement. * 

*To meet the Exceeds Standard, intern must complete both stated requirements.  
6 
 

6 3 8. The MAT Candidate uses formative and 
 summative assessments 
 to differentiate learning 
 experiences that 
 accommodate the 
 learning and  
 development of each learner in the group. *  

The MAT Candidate 
does not use formative 
and summative 
assessments to 
differentiate learning 
experiences that 
accommodate the 
learning and 
development of each 
learner in the group. 

The MAT Candidate 
uses formative and 
summative assessments 
but fails to differentiate 
learning experiences 
that accommodate 
differences in learning 
and development of 
each learner in the 
group,  

The MAT Candidate uses 
formative and summative 
assessments to differentiate 
learning experiences that 
accommodate the learning 
and development of each 
learner in the group. 

In addition to meets 
standard, the MAT 
Candidate conferences with 
individual students to assist 
with monitoring progress. 

*Examples of assessments include pretests, quizzes, unit tests, checklists, rating scales, rubrics, and remediation and enrichment activities.  
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DOMAIN III: INSTRUCTION  
*Items 9 – 19 should reflect the teacher intern’s overall ability to effectively communicate with students and implement innovative lessons using a variety of teaching strategies that meet the needs of 
all students.  Items should be assessed from written lesson and unit plans and classroom observations. 
CAEP In 

TASC 
TGR Indicators Unacceptable 

0 
Needs Improvement 

1 
Meets Standard 

2 
Exceeds Standard 

3 
1.1 5 4 9. The MAT Candidate 

uses standard written, 
oral, and nonverbal 
communication in 
instruction. 

The MAT Candidate does not use 
standard written, oral, and 
nonverbal communication in 
instruction. 

The MAT Candidate’s 
standard written, oral, and 
nonverbal communication 
is difficult to follow for 
students.   

The MAT Candidate uses 
standard written, oral, and 
nonverbal communication 
in instruction to engage 
students.  

In addition to meets standard, the 
MAT Candidate enriches 
conversation with expressive 
language and vocabulary to engage 
students. 

1.1 5 4 10. The MAT Candidate 
provides explicit written 
and oral directions for 
instructional activities. 

The MAT Candidate does not 
provide explicit written and oral 
directions for instructional 
activities. 

The MAT Candidate 
provides written and oral 
directions for instructional 
activities that are not 
explicit. 

The MAT Candidate 
provides explicit written 
and oral directions for 
instructional activities.     

In addition to meets standard, the 
MAT Candidate uses concrete 
examples to model and to clarify 
tasks and concepts. 

1.1 2 2 11. The MAT Candidate 
communicates positive 
expectations for learning 
for all students.  

The MAT Candidate does not 
communicate positive 
expectations for learning for all 
students. 

The MAT Candidate has 
difficulty communicating 
positive expectations for 
learning for all students. 

The MAT Candidate 
communicates positive 
expectations for learning 
for all students.     

In addition to meets standard, the 
MAT Candidate encourages all 
students to set positive expectations 
for themselves and peers.  

1.1 3 7 14. The MAT Candidate 
conveys enthusiasm for 
teaching and learning for 
all students.  

The MAT Candidate does not 
convey enthusiasm for teaching 
and learning for all students.   

The MAT Candidate has 
difficulty conveying 
enthusiasm for teaching and 
learning for all students.    

The MAT Candidate 
conveys enthusiasm for 
teaching and learning for all 
students.   

In addition to meets standard, the 
MAT Candidate elicits enthusiasm 
from students. 

1.1 3 5 13.  The MAT Candidate 
provides opportunities for 
all students to cooperate, 
communicate, and interact 
with each other to enhance 
learning. 

The MAT Candidate does not 
provide opportunities for all 
students to cooperate, 
communicate, and interact with 
each other to enhance learning. 

The MAT Candidate 
provides opportunities for 
all students to cooperate, 
communicate, and interact 
with each other but does 
not enhance learning. 

The MAT Candidate 
provides opportunities for 
the students to cooperate, 
communicate, and interact 
with each other to enhance 
learning. 

In addition to meets standard, the 
MAT Candidate enhances the 
development of student leadership and 
provides opportunities for students to 
work cooperatively on 
projects/activities of their choice.  

1.3 4 4 14. The MAT Candidate 
demonstrates content 
knowledge and an 
understanding of how to 
teach the content. 

The MAT Candidate does not 
demonstrate content knowledge 
and how to teach the content.  

The MAT Candidate has 
difficulty demonstrating 
content and content 
pedagogical knowledge.  

The MAT Candidate 
demonstrates content 
knowledge and an 
understanding of how to 
teach the content.  

In addition to meets standard, the 
MAT Candidate uses a variety of 
instructional methods to ensure an 
understanding of the content. 
 

1.3 8 4 15. The MAT Candidate 
uses a variety of 
appropriate teaching 
strategies, including 
technology, to impact 
student learning and 
development. *  

The MAT Candidate does not use 
a variety of appropriate teaching 
strategies, including technology, 
to impact student learning. 

The MAT Candidate has 
difficulty using a variety of 
appropriate teaching 
strategies, including 
technology, to impact 
student learning and 
development.  

The MAT Candidate uses a 
variety of appropriate 
teaching strategies, 
including technology, to 
impact student learning and 
development.  

In addition to meets standard, the 
MAT Candidate uses a variety of 
appropriate student-centered 
teaching strategies to impact student 
learning and development.  

*Examples include use of teaching strategies such as cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc. 
1.4 1 2 16. The MAT Candidate 

planned learning 
experiences are 
implemented that 
accommodate differences 
in developmental and 
individual needs of each 
learner in the group. * 

The MAT Candidate does not 
implement planned learning 
experiences that accommodate 
differences in developmental and 
individual needs of each learner in 
the group.   

The MAT Candidate 
implements learning 
experiences, but fails to 
accommodate the 
differences in 
developmental needs of 
each learner in the group.  

The MAT Candidate 
implements planned 
learning experiences that 
accommodate differences in 
developmental and 
individual needs of each 
learner in the group.  

In addition to meets standard, the 
MAT Candidate cites research to 
support the planned learning 
experiences.  
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*Examples include students with disabilities or exceptionalities, students who are gifted, and students who represent diversity based on ethnicity, race, socioeconomic status, gender, language, religion, 
sexual identification, and/or geographic origin). 
1.4 5 4 17. The MAT Candidate 

engages all students in 
critical thinking through 
higher-order questioning. 
* 

The MAT Candidate does not 
engage all students in critical 
thinking through higher-order 
questioning. 

The MAT Candidate relies 
on lower level questioning. 

The MAT Candidate 
engages all students in 
critical thinking through 
higher-order questioning. 

In addition to meets standard, the 
MAT Candidate provides 
opportunities for students to apply 
concepts in problem-solving and 
critical thinking. 

*Guiding questions need to be listed in lesson plans.  
1.4 8 4 18. The MAT Candidate 

adjusts instruction as 
needed based on student 
input, cues, and 
individual/group 
responses. 

The MAT Candidate does not 
adjust instruction as needed based 
on student input, cues, and 
individual/group responses.  

The MAT Candidate elicits 
student input during 
instruction; attempts are 
made to adjust instruction 
based on student responses. 

The MAT Candidate elicits 
student input and adjusts 
instruction as needed based 
on student input, cues, and 
individual/group responses. 

In addition to meets standard, the 
MAT Candidate constructs 
appropriate prompts to encourage 
student responses that expand and 
justify their reasoning. Revises 
instruction based on student 
responses. 
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CAEP InTASC TGR Indicators Unacceptable  
0 

Needs Improvement  
1 

Meets Standard  
2 

Exceeds Standard  
3 

1.1 3 5 20. The MAT Candidate adjusts the 
classroom environment to enhance positive 
peer relationships, motivation, and learning. 

The MAT Candidate does 
not adjust the classroom 
environment to enhance 
positive peer relationships, 
motivation, and learning. 

The MAT Candidate has 
difficulty adjusting the 
classroom environment to 
enhance positive peer 
relationships, motivation, 
and learning.  

The MAT Candidate 
adjusts the classroom 
environment and 
delivers instruction to 
enhance positive peer 
relationships, 
motivation, and 
learning. 

In addition to meets standard, 
the MAT Candidate encourages 
students to develop self-
monitoring skills.   

1.1 3 6 21. The MAT Candidate attends to and 
delegates routine tasks. 

The MAT Candidate does 
not attend to and delegate 
routine tasks.     

The MAT Candidate 
attempts to attend to and 
delegate routine tasks but 
there is no consistency or 
established routine. 

The MAT Candidate 
attends to and delegates 
routine tasks. 

In addition to meets standards, 
the MAT Candidate has a 
systematic routine for attending to 
and delegating tasks.  

1.1 3 5 22. The MAT Candidate uses multiple 
strategies to foster appropriate student 
behavior according to individual and 
situational needs. 

The MAT Candidate does 
not manage student behavior.  

The MAT Candidate has 
difficulty applying 
appropriate strategies in 
managing student behavior.  

The MAT Candidate 
uses multiple strategies 
to foster appropriate 
student behavior 
according to individual 
and situational needs. 

In addition to meeting the 
standard, the P-12 students self-
monitor their behavior.  
 

1.1 3 7 23. The MAT Candidate creates a culturally 
inclusive environment that promotes 
fairness, safety, respect, and support for all 
students. 

