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INTRODUCTION 

The Educator Preparation Provider (EPP) at Mississippi University for Women oversees initial 
educator preparation through the School of Education and the College of Arts and Sciences. To 
ensure program quality and continuous improvement, the EPP has developed a comprehensive 
Quality Assurance System (QAS) that monitors candidate progress, tracks completer 
achievements, and evaluates operational effectiveness. Aligned with CAEP standards and other 
professional benchmarks, the QAS employs multiple measures to assess compliance and 
program outcomes. 
 
Rooted in CAEP’s definition of an assessment system—a structured framework for evaluating 
candidate performance and managing program effectiveness—the QAS integrates state and 
professional standards into a systematic assessment process. Developed with input from EPP 
stakeholders, local school systems, and state and national standards, the QAS reflects the 
university and college’s mission and vision. 
 
Launched in Fall 2020, the QAS builds on MUW’s previous assessment practices, incorporating 
requirements from the Mississippi Department of Education’s Program Review, CAEP, and 
MUW’s Planning and Institutional Effectiveness Process. This guidebook outlines the QAS’s 
history, key roles, processes, and data tools, serving as a resource for faculty and administrators 
in data-driven decision-making and program enhancement. 
 
As a dynamic and evolving system, the QAS undergoes regular assessment to maintain its 
effectiveness and adaptability. Some tools and processes remain in draft, pilot, or proposal 
phases, reflecting an ongoing commitment to flexibility and refinement. Collaboration among 
faculty and administration fosters shared responsibility for data collection, analysis, and 
communication, balancing centralized oversight with decentralized engagement. 
 
The QAS serves as a companion to the EPP Teacher Education Handbook and the MAT section 
of the Graduate Handbook, both accessible in the university’s directory section online. These 
handbooks provide essential guidance on curriculum, clinical experiences, assessment 
practices, program policies, advising, admission requirements, licensure, and degree completion 
for faculty, clinical partners, and teacher candidates. 
 
 

OVERVIEW OF UNIVERSITY 

Founded in 1884 as the Industrial Institute and College (II&C), Mississippi University for Women 
(MUW) was the nation’s first state-supported college for women, driven by Sallie Reneau, Olivia 
Valentine Hastings, and Annie Coleman Peyton.  Opening in 1885 in Columbus, it later became 
Mississippi State College for Women (1920) and Mississippi University for Women (1974), 
admitting men in 1982. Today, MUW serves 2,193 students across four colleges, maintaining its 
114-acre historic campus, with 23 buildings on the National Register of Historic Places. 
 
 
 
 

 

http://www.muw.edu/education
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HISTORY OF THE SCHOOL OF EDUCATION 

The Mississippi University for Women (MUW) has a longstanding commitment to education that 
dates back before its official founding in 1884. As the first public women's college in the U.S., 
MUW integrated collegiate education with vocational training, including one of its earliest 
programs in teacher education. 

By 1918, MUW's "Normal" track had expanded into a Bachelor of Arts in Education, emphasizing 
school management and applied psychology to prepare graduates for immediate impact in 
classrooms statewide. In 1907, MUW established Mississippi’s first laboratory school, known as 
the Demonstration School, providing hands-on teaching experience until its closure in 2005. 

Education remained a flagship discipline, with a four-year Elementary Education program 
introduced in 1966 and graduate programs following MUW’s transition to university status in the 
1970s. The School of Education, re-established to centralize educational programs from early 
childhood to post-graduate levels in 2020, now houses varied initiatives, including the Child & 
Parent Development Center, WISE Start, and the Mississippi Governor’s School. 

MISSION STATEMENT 

Updated June 2025 

The W’s School of Education is dedicated to developing effective educators through a 
personalized, lifelong learning approach that supports students from early childhood through 
post-graduation.  
 

VISION STATEMENT  

Updated June 2025 
The W’s School of Education seeks to advance the field of education by preparing 
knowledgeable, reflective, and responsive professionals committed to growth for all learners. 
 

PRIORITIZED FOCUS AREAS 

In the Fall of 2024, the School of Education leadership met and set forth the following focus 
areas, in which all strategic planning will align.  The strategic plan outlines specific and 
measurable outcomes that will be assessed annually. (Appendix C) 
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ORGANIZATION OF THE MUW EDUCATOR PREPARATION PROGRAM 

The MUW Educator Preparation Program includes the School of Education and the College of 
Arts and Sciences.   
 