The MAT Candidate does 
not create a culturally 
inclusive environment. 

The MAT Candidate has 
difficulty maintaining a 
culturally inclusive 
environment. 

The MAT Candidate 
creates and maintains a 
culturally 
inclusive environment 
that promotes fairness, 
safety, respect, and 
support for all students. 

In addition to meets standard, 
the MAT Candidate cultural 
inclusivity is evident in student 
interactions.  

1.1 7 6 24. The MAT Candidate maximizes 
instructional time. 

The MAT Candidate does 
not maximize instructional 
time.  

The MAT Candidate has 
difficulty maximizing 
instructional time.  

The MAT Candidate 
maximizes instructional 
time.  

In addition to meets standard, 
the MAT Candidate’s transitions, 
routines, and procedures are 
executed in an efficient manner 
with minimal teacher direction. 

DOMAIN V: PROFESSIONAL RESPONSIBILITIES 
 *Item 25 should reflect the teacher intern’s ability to collaborate with professional colleagues to involve parents and/or guardians in the student’s learning and development.  Items should be assessed from written 
lesson and unit plans, classroom observations, and from other artifacts (inventories, surveys, and other documentation). 

1.1 
 
 
 
 

10 9 25. The MAT Candidate collaborates with 
professional colleagues (classroom mentor 
teacher and/or university supervisor) to 
communicate with families about student 
learning and development.   

The MAT Candidate does 
not collaborate with 
professional colleagues to 
communicate with families 
about student learning and 
development.  

The MAT Candidate has 
difficulty collaborating 
with professional 
colleagues to communicate 
with families about student 
learning and development.  

The MAT Candidate 
collaborates with 
professional colleagues to 
communicate with 
families about student 
learning and 
development. 

In addition to meets standard, 
the MAT Candidate engages in 
ongoing professional learning 
opportunities with professional 
colleagues, & seeks information 
from experienced educators. 

CAEP In 
TASC 

TGR Indicators Unacceptable 
0 

Needs Improvement 
1 

Meets Standard 
2 

Exceeds Standard 
3 

1.1 10 9 19. The MAT Candidate uses family 
and/or community resources in 
instruction to impact student learning 
and development. *   

The MAT Candidate does not use 
family and/or community 
resources in instruction to impact 
student learning and 
development. 

The MAT Candidate 
attempts to use family 
and/or community 
resources to impact 
instruction but meaningful 
connections are not made.  

The MAT Candidate uses 
family and/or community 
resources in instruction to 
impact student learning and 
development. 

In addition to meets standard, the 
MAT Candidate designs and 
organizes instruction to foster 
ongoing communication and high 
expectations for learners. 

DOMAIN IV:  LEARNING ENVIRONMENT 
*Items 20 - 24 should reflect the teacher intern’s ability to manage the classroom environment in a way that is conducive to learning.  Items should be assessed from classroom observations. 
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Assessment  
Performance Task(s): List the names of each performance task here and attach a copy of the entire assignment 
(including grading rubric) to your plan.  
Example: Day 3: Rubric (attached) - Research different types of ecosystems and present findings. 
 
Test/Quiz Item(s): List the names of each test/quiz here and attach a copy of each to your plan.  
Example: Day 10: Summative Test (attached) 
 
Informal Check(s): List ways you will check for understanding throughout your unit. 
Example: Day 1: 
Teacher observation – Ecosystem/Habitat flip book. 

Mississippi University for Women 
School of Education 
10-Day Unit Plan Cover Page 
 
Unit Plan Title:                                                                                                   Grade Level: 
 
Content Area(s) & Topic(s):                                                                              Key Words: 
 
Length of Unit: Five days          School District:                                              School:  
 
Designed By:  
Brief Summary of Unit: 
 
 

Content and Conceptual Key Statements/Objectives 
Unit Web or Graphic/Outline of Content: 
 
 
Conceptual Key Statements/Objectives: 
 
 

Contextual Information 
1. Knowledge of characteristics of students 

 Age-Range, Gender, Total number of students 
 Achievement Levels 
 Socio-Economic Description 
 Typical Demeanor of Students  
 Typical Interest and Involvement of Students 

(Include information from interest inventory and attach chart/graph.) 
2. Knowledge of students’ varied approaches to learning  
    (Include information from learning styles inventory and/or multiple intelligences    
     inventory and attach chart/graph.) 
3. Knowledge of students’ skills and prior learning 
4. Knowledge of community and school district  
   (Include a description of the community and school district) 
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Question and Answer – What is a habitat?  Can more than one animal share a habitat? 
Teacher observation – Exit ticket (How are zebras, lions, and birds affected by a wildfire?) 
 

 
 

Daily Lesson Plan Calendar 

  Create a calendar of ten (10) days/lessons to outline the following three areas: (1) objective(s) taught each 
day, (2) the activities/strategies used, and (3) the assessments used.  After the Daily Lesson Plan Calendar, 
attach a separate lesson plan for each day of your unit. Use the lesson plan format provided. 

Monday Tuesday Wednesday Thursday Friday 

Example: 
 
TSW name, in 
order, the parts of 
the digestive 
system. 
 
Video clip and 
human model 
activity 
 
Digestive System 
Quiz 
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10-Day Unit: Lesson #_____ 

 
 

PLANNING AND PREPARATION INFORMATION 
Subject(s) and 
Topic(s): 

 

Grade Level:  
MAT Candidate:  
Time Allotment:  
Integrated 
Subject(s): 

 

Standard(s): MS College- and Career-Readiness Standards: 
 
Integrated MS College- and Career-Readiness Standard(s): 
 

Objective(s): Behavioral Objectives: 
TSWBAT:  
 

Assessment: Formative: 
 
 
Summative: 
 
 

Materials: Teacher Materials: 
 
Student Materials: 
 

Resources: 
 

 

Collaboration:  
 
 

 
 

DELIVERY OF INSTRUCTION 
Anticipatory Set/ 
Opening 

 
 
 

Procedures 
 
 

 

Teacher Input (Direct Instruction) 
 

Teacher Modeling (I do) 
 
Guided Practice (We do) 
 
Check for Understanding 
 
Independent Practice (You do) 
 

Closure  
 

Differentiation/ 
Accommodations 

Remediation: 
 
 
Enrichment:  
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Impact on Student Learning Key Assessment 
 

Purpose:   To provide an assessment of the MAT Candidate’s ability to determine his/her impact on 
student learning by using data-driven decisions based on student assessment outcomes. 

Administration:   This instrument is administered two times during the progression of the program by the 
instructors of ED 697.  

Success Indicator:  Items rated 2.0 represents target; anything below 2.0 represents an area in need of 
improvement. 

Impact on Student Learning Assignment Guidelines   

For this key assignment, the MAT Candidate uses multiple assessments and teaching strategies aligned with learning 
objectives in a unit and/or group of lessons. After collecting data from multiple assessments, the MAT Candidate 
analyzes the data to determine the impact on student learning.  The following are the assignment components: 

Step 1—Contextual Factors  

Purpose: Consider the learning environment and contextual factors that may have an impact on the teaching-
learning process. Discuss characteristics about the school, classroom, and individual student needs 
that should be considered as instructional plans are developed. List accommodations/modifications 
that will be made to instructional planning and implementation based on contextual information of 
the assigned classroom.  

Task: Discuss the relevant contextual factors including community and school information, classroom 
information, student characteristics, and accommodations/modifications for planning, instruction, 
and assessment/s. Include any supports and challenges that impact instruction and student learning. 
Discuss any implications and accommodation/modifications needed for instruction based on 
contextual factors. 

Contextual Factor  
Individual Student Characteristics 

Accommodations/Modifications Made to Instruction and/or Assessment 

  

 

Step 2—Learning Goals and Objectives for Unit and/or Group of Lessons 

Purpose: Plan appropriate and challenging learning purposes/goals and develop measurable and observable 
objectives for the unit of study or group of lessons. Consider different levels of Bloom’s 
Taxonomy and Depth of Knowledge (DOK) when planning measurable objectives. 

Task: Using the Mississippi College- and Career-Readiness Standards (MCCRS), establish a topic for 
the unit or group of lessons and an overall learning purpose/goal. Once the unit or group of lessons 
learning purpose/goal is established, determine daily learning purposes/goals for each day in the 
unit or group of lessons. 

 Lesson Plan Overview 

Grade and Subject Area  
MSCCRS Standard  
Unit or Lesson Topic  
Unit or Group of Lessons 
Purpose/Goal 

 

Day Objective/s Bloom’s/DOK Level Assessment  
(Will be completed in Step 3) 

1-    
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Step 3—Assessment 

Purpose:  Plan assessments that align with the chosen MCCRS standard, unit or group of lessons, and daily 
objectives that will be used to monitor student progress toward the purposes/goals and objectives. 

Task: Design an assessment plan to monitor student progress toward mastering objectives. Plan a pre-
assessment, a variety of formative assessments, and a post-assessment (summative). Discuss how 
students’ progress was monitored and how assessment results were communicated to students.  

 

Assessment Plan Overview 

 

Sample Student Assessment Data Table 

Student 
Names 

Pre-
Assessment   

Informal 
Assessment 
#1  
(Day 1 
Objective) 

Informal 
Assessment 
#2  
(Day 2 
Objective) 

Informal 
Assessment 
#3  
(Day 3 
Objective) 

Informal 
Assessment 
#4  
(Day 4 
Objective) 

Informal 
Assessment 
#5  
(Day 5 
Objective) 

Post-
Assessment  

Learning 
Gains from 
Pre- to Post-
Assessment 

 
% Mastery 

or Non-
Mastery 

% Mastery 
or Non-
Mastery 

% Mastery 
or Non-
Mastery 

% Mastery 
or Non-
Mastery 

% Mastery 
or Non-
Mastery 

% Mastery 
or Non-
Mastery 

% Mastery 
or Non-
Mastery 

 

Student 1 
               

Student 2 
               

Class 
Percentages  

               

 

Step 4—Instructional Design 

Purpose: Consider the contextual factors, characteristics of the classroom, individual students, and design 
appropriate instruction that utilizes research-based strategies and technology to help students 
master objectives for the unit of study. 

Task Provide the instructional unit or group of lessons or an overview of the unit or group of lessons. 
Describe the pre-assessment results and implications based on the pre-assessment results. Describe 
instructional strategies that engage students in critical thinking, problem solving, and provide 
differentiated instruction to meet the needs of diverse students as outlined in Step 1 (contextual 
factors). Describe research-based strategies and technology that will be used throughout the 
lesson. Describe a plan for communicating individual student progress to parent/guardians. 

  

 
Objective  Bloom’s /DOK Level Assessment Accommodations/Modifications (if needed) 

Pre-
assessment 

 
 

   

Formative 
Assessments 

   

Post-
assessment 
(Summative) 
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Step 5—Instructional Decision-Making 

Purpose: Reflect on professional practices including differentiating instruction, modifying instruction, and 
communicating with students. 

Task: Describe how teaching strategies were modified during instruction based on student behavior, 
questions, responses, and/or performance. Describe how learning experiences were differentiated 
or modified based on formative assessment data analysis. Describe communication with students 
regarding their progress. 

Step 6—Analysis of Student Learning 

Purpose:  Use assessment results to analyze student learning. 

Task: Use assessment data to analyze student learning. Analyze student learning gains for the whole 
class, subgroups, and individual students. Provide evidence of impact on student learning and 
draw conclusions on overall student learning gains. 

Step 7—Reflection 

Purpose: Reflect on student success/levels of mastery. Discuss implications for future instructional design, 
teaching, and professional development. 

Task: Reflect on student learning and possible reasons for high or low success/levels of mastery. Discuss 
implications for future instructional design, teaching, and professional development you engaged 
in or plan to seek to engage in to improve your performance as a teacher.
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Impact on Student Learning Rubric 
Indicator 

Unacceptable 
0 

Needs Improvement 
1 

Meets Standard 
2 

Exceeds Standard 
3 

Contextual Factors 

1.1.  Community and school 
information 
 
The MAT Candidate (MC) 
discusses the following 
information about the 
community and school: 
Geographic location; 
Community/school population;  
Socio-economic status; and 
Type of school (locale, grade 
levels, and other pertinent 
characteristics). 
CAEP 1.1; INTASC 2; TGR 7 

The MC does not discuss 
information for any of the 
areas about the community 
and school and/or the 
provided information is 
inaccurate.  

The MC provides an incomplete 
or inaccurate description of 
characteristics of the community 
and school for any of the 
following areas: Geographic 
location; 
Community/school population;  
Socio-economic status; and Type 
of school (locale, grade levels, 
and other pertinent 
characteristics). 

The MC provides an accurate and 
comprehensive description for each 
of the following: information about 
the community and school: 
Geographic location; 
Community/school population;  
Socio-economic status; and Type 
of school (locale, grade levels, and 
other pertinent characteristics).  

The MC provides an accurate and comprehensive 
description for each of the following information 
about the community and school: Geographic 
location; 
Community/school population;  
Socio-economic status; and Type of school (locale, 
grade levels, and other pertinent characteristics). 
 
The MC also discusses the following: 
Stability of the community;  
Political climate; 
Community support for education; and  
Other factors in the environment that impact 
education.   

1.2. Classroom Information 
 
The MAT Candidate (MC) 
describes classroom factors 
including physical features, 
technology resources, 
parental/guardian involvement, 
and grouping practices (whole 
group, small group, pairs, etc.)   
CAEP 1.1,1.5; INTASC 3; 
TGR 7 

The MC describes 
inaccurate classroom factors 
related to the 
following: physical features, 
technology resources, 
parental/guardian 
involvement, and grouping 
practices (whole group, 
small group, pairs, etc.). 

The MC provides an accurate but 
incomplete description of the 
following classroom factors or the 
MC provides a narrow scope of 
descriptions for the following 
classroom factors: physical 
features,  
technology resources, 
parental/guardian involvement, 
and grouping practices (whole 
group, small group, pairs, etc.).   

The MC provides an accurate and 
comprehensive description for each 
of the following factors: 
physical features,  
technology resources, 
parental/guardian involvement, and 
grouping practices (whole group, 
small group, pairs, etc.).   
  

 The MC provides an accurate and comprehensive 
description for each of the following factors: 
physical features,  
technology resources, parental/guardian 
involvement, and grouping practices (whole group, 
small group, pairs, etc.). 
 
The MC also describes how groups were 
determined, classroom rules and routines, 
scheduling, and additional teachers/students that 
enter or leave the classroom on a regular basis. 

1.3.  Student Characteristics 
 
The MAT Candidate (MC) 
describes each of the following 
student characteristics that 
impact students and the learning 
environment including  
grade/age level, gender, 
race/ethnicity/ culture, special 
needs, achievement levels, 
language, interests, and learning 
differences 
CAEP 1.1; INTASC 1.k, 2; 
TGR 2 

The MC describes 
inaccurate or incomplete 
classroom and student 
characteristics that impact 
students and the learning 
environment including 
grade/age level, gender, 
race/ethnicity/ culture, 
special needs, achievement 
levels, language, interests, 
and learning differences. 

The MC provides an accurate but 
incomplete description of the 
following student characteristics 
that impact students and the 
learning environment including 
grade/age level, gender, 
race/ethnicity/ culture, special 
needs, achievement levels, 
language, and interests, 
and learning differences. 
   

The MC provides an accurate 
and comprehensive description for 
each of the student characteristics 
that impact students and the 
learning environment including 
grade/age level, gender, 
race/ethnicity/ culture, special 
needs, achievement levels, 
language, interests and learning 
differences. 

The MC provides an accurate and comprehensive 
description for each of the student characteristics 
that impact students and the learning environment 
including grade/age level, gender, race/ethnicity/ 
culture, special needs, achievement levels, 
language, and interests, and learning differences. 
 
The MC also includes background information from 
parents/guardians and/or former teachers that is 
helpful in better understanding student 
characteristics.  



 

55 
 

1.4.  Accommodations 
/Modifications for Planning, 
Instruction, and/or 
Assessment 
 
The MAT Candidate (MC) 
describes his/her rationale for 
instructional planning to include 
how classroom and student 
characteristics influenced 
accommodations/modifications 
planning of instruction, 
implementation of instruction, 
and assessment/s. A chart is 
provided that identifies the 
student characteristics and 
accommodations/modifications.  
CAEP 1.1; INTASC 1; TGR 2 

The MC does not provide a 
rationale for instructional 
planning based on classroom 
and student characteristics 
or does not discuss how 
these characteristics 
influenced accommodations 
/modifications planning of 
instruction, implementation 
of instruction, and 
assessment/s. A chart is not 
provided that identifies the 
student characteristics and 
accommodations 
/modifications.   

The MC provides an incomplete 
rationale for instructional 
planning that includes classroom 
and student characteristics and 
discusses how these 
characteristics influenced 
accommodations 
/modifications planning of 
instruction, implementation of 
instruction, and assessment/s. A 
chart is provided that identifies 
student characteristics and 
accommodations 
/modifications.   

The MC provides a rationale for 
instructional planning and includes 
implications for each of the 
classroom and student 
characteristics and discusses how 
these characteristics influenced 
accommodations 
/modifications planning of 
instruction, implementation of 
instruction, and assessment/s. A 
chart is provided that identifies the 
student characteristics and 
accommodations 
/modifications.   

The MC provides a thorough rationale for 
instructional planning and includes implications for 
each of the classroom and student characteristics 
and discusses how these characteristics influenced 
accommodations 
/modifications planning of instruction, 
implementation of instruction, and assessment/s. A 
chart is provided that identifies the student 
characteristics and accommodations 
/modifications.  
 
The MC’s discussion also includes how the 
accommodations 
/modifications improved learning for individual 
students.   

Learning Goals and Objectives for Unit and/or Group of Lesson 

2.1. & 2.2. MCCRS and Unit 
or Group of Lessons Topic 
and Learning Goals 
 
The MAT Candidate (MC) 
identifies MCCRS/s that 
correlate with the unit or group 
of lessons topic and overall unit 
purposes/goals and describes 
and justifies the lesson plans 
learning purposes/goals. 
 
*MCCRS refers to the 
Mississippi College- and 
Career-Readiness Standards 
CAEP 1.4; INTASC 7; TGR 1 

The MC does not identify 
MCCRS/s that correlate 
with the unit or group of 
lessons topic and overall 
unit purposes/goals and does 
not describe the lesson plans 
learning purposes/goals 

The MC identifies MCCRS/s that 
correlate with the unit or group of 
lessons topic and overall unit 
purposes/goals but does not 
describe the lesson plans learning 
purposes/goals.  