The School of Education offers the current undergraduate education degree programs: 
B.S., Early Childhood 
Education  
(Pre-K/K licensure) 
(beginning Fall 2025) 
B.S., Elementary Education 
(K-6 licensure) 
 
In Cooperation with the 
School of Education, the 
College of Arts and Sciences 
offers the following degree 
programs: 
B.M., Music Education  
(Vocal and Instrumental 
Performance)  
(K-12 Licensure) 
B.A., Spanish Education 
(K-12 Licensure) 
B.A., Theatre Education  
(K-12 Licensure) 
B.A., English Education  
(7-12 Licensure) 
 
B.S., History/Social Studies 
Education  
(7-12 Licensure) 
B.S., Mathematics Education  
(7-12 Licensure) 
B.S., Biology Education 
(7-12 Licensure) 
B.S., Physical Science  
(7-12 Licensure) 
 
The School of Education EPP currently offers the following alternate route programs: 
MAT, Master of Arts in Teaching, Secondary Education 
MAT, Master of Arts in Teaching, Elementary Education (beginning Fall 2025)  
 
The MUW Educator Preparation Program has maintained continuous accreditation since 1921. 
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EPP LEADERSHIP ROLES 

School of Education Dean: Responsible for the oversight of the Elementary Education, Early 
Childhood Education, M.Ed., and MAT programs; serves as primary contact for CAEP and MDE; 
provides strategic leadership for accreditation efforts, ensuring that the EPP meets all CAEP 
standards and maintains continuous improvement. Leads initiatives to support the recruitment 
and retention of high-quality candidates and faculty. 
 
College of Arts and Sciences Dean: Responsible for the oversight of the College of Arts and 
Sciences Secondary and Specialty Programs and serves as a liaison between those Program 
Coordinators and the School of Education Leadership Team.  Leads initiatives to support the 
recruitment and retention of high-quality candidates and faculty.   
 
Chair of the School of Education: Responsible for the coordination and administration of the 
Elementary and Early Childhood Education, M.Ed., and MAT programs. Serves as the 
accreditation liaison to EPP faculty, facilitating communication, organizing evidence collection, 
and guiding faculty in meeting CAEP standards. Supports curriculum development, program 
assessment, and alignment of initiatives with both institutional priorities and accreditation 
expectations. 
 
Director of Field Experience: Oversees the planning, coordination, and evaluation of all clinical 
placements within the EPP, ensuring they align with program goals and accreditation standards. 
Fosters partnerships with P-12 schools, mentors, and supervisors to support high-quality, 
developmentally appropriate experiences for teacher candidates. Serves as the EPP’s Licensure 
Officer and MDE liaison. 
 
School of Education Navigator: Serves as the primary advisor for all Elementary Education 
students until they reach Teacher Education, assists student progression and retention in the 
program; serves as contact for Secondary/Specialty student progression  
 
EPP Data Analyst: Responsible for overseeing the implementation of the QAS, including 
selecting appropriate methods for collecting evidence, analyzing and interpreting data, and using 
findings to suggest improvements for candidate performance and program quality. Accountable 
for exporting, aggregating, disaggregating, sharing, and securely storing key assessment and 
EPP survey data. Supports the Dean of the School of Education by preparing data reports for 
accreditation, strategic planning, and decision-making, while ensuring alignment with 
institutional, state, and CAEP standards. 
 
Department of Education Administrative Assistant: Supports the daily operations of the EPP. 
Assists in managing communications, scheduling, and documentation to ensure program 
coordination and compliance with institutional and accreditation requirements. Serves as a key 
point of contact for faculty, students, and external stakeholders, helping maintain smooth and 
efficient departmental workflows. 
 
 
 

 



8 | P a g e  

 

9 / 1 9 / 2 0 2 5  1 : 2 6  P M  

CONCEPTUAL FRAMEWORK 

The MUW EPP Conceptual Framework is based on the Educator as a Reflective Decision 
Maker. It represents the foundational, professional beliefs and practices guiding the 
development of Teacher Candidates within the Mississippi University for Women Educator 
Preparation Program (EPP). The current model and framework were developed several years 
ago through a collaborative process involving the MUW faculty and constituency, and the unit 
has consistently found the framework relevant over time. Reviews and modifications have been 
used to update it and ensure its continued viability. The elements of the conceptual framework 
represent:  
 
 
Diverse Educator Candidate Population (CAEP R3.1)   
The foundation for the conceptual framework is the diverse 
population of Teacher Candidates. The faculty and administration 
of the university are committed to recruiting a diverse pool of 
educator candidates. The challenges and responsibilities of the 
Mississippi University for Women Educator Preparation Program 
(EPP) are to nurture all Teacher Candidates’ differences while 
providing them with development of appropriate depth and 
breadth in their understanding and experiences related to content, 
pedagogical skills, pedagogical content knowledge, and 
professionalism as educators. The faculty seeks to develop within 
each Teacher Candidate the acquisition of knowledge, self-
understanding, skills, and dispositions necessary for practicing 
appropriate professional, reflective decision-making.  
 
EPP Knowledge Base (CAEP R1.1-R1.4, R2.3)   
When Teacher Candidates initially enter Mississippi University for Women, they are introduced 
to a strong general knowledge base in core subject content areas through the required 
university core curriculum (see the Current Undergraduate Bulletin for requirements). After 
admission to the program, Teacher Candidates continue their studies in professional education 
courses. They are guided to develop the knowledge, skills, and dispositions necessary to be 
successful educators who practice reflection. The curricula for all educator preparation 
programs, encompassing both content-specific and professional education coursework, are 
grounded in well-founded theories and current research.  