The MC identifies MCCRS/s that 
correlate with the unit or group of 
lessons topic and overall unit 
purposes/goals and describes the 
lesson plans learning 
purposes/goals.  

The MC identifies MCCRS/s that correlate with the 
unit or group of lessons topic and overall unit 
purposes/goals and describes the lesson plans 
learning purposes/goals. 
 
The MC also includes a chart/table that clarifies the 
standards and topics and describes how the overall 
learning goal supports previous goals and/or will 
support future learning goals.   

2.3.  Appropriateness of 
Objectives 
 
Daily objectives, aligned with 
MCCRS, connect to the real 
world and are appropriate for 
the students’ development, 
prerequisite knowledge, skills, 
experiences, and/or other needs 
of students as indicated in the 
Contextual Factors. 
CAEP 1.4; INTASC 1; TGR 2 

Daily learning goals and 
objectives are not aligned 
with MCCRS and do not 
reflect a connection to the 
real world or to the MC’s 
research on community, 
school, or classroom factors. 
The objectives do not 
consider students’ 
development, 
characteristics, experiences, 
skills, or prior learning. 

Daily learning goals and 
objectives, aligned with MCCRS, 
reflect a connection to the real 
world and the MC’s research on 
community, school, and 
classroom factors but does not 
take into consideration 
knowledge of students’ 
development, characteristics, 
experiences, skills, or prior 
learning. 

Daily learning goals and 
objectives, aligned with MCCRS, 
reflect a connection to the real 
world and to the MC’s research on 
factors including, but not limited 
to, knowledge of student’ 
development, characteristics, 
experiences, skills, and prior 
learning.   

Daily learning goals and objectives, aligned with 
MCCRS, reflect a connection to the real world and 
to the MC’s research on factors including, but not 
limited to, knowledge of students’ development, 
characteristics, experiences, skills, and prior 
learning. 
 
The MC also discusses the use of instructional 
strategies to promote learning through the students’ 
cognitive, linguistic, social, emotional, and physical 
developments.  
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Assessment Plan 

3.1. Assessment Plan Overview 

The MAT Candidate (MC) provides an 
Assessment Plan Overview Table that 
includes varying daily assessments with 
Bloom’s/DOK levels that match 
objectives and includes 
accommodations/modifications based on 
individual needs of student or contextual 
factors. 
CAEP 1.4; INTASC 6; TGR 3 

The MC does not include an 
Assessment Plan Overview 
Table or assessments do not 
align with the daily 
objectives or 
accommodations/ 
modifications are not 
included or are not based 
on individual student needs 
or contextual factors.  

The MC provides an Assessment Plan 
Overview Table that is incomplete and 
does not include all daily assessments that 
match daily objectives AND/OR 
accommodations/modifications are not 
included based on individual student needs 
or contextual factors.   

The MC provides an 
Assessment Plan Overview 
Table that includes varying 
daily assessments with 
Bloom’s/DOK levels that match 
objectives and includes 
accommodations/ modifications 
based on individual needs of 
student or contextual factors.  

The MC provides an Assessment 
Plan Overview Table that includes 
varying daily assessments with 
Bloom’s/DOK levels that match 
objectives and includes 
accommodations/ modifications 
based on individual needs of student 
or contextual factors. 
The MC also discusses the 
alignment of assessments to 
objectives and includes a rationale 
for each modification based on 
individual needs of students or 
contextual factors.  

3.2. Pre-Assessment and Summative 
Assessment 

The MAT Candidate (MC) provides 
descriptions of the pre- and post-
assessments, noting when assessments 
will be administered, and criteria used to 
establish mastery. 
CAEP 1.4; INTASC 6; TGR 3 

The MC does not describe 
how the pre-assessment and 
summative assessment are 
administered, or how the 
assessments are aligned with 
daily objectives, or the 
criteria used to establish 
mastery, or the MC does not 
include copies of these 
assessments and scoring 
guides (rubrics, answer keys, 
etc.),  

The MC provides incomplete descriptions 
of how the pre-assessment and summative 
assessment are administered, how the 
assessments are aligned with daily 
objectives, or the criteria used to establish 
mastery. 
Copies of the pre- and post-assessments 
and scoring guides (rubrics, answer keys, 
etc.) are included.  

The MC describes how the pre-
assessment and summative 
assessment are administered, 
how the assessments are aligned 
with daily objectives, and the 
criteria used to establish 
mastery. The MC includes 
copies of these assessments and 
scoring guides (rubrics, answer 
keys, etc.), descriptions of when 
assessments will be 
administered, and the criteria 
used to establish mastery.  

The MC describes how the pre-
assessment and summative 
assessment are administered and the 
criteria used to establish mastery. 
The MC includes copies of these 
assessments and scoring guides 
(rubrics, answer keys, etc.), 
descriptions of when assessments 
will be administered, and the 
criteria used to establish mastery. 
The MC also describes how the 
assessments are constructed to 
both minimize bias and to ensure 
valid conclusions are drawn based 
on student performance on 
assessments. 

3.3. Daily Assessments 
(Formative Assessments) 
The MAT Candidate (MC) describes the 
use of multiple methods and approaches 
for assessing student learning and 
provides a rationale for each assessment 
and an explanation of progress 
monitoring. 
 CAEP 1.4; INTASC 6; TGR 3 

The MC does not provide a 
description of the use of 
multiple methods and 
approaches for assessing 
student learning, the 
rationale for each 
assessment, or explanation 
of progress 
monitoring.  Daily 
assessments are not 
included. 
  

The MC provides an incomplete or 
inaccurate description of the use of multiple 
methods and approaches for assessing 
student learning, the rationale for each 
assessment, or explanation of progress 
monitoring.  Copies of daily assessments 
(include scoring guides if applicable) are 
not all included or do not vary in type.  

The MC describes the use of 
multiple methods and 
approaches for assessing 
student learning and provides a 
rationale for each assessment 
and an explanation of progress 
monitoring. Copies of all daily 
assessments (include scoring 
guides if applicable) are 
included.   

The MC describes the use of 
multiple methods and approaches 
for assessing student learning and 
provides a rationale for each 
assessment and an explanation of 
progress monitoring. Copies of all 
daily assessments (include scoring 
guides if applicable) are included. 
 The MC also describes how 
specific assessments address 
individual differences. (INTASC 
6k)  

3.4. Assessment Data 
The MAT Candidate (MC) provides an 
assessment data table that documents 
individual performance on all 
assessments. Mastery criteria for each 
assessment is included for all students.  

The MC does not provide an 
assessment data table for 
keeping track of student 
performance on all 
assessments. 

The MC provides an incomplete or 
unorganized assessment data table for 
keeping track of student performance on all 
assessments.  

The MC provides an 
assessment data table that 
documents individual student’s 
performance on all assessments. 
Mastery criteria for each 

The MC provides an assessment 
data table that documents individual 
student’s performance on all 
assessments. Mastery criteria for 
each assessment is included for all 
students.  The MC also discusses 
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CAEP 1.2; INTASC 6; TGR 3 assessment is included for all 
students.  

how students will be given 
opportunities to review and 
communicate about their own 
progress and learning. (INTASC 
6q) 

3.5. Communication of Assessment 
Results 
The MAT Candidate (MC) describes a 
plan for communicating assessment 
expectations, results, and descriptive 
feedback that is timely and effective to 
all students. The plan submitted includes 
a method for learners to monitor their 
own progression through the unit.  
CAEP 1.2; INTASC 6; TGR 3 

The MC does not provide a 
plan for communicating 
assessment expectations, 
results, or feedback.   

The MC provides a plan for 
communicating assessment expectations, 
results, and feedback to all students, but the 
plan lacks a method for students to 
monitor their own progression through the 
unit.   

The MC describes a plan for 
communicating assessment 
expectations, results, and 
descriptive feedback that is 
timely and effective to all 
students. The plan submitted 
includes a method for students 
to monitor their own 
progression through the unit.   

The MC describes a plan for 
communicating assessment 
expectations, results, and 
descriptive feedback that is timely 
and effective to all students. The 
plan submitted includes a method 
for students to monitor their own 
progression through the unit.  
The MC also includes a variety of 
strategies for communicating 
feedback to all students.  

Instructional Design 
4.1. Accommodations/modifications to 
Instruction Based on Pre-Assessment 
Data Analysis 
The MAT Candidate (MC) analyzes pre-
assessment data to determine 
accommodations 
/modifications to instruction with 
descriptions of the accommodations/ 
modifications for the whole group, 
subgroups of students, or for individual 
students. 
CAEP 1.2; INTASC 7; TGR 2 

The MC does not analyze 
pre-assessment data or use 
the results to identify 
patterns of student 
performance relative to 
learning goals and objectives 
and does not describe 
instructional modifications 
for the whole group, 
subgroups of students, or for 
individual students 

The MC analyzes pre-assessment data and 
uses the results to identify patterns of 
student performance relative to learning 
goals and objectives but does not describe 
instructional modifications for the whole 
group, subgroups of students, or for 
individual students. 

The MC analyzes pre-
assessment data and uses the 
results to identify patterns of 
student performance relative to 
learning goals and objectives 
and describes instructional 
modifications for the whole 
group, subgroups of students, or 
for individual students.  

The MC analyzes pre-assessment 
data and uses results to identify 
patterns of student performance 
relative to learning goals and 
objectives and describes 
instructional modifications for the 
whole group, subgroups of students, 
or for individual students.  
The MC also provides a research-
based rationale for the 
instructional accommodations/ 
modifications for whole group, for 
subgroups, and individual 
students. 

4.2. Differentiation 
The MAT Candidate (MC) provides 
evidence of research-based strategies or 
procedures to differentiate learning for all 
students.  
CAEP 1.1; INTASC 2; TGR 4  

The MC does not include 
differentiation of instruction 
for different levels of 
learners or learning 
differences based on 
contextual factors.  

The MC provides a description of an 
instructional strategy utilizing 
differentiation based on students’ skill 
levels, learning differences, multiple 
intelligences, but does not reference 
specific individual student characteristics as 
described in the contextual factors section.  

The MC provides a description 
of an instructional strategy 
utilizing differentiation based 
on students’ skill levels, 
learning differences, multiple 
intelligences, and references 
specific individual student 
characteristics as described in 
the contextual factors’ sections.  

The MC provides a description of 
multiple instructional strategies 
utilizing differentiation based on 
students’ skill levels, learning 
differences, multiple intelligences, 
and references specific individual 
student characteristics as described 
in the contextual factors’ sections.   
The MC also provides evidence 
that the instructional strategies are 
research-based. 

4.3. Technology – MAT Candidate  
The MAT Candidate (MC) describes how 
technology is used to facilitate, create, 
track, analyze, and communicate student 
learning (learning management systems, 
interactive websites, virtual learning, 
videoconferencing, digital learning, 
interactive tutorials, collaboration 

The MC did not use 
technology in the lesson 
plans to facilitate, create, 
track, analyze, and 
communicate student 
learning. The MC does not 
describe how the use of 
technology will facilitate 

The MC describes how technology and 
learning management systems are used to 
facilitate, create, track, analyze, and 
communicate student learning student 
learning but does not describe how the use 
of technology will facilitate higher level 
skills such as analyzing, synthesizing, and 
evaluating.  

The MC describes how 
technology and learning 
management systems are used 
to facilitate, create, track, 
analyze, and communicate 
student learning.  
The MC describes how the use 
of technology will facilitate 

The MC describes how technology 
and learning management systems 
are used to facilitate, create, track, 
analyze, and communicate student 
learning.  
The MC describes how the use of 
technology will facilitate higher 
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including the use of social networks in 
instruction, etc.). The MC describes how 
the use of technology will facilitate 
higher level skills such as analyzing, 
synthesizing, and evaluating.   
CAEP 1.5, 2.3; INTASC 8; TGR 6; 
ISTE 5, 6, 7 

higher level skills such as 
analyzing, synthesizing, and 
evaluating. 
  

higher level skills such as 
analyzing, synthesizing, and 
evaluating.  

level skills such as analyzing, 
synthesizing, and evaluating. 
The MC also describes how 
multiple forms of current 
technology are used to research, 
learn, create, communicate, and 
track student learning.  

4.4 Technology –Student Use 
The MAT Candidate (MC) describes how 
technology is used by students to 
research, create, communicate, and 
present. The MC explains how students 
used technology to analyze, synthesize, 
and evaluate.  
 
CAEP 1.5, 2.3; INTASC 8; TGR 6; 
ISTE 6 

The MC does not describe 
how technology is used by 
students to research, create, 
communicate, and present 
and does not explain how 
students used technology to 
analyze, synthesize, and 
evaluate.  
 

The MC describes how technology is used 
by students to research, create, 
communicate, and present but does not 
explain how students used technology to 
analyze, synthesize, and evaluate.  
 

The MC describes how 
technology is used by students 
to research, create, 
communicate, and present. 
  
The MC explains how students 
used technology to analyze, 
synthesize, and evaluate.  
 

The MC describes how technology 
is used by students to research, 
create, communicate, and present.  
 
The MC explains how students used 
technology to analyze, synthesize, 
and evaluate.  
 
The MC also describes how 
students used multiple forms of 
current technology to research, 
learn, create, communicate, and 
track student learning. 

4.5. Plan for Parent/Guardian 
Communication 
 
The MAT Candidate (MC) describes the 
plan for communicating with parents/ 
guardians about unit/lesson information, 
explains how individual student progress 
was shared with parents/guardians, and 
provides evidence of parent/guardian 
communication. 
 
CAEP 1.1; INTASC 10; TGR 9; ISTE 7 

The MC describes an 
incomplete plan for 
disseminating unit 
information and explaining 
how individual student 
progress was shared with 
parents/ guardians. The MC 
does not provide evidence of 
communication with parents 
or guardians.  

The MC describes an incomplete plan for 
disseminating unit/lesson information or 
explaining how individual student progress 
was shared with parents/guardians but does 
provide evidence of some communication 
with parents/ or guardians.   

The MC describes the plan for 
disseminating unit/lesson 
information, explains how 
individual student progress was 
shared with parents/ guardians, 
and provides evidence of 
parent/guardian 
communication.  

The MC describes a plan for 
disseminating unit/lesson 
information and communicating 
student progress to parents and/or 
guardians. The MC provides 
multiple pieces of evidence of 
consistent communication with 
parents or guardians.  
 
The MC also provides examples of 
communication with parents 
and/or guardians that fosters a 
sense of trust that acknowledges 
their contributions to their 
students’ education. 

Instructional Decision-Making 
5.1. Instructional Modifications Based 
on Needs of Students 
The MAT Candidate (MC) describes and 
provides specific examples of student 
behaviors, questions, and/or responses 
that justifies the instructional 
modification/s.  
 
CAEP 1.2; INTASC 2; TGR 2 

The MC does not describe 
modifications to instruction 
that are congruent with 
learning objectives or does 
not provide a complete 
rationale for those 
modifications based on 
student performance; or the 
MC does not provide a 
description of how the 
modification led students 
toward meeting objectives.  

The MC describes modifications to 
instruction that are congruent with learning 
objectives but does not provide a 
complete rationale for those modifications 
based on student performance. The MC 
provides an incomplete description of 
how the modification led students toward 
meeting objectives.  

The MC describes 
modifications to instruction 
that are congruent with learning 
objectives and provides a 
rationale of how those 
modifications are based on 
student performance during 
instruction. The MC provides a 
description of how the 
modifications assisted students 
with meeting the objectives.  

The MC describes modifications to 
instruction that are congruent with 
learning objectives and provides a 
rationale of how those 
modifications are based on student 
performance. The MC provides a 
description of how the 
modifications led students toward 
meeting objectives. 
 
The MC also provides a research-
based citation for modifications.  
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5.2. Instructional Differentiation or 
Modifications Based on Formative 
Assessments  
The MAT Candidate (MC) describes how 
formative assessment data are analyzed 
and used to make modifications to 
differentiate instruction to accommodate 
differences in developmental and/or 
educational needs of students. 
CAEP 1.2; INTASC 6; TGR 3 

The MC does not describe 
the use of formative 
assessment data or does not 
include examples of data-
based modifications to 
instruction.   

The MC gives an incomplete description 
of the use of formative assessment data and 
includes an example of modifications to 
instruction to accommodate individual 
differences in developmental and/or 
educational needs of students but does not 
cite student data as the basis for the 
modification.  

The MC describes how 
formative assessment data are 
analyzed and used to make 
modifications to differentiate 
instruction to accommodate 
differences in developmental 
and/or educational needs of 
students. 

The MC describes how formative 
assessment data are analyzed and 
used to make modifications to 
differentiate instruction to 
accommodate differences in 
developmental and/or educational 
needs of students. 
 
The MC also includes multiple 
examples of research-based 
modifications of instruction to 
accommodate individual needs of 
students.   

Analysis of Student Learning  
6.1. Data Analysis 
 
The MAT Candidate (MC) analyzes 
student data from the assessment data 
table and provides an analysis of the data 
as to mastery attained for the whole class, 
group characteristic of subgroups with a 
rationale for the selection of this 
characteristic, and at least two students 
who demonstrated different levels of 
performance with samples of student 
work.   
 
CAEP 1.2; INTASC 6; TGR 3 

 
The MC does not provide 
analyses for either whole 
class, subgroups, or 
individuals. Student work 
samples from each category 
are missing.   

 
The MC provides an incomplete analysis. 
The MC provides analyses for either whole 
class, subgroups, or individuals. Student 
work samples from each category are 
provided.   

 
The MC analyzes student data 
from the assessment data table 
and provides an analysis of the 
data as to mastery attained for 
the whole class, group 
characteristic of subgroups with 
a rationale for the selection of 
this characteristic, and two 
students who demonstrated 
different levels of performance 
with samples of student work.    

 
The MC analyzes student data from 
the assessment data table and 
provides an analysis of the data as 
to mastery attained for the whole 
class, group characteristic of 
subgroups with a rationale for the 
selection of this characteristic, and 
two students who demonstrated 
different levels of performance with 
samples of student work.   
 
The MC also reflects on how the 
overall learning experiences were 
monitored throughout the unit or 
group of lessons.   