 
The knowledge base is delivered through an integration of experiences in both theory and 
practice. The pillars of the model encompass all aspects of learning, including knowledge, self-
understanding, skills, and dispositions. A carefully articulated progression of clinical experiences 
begins in The Art and Science of Teaching (ED 302) and concludes with Internship (ED 406, 
407, 409). 
 
 
 
  
 

https://bulletin.muw.edu/
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Knowledge, Self-Understanding, Skills, and Dispositions (CAEP R1.1-1.4; R4.1)   
 
Teacher Candidates in the Mississippi University for Women Education Preparation Program 
(EPP) are expected to develop and demonstrate professional competency in the areas 
represented in the pillars of the model: (a) applying knowledge that is related to content, 
pedagogical skills, and pedagogical content knowledge; (b) developing self- understanding 
through guided reflection upon their own practices, beliefs and skills development; (c) practicing 
appropriate teaching, leadership, and professional skills that support positive impact on K-12 
student learning; and (d) acquiring and/or refining dispositions that foster learning and positive 
human relationships, reflect appropriate work, professional ethics and behavior, and 
demonstrate reflection upon their own values and decision making.  
 
Reflective Decision Making (CAEP R1.4) 
The anticipated outcome for both graduate and undergraduate Teacher Candidates is the ability 
to utilize reflective decision-making in all aspects of professional practice. Candidates are guided 
in developing these skills through experiences in all aspects of their program of study. To 
achieve this aim, the Mississippi University for Women Education Preparation program has 
adopted the Model Core Teaching Standards of the Interstate New Teacher Assessment and 
Support Consortium (INTASC) and the Five Core Propositions of the National Board for 
Professional Teaching Standards as goals for aspiring Teacher Candidates. Experiences are 
aligned with these standards.  

 
Continued Growth  
Teacher Candidates are guided and encouraged throughout their programs, continuing to 
develop professional skills throughout their careers and pursuing lifelong learning and 
professional growth. The pediment at the top of the figure represents this goal for graduates of 
the programs. The university faculty are also expected to model these behaviors themselves in 
their ongoing professional development and growth. 
 

This model underpins all licensure programs and integrates national and state educator 
standards. 
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QUALITY ASSURANCE SYSTEM OVERVIEW 

Position Statement 
Through the diligent and consistent implementation of the Quality Assurance System (QAS), all 
undergraduate and graduate students in the Educator Preparation Program (EPP) are ensured 
seamless academic progression within high-quality, accredited degree programs. These 
programs are designed to address the growing demand for highly qualified teachers in 
Mississippi and beyond. 
 
Commitment 
Quality is integral to the professional practices of the EPP’s administration, faculty, and staff.  It 
is critical to our success toward enrollment goals, retention and completion rates, and job 
placement rates to meet the demand for qualified teachers. 
 

Administration The EPP’s leadership team is committed to bearing responsibility for 

the development, oversight, and review of the QAS. 

Faculty The contributions of the EPP’s faculty are valued; the faculty is 

committed to understanding the intent and importance of the QAS 

and following it for continuous improvement. 

Staff The unique contributions of the staff required to implement the QAS 

are valued; the staff is committed to support the QAS process in 

collaboration with faculty. 

Guiding Principles 

Purposeful and Integrated Design:  The QAS is structured to be logical, manageable, and 
seamlessly embedded into each assessment cycle, ensuring efficiency, effectiveness, and 
alignment with program goals. 

Collaboration and Shared Responsibility: Administration leads processes that foster 
collaboration and shared responsibility among faculty and staff to maintain and improve the 
QAS, supported by training, professional development, and clear role expectations. 

Continuous Improvement Through Evidence: Assessments, surveys, and evaluations are 
designed to yield high-quality, actionable data that drive program enhancements to meet 
evolving needs of students, stakeholders, and the profession. 

Validity, Reliability, and Alignment: Statewide and program-developed assessments are 
valid, reliable, and aligned with accreditation standards. Inter-rater reliability and systematic 
reviews ensure accuracy, relevance, and compliance. 

Transparency and Accountability: Communication is clear, consistent, and inclusive, with 
public access to key data, findings, and interpretations to keep stakeholders informed and 
engaged. 
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Quality Assurance Process (CAEP R5.1-R5.4) 
 

Set Clear Standards and Outcomes 
Establish clear student learning and program 
outcomes that align with CAEP standards, as 
well as state and national accreditation 
requirements, ensuring they reflect the 
necessary knowledge, skills, and dispositions 
candidates must possess to meet educator 
preparation standards. 
 
Develop and Implement Assessment Tools to 
Systematically Collect Data 
Design valid, reliable assessments, both direct 
(e.g., portfolios, performances) and indirect (e.g., 
surveys, employer feedback), to evaluate 
candidates' progress toward established 
outcomes. Collect data from various sources, 
including clinical experiences, coursework, and 
exams, and use institutional systems like 
Watermark, Canvas, and SPOL to centralize and 
track data across program areas, ensuring 
consistency and accessibility. 
 