6.2. Evidence and Interpretation of 
Impact on Student Learning  
 
The MAT Candidate (MC) uses pre- and 
post-assessment data to describe and 
draw conclusions about the impact on 
student learning including student 
learning gains in terms of numbers of 
students who achieved, made progress, or 
failed to master objectives.  
 
CAEP 1.2; INTASC 6; TGR 3 

 
The MC does not use pre- and 
post-assessment data to 
describe and draw 
conclusions about the impact 
on student learning including 
student learning gains in 
terms of numbers of students 
who achieved, made progress, 
or failed to master objectives 

 
The MC uses pre- and post-assessment data 
to describe impact on student learning 
including student learning gains in terms of 
numbers of students who achieved, made 
progress, or failed to master objectives but 
does not draw conclusions about the 
impact on student learning.   

 
The MC uses pre- and post-
assessment data to describe and 
draw conclusions about the 
impact on student learning 
including student learning gains 
in terms of numbers of students 
who achieved, made progress, 
or failed to master objectives.   

 
The MC uses pre- and post-
assessment data to describe and 
draw conclusions about the impact 
on student learning including 
student learning gains in terms of 
numbers of students who achieved, 
made progress, or failed to master 
objectives.  
 
The MC also provides multiple 
hypotheses for why students did or 
did not achieve mastery on the 
post-assessment. 
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Reflection 

7.1. Reflection on High Success/ Levels 
of Mastery 
The MAT Candidate (MC) selects 
objective/s for which students were most 
successful and discusses factors 
including the purpose/s, objectives, 
instruction, assessments, student 
characteristics, and other contextual 
factors during the planning and 
implementation that might have 
successfully impacted student learning.  
 
CAEP 1.2; INTASC 9; TGR 8 

The MC selects objective/s 
for which students were 
most successful but does not 
discuss factors that might 
have successfully impacted 
student learning (including 
purposes, objectives, 
instruction, and assessments 
along with student 
characteristics and other 
contextual factors).   

The MC selects objective/s for 
which students were most 
successful and provides limited 
discussion of the factors that 
might have successfully 
impacted student learning 
(including purposes, objectives, 
instruction, and assessments 
along with student 
characteristics and other 
contextual factors).  
  

The MC selects objective/s for 
which students were most successful 
and provides a thorough discussion 
on the factors that might have 
successfully impacted student 
learning (including purposes, 
objectives, instruction, and 
assessments along with student 
characteristics and other contextual 
factors).  
  

The MC selects objective/s for which 
students were most successful and 
provides a thorough discussion on the 
factors that might have successfully 
impacted student learning (including 
purposes, objectives, instruction, and 
assessments along with student 
characteristics and other contextual 
factors).  
 
The MC also includes the 
progression/next steps for instructional 
design and teaching for the targeted 
students with high student success. 

7.2. Reflection on Low Success/ Levels 
of Mastery 
 
The MAT Candidate (MC) selects 
objective/s for which students were the 
least successful and discusses factors that 
might have had an impact on student 
learning.  
 
 
CAEP 1.2; INTASC 9; TGR 8 

The MC selects objective/s 
for which students were the 
least successful but does not 
provide a discussion of 
factors that might have had 
an impact on student 
learning (including the 
purposes, objectives, 
instruction, and assessments 
along with student 
characteristics and other 
contextual factors). 

The MC selects objective/s for 
which students were the least 
successful and provides a 
limited discussion of factors 
that might have had an impact 
on student learning (including 
the purposes, objectives, 
instruction, and assessments 
along with student 
characteristics and other 
contextual factors).  

The MC selects objective/s for 
which students were the least 
successful and provides a thorough 
discussion on the factors that might 
have had an impact on student 
learning (including the purposes, 
objectives, instruction, and 
assessments along with student 
characteristics and other contextual 
factors).  

The MC selects objective/s for which 
students were the least successful and 
provides a thorough discussion on the 
factors that might have had an impact on 
student learning (including the purposes, 
objectives, instruction, and assessments 
along with student characteristics and 
other contextual factors). The MC also 
includes research-based methods for 
planning or instructional strategies that 
could be utilized in future to positively 
impact student learning.  

7.3. Implications for Future 
Instructional Design and Teaching 
The MAT Candidate (MC) discusses 
ideas for redesigning learning goals, 
objectives, instruction, 
and/or assessments in future teaching 
AND provides a rationale explaining why 
the modifications will improve student 
learning.   
CAEP 1.2; INTASC 9; TGR 8 

The MC does not discuss 
ideas for redesigning 
purposes, objectives, 
instruction, and assessments 
in future teaching.  

The MC discusses ideas for 
redesigning purposes, 
objectives, instruction, and 
assessments in future teaching 
BUT they are inappropriate or 
there is no rationale provided 
explaining why these 
modifications would improve 
student learning. 

The MC discusses ideas for 
redesigning learning goals, 
objectives, instruction, and/or 
assessments in future teaching AND 
provides a rationale explaining 
why the modifications will improve 
student learning.   

The MC discusses ideas for redesigning 
learning goals, objectives, instruction, 
and/or assessments in future teaching 
AND provides a rationale explaining 
why the modifications will improve 
student learning.  The MC also provides 
research-based evidence that supports 
these ideas. 

7.4. Implications for Professional 
Development 
 
The MAT Candidate (MC) discusses two 
professional learning goals that emerged 
from the implementation and review of 
the unit/group of lessons and identified 
specific steps including professional 
development to improve teaching and 
planning in these areas.   
CAEP 1.2; INTASC 9; TGR 8 

The MC does not discuss 
professional learning goals 
or ideas for professional 
development to improve 
teaching.  

The MC discusses one 
professional learning goal to 
improve teaching that emerged 
from insights learned from 
teaching the unit.  

The MC discusses two professional 
learning goals that emerged from the 
implementation and review of the 
unit/group of lessons and identified 
specific steps including professional 
development to improve teaching 
and planning in these areas.   

The MC discusses two professional 
learning goals that emerged from the 
implementation and review of the 
unit/group of lessons and identified 
specific steps including professional 
development to improve teaching and 
planning in these areas.  
The MC also identifies research based 
professional development to improve 
practice.  
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Video Self-Reflection Key Assessment 
 
Purpose:   To provide a comprehensive assessment of the application of best teaching practices and 

self-reflection practice of MAT Candidates across the progression of the program. 
 
Administration:    This instrument is used by the University Supervisor during clinical experience courses. 
 
Success Indicator:   Items rated at 2.0-3.0 represent target; anything below 2.0 can be seen as an area in need 

of improvement. 
 
Video Self-Reflection Guidelines 
 
For this assignment, MAT Candidates develop a detailed lesson plan and video themselves teaching the 
lesson to the class assigned in the clinical placement.  After the teaching episode, the MAT Candidate writes 
a self-reflection narrative explaining the strategies used in the videotaped lesson. MAT Candidates are 
required to coordinate the videotaping with the mentor teacher, including obtaining necessary permissions 
from the school administrator, district administrator, and parent/guardian(s). MAT Candidates should 
ensure compliance with all district policies regarding videotaping. For this assignment: 
 

 Confidentiality is a professional value, as reflected in the Mississippi Educator Code of Ethics and 
Standards of Conduct, requiring professionally acquired information about students to be private 
and not be shared with third parties other than uploading the file appropriately to 
Taskstream.  Student names should not be used in the written assignment.  Once a grade has been 
assigned to the video assignment, all personal files of the video should be destroyed. Before 
recording the lesson, MAT Candidates will upload the signed parent/guardian consent forms in Taskstream. 
A signed form must be uploaded for every child that will be in the video. MAT Candidates must complete 
the MAT Candidate Consent form located in Canvas. MAT Candidates will video themselves teaching a 
lesson at least 30 minutes in length. 

 MAT Candidates will watch the video and complete the self-reflection narrative, as described below: 
o The self-reflection narrative should be written independently.  
o The double-spaced narrative should be typed using a basic, 12-point font and should be 2-3 pages 

in length.  
o The video link, lesson plan, and narrative must be uploaded in Taskstream. 
o MAT Candidates should use the grading rubric provided to ensure all requirements are met.  

 Use the following questions as a guide as you complete your self-reflection narrative about the videoed 
lesson: 

o Did I provide explicit written and oral directions for instructional activities? 
o Did I have innovative introductions and closures that promoted student engagement? 
o Was my content knowledge appropriate and evident for this lesson? Explain. 
o Did I challenge the students? How? 
o Was my lesson appropriately adapted for all learners? How did I differentiate instruction to meet 

the needs of all students during this lesson? 
o Did I engage all students in higher-order thinking? 
o How did the students demonstrate understanding of the concepts presented? 
o Did I use multiple instructional strategies and adjust instruction as needed, based on student input, 

cues, and individual/group responses? 
o Were my procedures and assessments effective in helping the students master the learning 

objectives? 
o Did I set clear expectations (academic and behavioral) so that the students knew what was 

expected of them? If not, how can I make my expectations clearer? 
o Did I find it necessary to adjust while teaching the lesson? If so, what were the adjustments, and 

were these adjustments effective? 
o Were there any classroom behavior issues? How did I handle them? Did my method work? 
o What would I change about this lesson if I taught it again?
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Used with permission from MS State University 
 

Video Self-Reflection Rubric 
 

Criteria CAEP, 
InTASC, 
and TGR 

Unacceptable 
(0) 

Needs Improvement  
(1) 

Meets Standard 
(2) 

Exceeds Standard 
(3) 

Instruction & 
Communication  

 
Providing appropriate 

explicit written and oral 
directions for instructional 

activities 

CAEP 1.1: 
InTASC 5 
TGR 4.9 

Reflection does not include 
discussion to indicate that 
explicit written and oral 
directions were given for 
instructional activities. 
 
 

Reflection includes minimal 
discussion to indicate that 
explicit written and oral 
directions were given for 
instructional activities. 
 
 

Reflection includes discussion to 
indicate that explicit written and 
oral directions were given for 
instructional activities. 
 
 

In addition to meets standard, reflection 
includes evidence that the intern enriches 
conversation with expressive language 
and vocabulary to engage students and 
uses concrete examples to model and to 
clarify tasks and concepts. 

Content Knowledge & 
Differentiation  

 
Illustrating extensive 
content knowledge & 

ability to extend student 
learning 

CAEP 1.3 
InTASC 4 
TGR 4.8 

Reflection includes no 
discussion of the intern’s level 
of content knowledge and how 
the intern extended student 
learning. 

Reflection includes minimal 
discussion of the intern’s level 
of content knowledge and how 
the intern extended student 
learning. 
 

Reflection includes adequate 
discussion of the intern’s level of 
content knowledge and how the 
intern extended student learning. 

In addition to meets standard, reflection 
includes using a variety of instructional 
methods to ensure an understanding of 
content. 

 Content Application & 
Differentiation 

 
Effectively challenging 

students utilizing research-
based strategies that are 

aligned with state 
standards. 

CAEP 1.4 
InTASC 5 
TGR 1.2 

Reflection includes no 
discussion of the intern’s ability 
to effectively challenge students 
along with examples from this 
lesson with references to 
Blooms or DOK levels and state 
curricula frameworks. 

Reflection includes minimal 
discussion of the intern’s ability 
to effectively challenge students 
along with examples from this 
lesson with references to Blooms 
or DOK levels and state 
curricula frameworks 

Reflection includes adequate 
discussion of the intern’s ability 
to effectively challenge students 
along with examples from this 
lesson with references to Blooms 
or DOK levels and state 
curricula frameworks. 

In addition to meets standard, reflection 
includes opportunities for students to 
apply concepts in problem-solving and 
critical thinking. 

Personalized Learner 
Development 

 
Implementation of planned 
learning experiences that 
accommodate differences 

in developmental and 
individual needs of each 

learner. 

CAEP 1.4 
InTASC 1 
TGR 1.2 

The reflection does not show 
evidence of implementing 
planned learning experiences 
that accommodate differences in 
developmental and individual 
needs of each learner in the 
group. 
 

The reflection shows minimal 
evidence of implemented 
learning experiences but fails to 
accommodate the differences in 
developmental needs of each 
learner in the group. 

The reflection shows adequate 
evidence that planned learning 
experiences are implemented 
that accommodate differences in 
developmental and individual 
needs of each learner in the 
group. 
 

In addition to meets standard, reflection 
cites research to support the planned 
learning experiences. 

Classroom Management 
 

 Utilization of multiple 
strategies to foster 
appropriate student 

behavior according to 
individual and situational 

needs. 

CAEP 1.1 
InTASC 3 
TGR 3.5 

Reflection includes no 
discussion of evidence of 
multiple strategies to foster 
appropriate student behavior 
according to individual and 
situational needs 

Reflection includes minimal 
discussion of evidence of 
multiple strategies to foster 
appropriate student behavior 
according to individual and 
situation needs. 

Reflection includes adequate 
discussion of evidence of 
multiple strategies to foster 
appropriate student behavior 
according to individual and 
situational needs. 

In addition to meets standard, the 
reflection includes future changes to 
implement related to student behavior 
according to individual and situational 
needs. 
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Learning Environment 
 

Centering instruction 
around high expectations 
for student achievement 

CAEP 1.1 
InTASC 

Standard 2 
TGR 1.2 

The reflection does not show 
evidence of how the intern 
centered instruction around high 
expectations for student 
achievement. 

The reflection paper shows 
minimal evidence of how the 
intern centered instruction 
around high expectations for 
student achievement. 

The reflection shows adequate 
evidence of how the intern 
centered instruction around high 
expectations for student 
achievement. 
 

In addition to meets standard, the 
reflection includes future changes to 
implement related to student behavior 
according to individual and situational 
needs. 

Criteria CAEP, 
InTASC, 
and TGR 

Unacceptable 
(0) 

Needs Improvement  
(1) 

Meets Standard 
(2) 

Exceeds Standard 
(3) 

Instructional Strategies 
  

Effectively adjusting 
instruction as needed based 
on student input, cues, and 
individual/group responses 

CAEP 1.4 
InTASC 8 
TGR 2.4 

Reflection does not include 
discussion of how the intern 
adjusts instruction as needed 
based on student input, cues, 
and individual/group responses. 

Reflection includes minimal 
discussion of how the intern 
adjusts instruction as needed 
based on student input, cues, and 
individual/group responses. 

Reflection includes adequate 
discussion of how the intern 
adjusts instruction as needed 
based on student input, cues, and 
individual/group responses. 

In addition to meets standard, reflection 
includes evidence that intern constructs 
appropriate prompts to encourage student 
responses that expand and justify their 
reasoning and revises instruction based on 
student responses. 

Professionalism & 
Instructional Strategies 

(Modeling) 
 

Exemplifying 
professionalism and 

utilizing and modeling 
effective writing skills 

CAEP 1.1 
InTASC 5 
TGR 2.4 

Writing does not exemplify 
professionalism and effective 
writing skills due to significant 
errors, many of which affect 
clarity of content. 

Writing does not exemplify 
professionalism and effective 
writing skills due to multiple 
errors, some of which affect 
clarity of content. 

Writing exemplifies 
professionalism and effective 
writing skills with minimal 
errors that do not affect clarity of 
content. 

In addition to meets standard, there are no 
grammatical/mechanical errors. 
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Classroom Management Case Study Key Assessment  
 

Purpose:   To provide an assessment of MAT Candidates’ use of data, research, and intervention strategies to 
managing the learning environment. 

 
Administration:   This instrument is administered by the classroom management course instructor, during the ED 697 

internship. 
 
Success Indicator:  Items rated at the “Meets Standard” level represent successful practice by the MAT Candidate.  

Anything below “Meets Standard” can be seen as an area in need of improvement. 
 
 Case Study Assignment Guidelines   
 
The MAT Candidate should work collaboratively with the mentor teacher to choose one student and prepare a case study about 
him or her. The student should be one with some behavioral challenges.  
 
The MAT Candidate will document essential information about the student, conduct observations, administer interventions, collect 
pre- and post-intervention data, report results, and reflect on the next steps for the student. Follow exactly the steps below. The 
MAT Candidate should develop the case study report using the headings as shown for each step along with a cover page. 
Number each page of the report. 
 
Step 1—IDENTIFICATION OF CASE STUDY STUDENT: Observe students and collaborate with your mentor teacher to 

select a student who displays behavioral challenges. For all components of the case study submission, the student 
should remain anonymous in the report. Provide an explanation of why you identified your case study student. 

 
Step 2—BEHAVIORAL CONCERN(S) IDENTIFICATION WITH JUSTIFICATION: Identify up to three (one is OK) 

behaviors or learning challenges in which the student needs to improve. These are the areas for the focus of the case 
(ex., referral reduction, absenteeism reduction, control outbursts, increase homework submissions, improve 
organization, reduce talking out of turn, control aggressive behaviors, etc.) 

 
Step 3—STUDENT PROFILE: Obtain from reliable sources (ex., mentor teacher, special teachers, school counselor or nurse, 

parents, cumulative records, behavior or attendance records, grades, standardized test scores, etc.) information to 
develop a student profile. The profile should provide a “picture” of the student stating facts, not opinions.  

 
Step 4—PRE-INTERVENTION OBSERVATIONS: Depending on the number of contact hours in the clinical setting 

(different for ELED/K12/SEC), select a period 1-3 occasions/days to observe and identify behaviors (in various 
settings, if possible) possibly related to the areas of improvement for the student. (See log of behaviors template). 
Note patterns of behavior that may emerge. Submit the completed log sheet provided for this step. 

 
Step 5—IDENTIFICATION OF INTERVENTIONS TO IMPLEMENT: Based upon research of classroom management 

experts and content/best practices (including cultural inclusivity, fairness, safety, and support) gleaned from the 
Classroom Management course, the MAT Candidate collaborates with the mentor teacher to determine specific 
interventions appropriate for the behaviors demonstrated. Justify (with research) the interventions were selected. 

 
Step 6—IMPLEMENTATION AND LOG OF RESULTS FROM INTERVENTIONS: Implement the selected interventions 

including them in the log along with the results for a minimum of 5 clinical experiences days/episodes. During both 
the observation and intervention periods collect any student work samples or reports that will ultimately serve as 
evidence of change or no change. The MAT Candidate will review this evidence to make conclusions and 
recommendations. Student work samples or reports will not be submitted with the case study. You may simply 
provide a narrative based upon the artifacts. Submit the completed log sheet provided for this step. Use the log 
template provided. 