Analyze and Share Data with Relevant Stakeholders 
Analyze collected data to identify trends in candidate performance and program effectiveness, 
comparing it to benchmarks such as state standards and CAEP and InTASC criteria. Collaborate 
with stakeholders, including faculty, school partners, and accrediting bodies, to interpret and 
evaluate the program's effectiveness in preparing candidates, ensuring alignment with CAEP 
Standards 2 (clinical practice) and 4 (program impact). 
 
Implement Evidence-Based Program Improvements 
Use data insights to make evidence-based decisions on program changes, curriculum 
adjustments, and instructional strategies, ensuring alignment with state and national educator 
preparation standards. Continuously monitor the impact of these changes on candidate 
performance and program outcomes through ongoing data collection and analysis. 
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Continuous Improvement Process 
Student-generated outcomes, along with data from institutional, state, and federal reporting 
processes—including field experience observations—are integrated into the EPP’s Continuous 
Improvement process. Faculty within each program collect and review this data to make 
informed decisions about student progression at both the course and program levels. 
 
All data collected by individual programs within the EPP are reviewed collectively by the 
Assessment, Accountability, and Curriculum Committee (AACC). The AACC analyzes this data 
to identify trends relevant to the broader operations of the EPP. These findings are then shared 
with the EPP Leadership Team for further review and action. 
 
The EPP Leadership Team brings initial broad-scale trends and observations back directly to 
EPP program faculty to ensure urgent matters are being addressed in a timely fashion. The EPP 
Leadership Team brings programming, policy or procedure items to the attention of the Teacher 
Education Council (TEC), which is the institutionally established EPP-wide approval body, for its 
initial review (Please see MUW institutional policy P.S. 3533 Teacher Education Council).  
 
Two groups, comprised primarily of external stakeholders, also review EPP broad scale trends 
and provide recommendations to TEC based upon independent analyses within the context of 
their expectations and observed best practices. These two groups, the Clinical Partnership 
Committee (CPC) and the School of Education Advisory Board (SoEAB), provide additional 
checks of data trends, triangulating observations gleaned from trends determined through the 
EPP’s data review processes, operate to create consistent recommendations that are in 
alignment with the EPP’s published goals (Please see the MUW School of Education Homepage 
for Goals). One external stakeholder from the CPC and one external stakeholder from the 
School’s Advisory Board serve as liaisons and as full voting members of TEC.  
 
TEC reviews trends presented by all sources, particularly, the EPP Leadership Team, external 
stakeholders in the Clinical Partnership Committee, and external stakeholders in the School 
Advisory Board, attempts to triangulate and reconcile conclusions independently determined by 
each, and uses the combined perspectives to make any needed recommendations directly to 
the EPP and as context for assessing recommendations made by the EPP for changes in 
programming, policy or procedure. Most substantial changes require additional approval beyond 
the EPP; therefore, TEC recommends approved changes for implementation, as appropriate, 
according to section 3 of MUW institutional policy P.S. 3533 
.  
Changes meeting all approvals are implemented by the EPP’s academic programs. Data inputs 
from corresponding student-generated outcomes, reporting outcomes as byproducts of 
institutional, state, and federal processes, and various outcomes, including observations from 
field experience-related processes, once again enter the Continuous Improvement process 
directly into the EPP’s academic programs, continuing the assessment data-informed 
assessment cycle.  
 
The Assistant to the Chair of the Education Department tracks the progress of all data-related 
deliberations via the “EPP Assessment Tracker” spreadsheet, tracking deliberations 
documented in meeting minutes by date, and assuring progression of data-related review by 

https://www.muw.edu/policy/
https://www.muw.edu/education/mission/
https://www.muw.edu/policy/


13 | P a g e  

 

9 / 1 9 / 2 0 2 5  1 : 2 6  P M  

adding data topics to each group’s meeting agenda as “New Business” and retaining topics on 
subsequent agenda as “Old Business” until deliberations have concluded.  
Please see the QAS companion document, the Continuous Improvement flowchart. 

 

 

 

https://www.muw.edu/education/wp-content/uploads/sites/27/2024/08/Continuous-Improvement-Process_SoE_22Aug24.pdf
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DATA COLLECTION AND ANALYSIS 

This section presents data collected to support the revised QAS.  While the previous system 
was fully utilized, the EPP recognized opportunities to streamline processes in order to make 
more continuous sustained practices, enhance focus areas, and improve overall effectiveness.  
The revised QAS aims to provide more meaningful insights for continuous program 
improvement.   
 

CATEGORY DATA POINTS CAEP STANDARDS 

Student  
Demographics 

• By Major (ethnicity, gender, age) 

• Transfer (by institution) 

• First Generation 

• Teacher Assistants 

• Modality by Course 

R1.1-R1.3,  
R2.3,  

R3.1, R3.2,  
R4.1 

Academic  
Achievement 

• Undergrad Enrollment  

• MAT Enrollment 

• Graduates by Term and Degree 

• Retention Rates  
-Teacher Education (Undergraduate) 
-3 year non-renewable (MAT) 

• Grade Point Average (GPA) 

R1.1-R1.2,  
R3.1, R3.3,  

R4.1 

Learning  
Outcomes & 
Assessment 

• Praxis PLT Pass Rates 

• Praxis Subject Area Pass Rates 

• Foundations of Reading Pass Rates (ECE and EE) 

• Key Assessment Performance 

R1.2, R1.3, R1.4,  
R2.2, R2.3,  

R3.3 

Student &  
Stakeholder 
Satisfaction 

• Surveys 

• Mentor Teacher Key Assessment Scores 

• Feedback regarding field experiences 

R1.2, R1.3, R1.4, R2.1, 
R2.2, R2.3, R3.2, R3.3, 
R4.1, R4.2, R4.3, R5.3 

Career  
Outcome 
& Success 

• EPP Employment & Placement Data 

• Employment placement rates within the first year after 
graduation 

• Retention in the field 

• Graduate School Enrollment  

• State-level student performance 

R3.1, R3.2,  
R4.1, R4.2, R4.3,  

R5.3 

Comprehensive 
Student Success 
Analysis 

• Compares Student Success Progression and 
Curriculum Mapping, constructing a holistic view of 
student success in the program 

• Use of student support services (advising, tutoring, 
career counseling) 

R1.1-R1.4,  
R2.1, R2.3,  

R3.1, R3.2, R3.3 

Stakeholder 
Involvement 

• Meeting Minutes/Agendas 

• Development/Review/Revision of Key Assignments, 
Evaluations, and Clinical Activities 

R2.1,  
R3.2,  

R5.2, R5.3, R5.4 

Handbook 
Revision 

• QAS (Every three years) 

• EPP Handbook (Annually) 

• Mentor Teacher Packet (Annually) 

• University Supervisor Packet (Annually) 

• Graduate Handbook (Annually) 

R2.2,  
R3.2,  

R5.1, R5.2  
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EXTERNAL ACCREDITATION AND OVERSIGHT 

Quality assurance processes are informed by external accreditation reviews, state regulatory 
requirements, and national standards, ensuring alignment with best practices in educator 
preparation. 

 

Planning and Institutional Effectiveness 
The Planning and Institutional Effectiveness (PIE) Council is the principal instrument through 
which the University’s program of continuous improvement is administered. With the assistance 
of the University’s functional units, the PIE Council assesses and recommends University 
planning and budgeting priorities based upon sound educational planning, collects and analyzes 
data, monitors progress toward attainment of goals, reports results, and recommends actions to 
improve performance to support the mission of the University. Academic programs establish 
student learning outcomes and assessments for institutional-level accreditation. 
  

EPP Review 
 
 
 
 
 
 
State Level Accreditation: 
The Mississippi Department of Education’s Division of Educator Preparation is responsible for 
ensuring Educator Preparation Providers (EPPs) at Mississippi’s institutions of higher education 
are producing high-quality educators for the state’s K-12 schools.  Specifically, the Division is 
responsible for designing, coordinating, and conducting process and performance reviews and 
accreditation visits to ensure EPPs are meeting standards for program approval at the midpoint 
of the national accreditation cycle. MUW’s EPP holds accreditation at the initial licensure level 
by MDE through Spring 2024. 
  

National Level Accreditation 
 
 
 
 
In 2013, the National Council for the Accreditation of Teacher Education (NCATE) merged with 
Teacher Education Accreditation Council (TEAC) to form the Council for the Accreditation of 
Educator Preparation (CAEP).  MUW’s EPP holds accreditation at the initial-licensure level by 
CAEP through Spring 2027. 
  

 
 
 

 

https://www.mdek12.org/OTL/OEP
http://caepnet.org/
http://caepnet.org/
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UNIVERSITY COUNCILS 

 

MUW UNDERGRADUATE CURRICULUM COUNCIL (MUW POLICY #3508) 
Academic Programs: Proposals to add, rename, consolidate, suspend, or delete academic 
programs, or certain changes to the mode of delivery of academic programs, require approval 
by the IHL Board and may require a Substantive Change application for approval by SACSCOC 
before a program can be implemented. The path for approval of all academic program proposals 
(addition, modification, deletion, change of mode of delivery) includes the discipline faculty and 
the College, Dean, UCC, Academic Council, CAO, and President. Once a program proposal is 
approved by the President, it must be submitted to IHL for action according to IHL policy. If 
approved by IHL, SACSCOC must be notified of the program prior to implementation, and if 
required, a Substantive Change Application must be submitted and approved prior to 
implementation. The President and CAO are responsible for submitting proposals to IHL for 
action. The President and the university SACSCOC liaison are responsible for submitting 
notifications to SACSCOC. Prior to initiating program proposals, faculty should familiarize 
themselves with current IHL and SACSCOC application requirements and deadlines. The CAO 
and SACSCOC liaison can advise faculty on application procedures.  
Other Program Changes: The addition, modification, and deletion of academic minors or 
concentrations should follow the internal process for academic program approval but do not 
require IHL or SACSCOC approval. Certificate programs should also follow the internal process. 
Certificate programs should be reported to IHL but do not require IHL approval. 
 
For more information and resources about submitting proposals to UCC, access UCC. 
  