 
Step 7—PRESENTATION OF DATA: Create a bar or line graph(s) to display the data collected BEFORE AND AFTER the 

interventions. For example, if the MAT Candidate is studying decreasing the number of office referrals, then the 
graph(s) should show information from the point observations started through interventions until the end. Create a 
graph for EACH behavior/learning area chosen to observe (up to three behaviors-one is OK). All data should be 
labeled. For example, if the X axis is representing the number of referrals each day of the week, then label accordingly. 
The timeline for the case study should be referenced. 
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Step 8—NARRATIVE EXPLANATION OF DATA: Analyze the data and explain the graph(s). For example, if the MAT 
Candidate shows the number of absences of the student in the graph over a three-week period, then that should be 
explained in a paragraph or two, including the interventions or other extraneous factors that occurred; indicate 
increase or decrease or no change in absences.  

 
Step 9—REFLECTIVE SUMMARY AND RECOMMENDATIONS FOR STUDENT: Write 1) a summary that 

encapsulates the overall experience, and 2) a reflection of the experience. The summary should be a description of 
what the MAT Candidate experienced conducting the case study. The reflection should be what the MAT Candidate 
learned about him/herself, the student, and the recommendation of next steps for the student. The MAT Candidate is 
encouraged to use the rubric indicators to frame the reflection portion of this step, specifically examining 
performance level descriptors 2 and 3 for reflection and providing narrative on how those levels were met or not met. 

 
Step 10—SELF-CHECK: Before submitting the assignment, the MAT Candidate is strongly encouraged to review/self-check 

the case study report against each step in the assignment guidelines and using the rubric indicators.
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Classroom Management Case Study Rubric 
Indicators Unacceptable  

0 
Needs Improvement  

1 
Meets Standard  

2 
Exceeds Standard  

3 
1. The case study indicates the MAT Candidate 
adjusts the classroom environment with 
appropriate interventions to address the 
behavioral concern. 
(InTASC 3, CAEP 1.1, TGR 5) 

The case study indicates the 
MAT Candidate does not 
adjust the classroom 
environment with 
appropriate interventions to 
address the behavioral 
concern. 

The case study indicates the 
MAT Candidate has difficulty 
adjusting the classroom 
environment with appropriate 
interventions to address the 
behavioral concern. 

The case study indicates the MAT 
Candidate adjusts the classroom 
environment and delivers coaching 
with appropriate interventions to 
address the behavioral concern. 

In addition to meets standard, 
the case study indicates the MAT 
Candidate encourages students to 
develop self-monitoring skills.   

2. The case study indicates the MAT Candidate 
attends to routine tasks seamlessly as the case 
study student is monitored. (InTASC 3, CAEP 1.1, 
TGR 6) 

The case study indicates the 
MAT Candidate does not 
attend to routine tasks as the 
case study student is 
monitored. 

The case study indicates the 
MAT Candidate attempts to 
attend to routine tasks as the 
case study student is 
monitored. 

The case study indicates the MAT 
Candidate attend to routine tasks 
seamlessly as the case study student 
is monitored. 

In addition to meets standards, 
the case study indicates the MAT 
Candidate supports the case study 
student by delegating tasks.  

3. The case study indicates the MAT Candidate 
uses relevant, research-based strategies to 
foster appropriate student behavior according 
to individual and situational needs. (InTASC 3, 
CAEP 1.1, TGR 6) 

The case study indicates the 
MAT Candidate does not 
manage student behavior.  

The case study indicates the 
MAT Candidate has difficulty 
applying relevant strategies in 
managing student behavior.  

The case study indicates the MAT 
Candidate uses relevant, research-
based strategies to foster appropriate 
student behavior according to 
individual and situational needs. 

In addition to meeting the 
standard, the P-12 case study 
student self-monitors his/her 
behavior.  
 

4. The case study indicates MAT Candidate’s 
approach to the case study aligns with a 
culturally inclusive environment that promotes 
fairness, safety, respect, and support for all 
students. (InTASC 3, CAEP 1.1, TGR 7) 

The case study indicates 
MAT Candidate’s approach 
to the case study does not 
create a culturally inclusive 
environment. 

The case study indicates 
MAT Candidate’s approach 
to the case study allows for 
difficulty maintaining a 
culturally inclusive 
environment. 

The case study indicates MAT 
Candidate’s approach to the case 
study creates and maintains a 
culturally 
inclusive environment that promotes 
fairness, safety, respect, and support 
for all students, including the case 
study student. 

In addition to meets standard, 
the MAT Candidate cultural 
inclusivity is evident in 
interactions with the case study 
student.  

5. The case study indicates the MAT Candidate 
maximizes instructional time. (InTASC 7, CAEP 1.1, 
TGR 6) 

The case study indicates the 
MAT Candidate does not 
maximize instructional time.  

The case study indicates the 
MAT Candidate has difficulty 
maximizing instructional time.  

The case study indicates the MAT 
Candidate maximizes instructional 
time.  

In addition to meets standard, 
the MAT Candidate’s 
interventions with the case study 
student are ultimately efficient in 
manner with minimal teacher 
direction to the student. 

6. The case study Student Profile is written 
based on 
reliable sources, provides a “picture” of the 
student stating facts, not opinions. (InTASC 10, 
CAEP 1.1, TGR 9) 

The case study Student 
Profile is not included. 

 

The case study Student Profile 
is based on anecdotes only 
lacking reliable sources and 
factual information, providing 
an unclear “picture” of the 
student.  

The case study Student Profile is 
based on including 
available information from reliable 
sources.  

In addition to meets standard, 
Student Profile includes a depth 
of reliable information such as 
standardized test results, grades, 
attendance, behavior record, 
social/emotional providing a 
clear “picture” of the student. 

7. The case study Log of Observed Behaviors 
and Interventions is complete with before and 
after intervention data for a minimum of the 
days required. (InTASC 10, CAEP 1.1, TGR 9) 

The case study Log of 
Behaviors is not included. 
 

The case study Log of 
Behaviors does not include the 
pre and post intervention data 
for the minimum number of 
days required. 

The case study log of Behaviors 
provides complete data for pre and 
post interventions for the required 
number of days. 

In addition to meets standard, 
the Log of Behaviors indicates 
notations of the MAT Candidate 
identifying patterns of behavior. 



 

67 
 

8. The case study Data Representation is a 
properly labeled bar or line graph(s) to display 
the data collected BEFORE AND AFTER the 
interventions for each behavior area identified.  
(InTASC 10, CAEP 1.1, TGR 9) 

The Data Graphic is not 
included. 
 

The Data Graphic is a bar or 
line graph but does not include 
clear representation of the 
timeline, behaviors, and 
interventions. 

The Data Graphic is a bar or line 
graph labeled and displays the 
timeline of behaviors and 
interventions. 

In addition to meets standard, 
the Data Graphic indicates 
notations of trends identified. 

9. The case study analysis of the data explains 
the graph(s), including the research-based 
interventions or other extraneous factors that 
occurred; explain either increase or decrease 
or no change of desired behaviors. (InTASC 10, 
CAEP 1.1, TGR 9) 

The Data Analysis is not 
included. 

The Data Analysis provides 
an explanation of all factors 
represented in the graph. 

The Data Analysis provides an 
explanation of all factors represented 
in the graph and includes explanation 
of the research-based interventions or 
extraneous factors that occurred with 
further explanation of increase, 
decrease or no change of desired 
behaviors. 

In addition to meets standard, 
the Data Analysis indicates an 
explanation of trends identified in 
the graphic. 

10. The case study Summary and 
Recommendations encapsulate the overall 
experience and a reflection of the experience, 
framed by the rubric indicators and describes 
what the MAT Candidate experienced 
conducting the case study and what the MAT 
Candidate learned about him/herself, the 
student, including the recommendation of next 
steps for the student.  (InTASC 10, CAEP 1.1, TGR 9) 

The Reflective Summary 
and Recommendations are 
not included. 
 

The Reflective Summary and 
Recommendations includes 
the overall experience and 
what the MAT Candidate 
learned. 

The Reflective Summary and 
Recommendations is written within 
the framework of the rubric indicators 
as an overview of the experience and 
reflects upon what was learned about 
self, student, and the recommendation 
of the next steps for the student. 

In addition to meets standard, 
the Reflective Summary and 
Recommendations includes the 
MAT Candidates’ assessment of 
how he/she can transfer this 
experience to their first real-world 
classroom. 

11. The Case Study uses standard written 
English, including grammar, spelling, usages of 
language. (InTASC 10, CAEP 1.1, TGR 9) 

The case study does not 
include standard written 
English. 
 

The case study is difficult to 
follow due to the MAT 
Candidate’s use of standard 
written English, including 
grammar, spelling, usages of 
language. 

The case study uses standard written 
English, including grammar, spelling, 
usages of language. 

In addition to meets standard, 
the case study enriches the 
understanding of the reader with 
expressive language and 
vocabulary. 
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PRE-NEW INTERVENTION LOG (Step 4) 

Log of Observed Behaviors and Interventions/No Interventions 

Date Behaviors Observed During One Week Period Intervention/No Intervention (Actions by 
Candidate and/or Other Professionals) 

Result(s) 

    
    
    
    
    
    
    
    
    
    
    

 

Log of New Interventions Implemented and Results (Step 6) 

Date Behavior(s) Displayed New Interventions Implemented Result(s) 
    
    
    
    
    
    
    
    
    
    
    

 

 