 
 
 
MUW GRADUATE COUNCIL (MUW POLICY #3525) 
The function of the Graduate Council is to recommend general policies applicable to all graduate 
programs offered through the Colleges and to discuss problems, procedures, planning and 
administration of graduate programs. All curriculum policy matters of academic units that pertain 
to the graduate program will be reviewed and approved by the Council. All additions, deletions, 
or other changes in graduate course offerings of academic units must be approved by the 
Council. Graduate Council will systematically examine and evaluate curricula offerings and 
requirements in terms of prescribed criteria, and in terms of revised or changing standards and 
policies of the Graduate School. 
 
For more information and resources about submitting proposals to the Graduate Council, access 
MUW GRAD COUNCIL.  
  

 

 

 

 

https://www.muw.edu/committees/ucc/
https://www.muw.edu/committees/gradcouncil
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DATA MANAGEMENT TOOLS 

WatermarkTM  
The EPP uses Watermark™ Student Learning and Licensure, a web-based tool, to manage 
program admission, key assessments, and provide ongoing feedback to teacher candidates. It 
generates reports for end-of-program evaluations and is accessible to students starting in ED 
302 and ED 549 for MAT students. Managed by the EPP Data Analyst, summary assessment 
data is reviewed each semester and reports are stored on an internal server.  
 
Qualtrics™/Wufoo™ 

The EPP uses QualtricsTM and WufooTM to create and distribute EPP-created surveys and 

teacher candidate progression application.  The EPP collects and analyzes the data from the 

surveys collected. 

 

Banner 
Banner is an Enterprise Resource Planning software product of Ellucian.  Banner provides 
software for recording and maintaining information/data for MUW students, employees, alumni, 
and donors.  For students, this includes everything from admission and financial aid information 
to registration, billing, and academic records. 
 
TracDat/Nuventive Improve 
TracDat is a software system used to maintain a record of the unit and program assessment 
process for regional accreditation. TracDat is flexible and can be used to demonstrate strategic 
planning and assessment at other levels. 
 
EvalKit (updated software planned for Spring 2026) 
Integrated with the Canvas LMS, EvalKit software streamlines the process of capturing student 
feedback, and it is designed specifically for higher education.  Automated, information-rich 
reporting provides faculty and administrators with data needed to monitor course and instructor 
quality and make timely decisions to improve teaching and learning.   
 
SharePoint 
The Mississippi Department of Education uses SharePoint Online Access with the State’s EPPs 
as a Collaboration website for document management and data/report submissions.   
 
Canvas 
Canvas is the learning management system, and Watermark Student Learning & Licensure 
integrates with it to streamline assessment and accreditation. Faculty assess key assignments 
in Canvas, while Watermark collects the performance data needed to align coursework with 
standards and generate accreditation reports. Together, they support data-driven decisions and 
continuous program improvement. 
 
Shared Drive (internal) 
This shared drive houses the original, detailed (raw and disaggregated) data used in the Quality 
Assurance System (QAS) and Continuous Improvement Plan. It serves as the central place for 
source data that supports analysis, reporting, program review, and continuous improvement. 
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ASSESSMENT AND EVALUATION PROCESSES AND INSTRUMENTS 

Key Assessments 

Key assessments are required in the core professional education coursework that is required for 
all elementary and secondary/K12 majors. This includes the advanced methods courses for 
elementary education (referred to as residencies) and the advanced methods coursework for 
secondary/specialty. 
 

5 Day Unit Plan Assignment 

Traditional:   Advanced Methods Courses and Internship (Phase I & II) 
Alternate:   ED 697 (both sections) 
  
Purpose:   To provide an assessment (formative and summative) of the Teacher 

Candidate’s ability to plan, assess and deliver instruction, manage the 
classroom, and engage in professional responsibilities at the advanced 
level. 

  
Administration: This instrument is administered by the University Supervisor and the Mentor 

Teacher during the EPP’s Advanced Methods clinical experiences and 
Internship.  In the MAT program, this is evaluated by the University 
Supervisor and Site Supervisor in both sections of ED 697. 

  
Success Indicator: At the advanced developmental level (Advanced Methods and ED 697-first 

semester), items rated 1.5-2.0 represent target by the Teacher Candidate.  
Anything below 1.5 represents an area in need of improvement.  At the pre-
professional level (Internship and ED 697-second semester), items rated 
2.0-3.0 represent target by the Teacher Candidate.  Anything below 2.0 
represents an area in need of improvement. 

  
5-Day Unit Plan Guidelines 
For this key assignment, the Teacher Candidate develops a Unit Plan of five (5) lessons based 
on a standard, topic, theme, or skill/concept in the grade level/content area of the classroom in 
the clinical placement. The 5-day Unit Plan will have a content area(s) focus aligned with the 
requirements of the specific major of the Teacher Candidate. Teacher Candidates should refer 
to the specific major/content area requirement provided by the Advanced Methods/Internship 
course instructor.  
 
 
Rubric:  Teacher Intern Assessment Instrument (TIAI) Comprehensive Rubric 

MDE Collaborative Created Rubric 
 
 
 
 
 
 

https://www.muw.edu/images/colleges/ed/documents/TIAIRUBRIC.pdf
https://www.muw.edu/images/colleges/ed/documents/TIAIRUBRIC.pdf
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Professional Dispositions Assessment 

Traditional:   All clinical-based and Internship courses 
Alternate:   ED 549 and ED 697 (both sections) 
 
Purpose:   To ensure adherence to the Mississippi Educator Code of Ethics (MCoE), 

university policies, and district policies that support the habits of 
professional action and ethical commitments that underlie an educator’s 
performance (attitude and behavior). 

 
Administration:   This instrument is administered by the Mentor Teacher (undergrad courses 

only) and the University Supervisor (all courses) and Site Supervisor (both 
sections of ED 697) across the progression of the program (at least three 
times).  

 
Success Indicator:   At all levels, items rated at 2.0-3.0 represent target; anything below 2.0 can 

be seen as an area in need of improvement.  
 
Rubric:  Professional Dispositions Rubric (Statewide Assessment) 

     MDE Collaborative Created Rubric 

 

Impact on Student Learning Assessment 

Traditional:  ED 406/407/409                                                                                                                                 
Alternate:      ED 697 (second semester) 
 
Purpose:   To provide an assessment of the Teacher Candidate’s ability in determining 

their impact on student learning by using data-driven decisions based on 
student assessment outcomes.   

 
Administration: This instrument is administered during the final semester of the program by 

instructors of ED 406/407/409 and in the second semester of ED 697 for 
the MAT. Teacher Candidates complete the assessment in the EPP’s 
clinical experiences associated with these courses. 

 
Success Indicator:  At the pre-professional developmental level, items rated 2.0 represents 

target; anything below 2.0 represents an area in need of improvement 
 
Impact on Student Learning Assignment Guidelines 

For this key assignment, the Teacher Candidate uses multiple assessments and teaching 

strategies aligned with learning objectives in a unit and/or group of lessons. After collecting data 

from multiple assessments, the teacher candidate analyzes the data to determine the impact on 

student learning.    

 

Rubric:  Impact on Student Learning Rubric (Statewide Assessment) 

                MDE Collaborative Created Rubric 

 

https://www.muw.edu/images/colleges/ed/documents/Dispositions_Rubric-AY_22-23.pdf
https://www.muw.edu/images/colleges/ed/documents/Impact_on_Student_Learning_Rubric-AY_22-23.pdf
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Professional Portfolio Assessment 

Traditional:   Begins with ED 200/ED 302 and continues through Internship 
Alternate:   Begins with ED 549/ED 551 and continues throughout MAT coursework 

 

Purpose:  To provide an assessment of Teacher Candidates’ use of description, 

analysis and reflection of selected InTASC-aligned (NBPTS Core 

Proposition-aligned for MAT) artifacts from across the initial licensure 

program. The analysis demonstrates how the artifacts described align 

specifically with the InTASC standard(s) (NBPTS Core Propositions for the 

MAT program) identified and supported with a citation(s) of research-based 

best practices in the field (transfer). Additionally, the narrative in the 

analysis section should provide the teacher candidate’s interest/passion for 

the subject, instructional technology (curiosity), additional effort for the 

required work (initiative), and the development of their own ideas beyond 

the mentor teacher or course instructor (independence). This capstone 

project is not intended to be just a collection of assignments. Rather, it is a 

purposeful collection of artifacts showing evidence of growth in teaching 

skills and demonstration of one’s own understanding of connecting  theory 

to practice. 

  

Administration: This proprietary instrument is administered by the University Supervisor 

during the final internship semester for traditional route.  For MAT (alternate 

route) it is submitted and evaluated in ED 590 by the MAT Coordinator. 

 

Success Indicator: Items rated at the “Milestones” level represent successful practice by the  

   Teacher Candidate. Anything below “Milestones” can be seen as an area in 

   need of improvement. 

 

Rubric:   Foundations and Skills for Lifelong Learning VALUE rubric. 

Association of American Colleges and Universities (AAC&U) (2009) 

 

 

 

 

 

 

 

 

https://www.aacu.org/initiatives/value-initiative/value-rubrics/value-rubrics-foundations-and-skills-for-lifelong-learning
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Program and Post-Graduation Evaluations for Initial Licensure Programs 
 

MUW Teacher Education Program Completer Survey by Graduating Teacher Candidate 

During the final internship seminar, program completers complete a QualtricsTM survey 
assessing the effectiveness of their coursework and field experiences in preparing them for 
professional practice. The survey includes both quantitative ratings and open-ended feedback 
on program strengths and areas for improvement. 
 
The results of this survey are reviewed EPP Leadership Team to determine programmatic 

findings for continuous improvement in overall EPP training processes and student support 

efforts. Programmatic findings will be shared with all in the continuous improvement process.  

Relevant findings and programmatic changes are disseminated to the Teacher Education 

Council prior to implementation.  

MUW Teacher Education Program Field Experience Survey by Teacher Candidate 

At the conclusion of a course with a field experience component, teacher candidates receive a 
QualtricsTM survey assessing the effectiveness of their coursework and field experiences in 
preparing them for professional practice. The survey includes both quantitative ratings and open-
ended feedback on program strengths and areas for improvement. 
 
The results of this survey are reviewed EPP Leadership Team to determine programmatic 
findings for continuous improvement in overall EPP training processes and student support 
efforts.  Programmatic findings will be shared with all in the continuous improvement process.  
Relevant findings and programmatic changes are disseminated to the Teacher Education 
Council prior to implementation.  
 

MUW Mentor Teacher Evaluated by Teacher Candidate/Intern 

At the conclusion of a course with a field experience component, teacher candidates receive a 
QualtricsTM survey rating how well the Teacher Candidate/Intern feels the Mentor Teacher’s 
knowledge, skills, and dispositions provided a quality internship experience. 
 
Items rated as “Agree” represent the target.  Items rated “Disagree” or “Strongly Disagree” 

indicate an area in need of examination by the EPP.  Overall averages are looked at by the EPP 

Leadership Team to determine better training/support and programmatic changes. The 

individual results of this survey are reviewed by the Director of Field Experience for making 

determinations of Mentor Teacher selection and future training.  Relevant findings and 

programmatic changes are disseminated to the Teacher Education Council prior to 

implementation.  
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MUW Mentor Teacher Evaluated by University Supervisor 

A survey administered to University Supervisors at the end of each semester. The evaluation 
survey is delivered via web-based format in QualtricsTM. The survey rates how well the 
University Supervisor feels the Mentor Teacher’s knowledge, skills, and dispositions provided 
a quality internship experience. 
 
Items rated as “Agree” represent the target.  Items rated “Disagree” or “Strongly Disagree” 
indicate an area in need of examination by the EPP.  Overall averages are looked at by the 
EPP Leadership Team to determine better training/support and programmatic changes. As 
with all findings, dissemination of relevant findings and programmatic changes go to Teacher 
Education Council prior to implementation.  The individual results of this survey are reviewed 
by the Director of Field Experience for making determinations of Mentor Teacher selection and 
future training.  
 

School Partner Site by University Supervisor 

A survey administered to University Supervisors at the end of each semester to evaluate the 
School Partner Site in clinical-based courses (ED 311, 367, 435, and 406/407/409).   The 
evaluation survey is delivered via a web-based format in QualtricsTM.  The survey includes 
questions rating the school partner’s site focus on safety, support, and professionalism. 
   
Items rated as “Agree” represent the target.  Items rated “Disagree” or “Strongly Disagree” 
indicate an area in need of examination by the EPP.  Overall averages are looked at by the EPP 
Leadership Team to determine better support and/or programmatic changes.  Dissemination of 
relevant findings and programmatic changes goes to the Teacher Education Council before 
implementation. The individual results of this survey are reviewed by the Director of Field 
Experience for making determinations regarding placements. Relevant findings and 
programmatic changes are disseminated to the Teacher Education Council before 
implementation.  

 

MUW University Supervisor Evaluated by Mentor Teacher 

A survey administered to Mentor Teachers at the end of each semester to evaluate the University 
Supervisor in clinical-based courses (ED 311, 367, 435, and 406/407/409).  The evaluation 
survey is delivered via a web-based format in QualtricsTM. The survey includes questions rating 
the university supervisor’s organization, support, and collegiality. 
 
Items rated as “Agree” represent the target.  Items rated “Disagree” or “Strongly Disagree” 
indicate an area in need of examination by the EPP.  Overall averages are looked at by the EPP 
Leadership Team to determine better training/support and programmatic findings.  The individual 
results of this survey are reviewed by the School of Education leadership team.  Dissemination 
of relevant findings and programmatic changes goes to Teacher Education Council prior to 
implementation. Programmatic findings will be shared with all in the continuous improvement 
process.   
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PROGRAM ACCOUNTABILITY 

Mississippi Teacher Education Preparation Provider (EPP) Impact Survey  

As part of a statewide data collection collaborative, the University of Mississippi administers an 
annual survey to EPP stakeholders to determine the EPP’s impact on the following areas: impact 
on Mississippi P-12 public education student achievement, satisfaction of public-school 
employers, teacher retention in Mississippi public schools, graduation rates, licensure exam 
pass rates, and TIAI pass rates. This data is reported by the school to individual institutions and 
is published as the EPP Mississippi Impact Report Card. 
 
Although the response rate for this survey tends to be low, the results of this survey are reviewed 
by the EPP Leadership Team to determine programmatic findings for continuous improvement 
in overall EPP training processes and student support efforts.  Programmatic findings will be 
shared with all in the continuous improvement process.   
 

Title II  

Data is submitted to meet the requirements of Title II (Sections 205 through 208) of the Higher 
Education Act. Teacher preparation programs report Title II data in the following areas: 
enrollment, completers, and licensure exam pass rates, and demographics.  
  

Mississippi Department of Education 

EPP Annual Report 

This data includes all new admits and completers for initial programs and transitional data 
for initial programs such as Praxis pass rates, ACT/SAT pass rates, GPAs, and MS 
Foundations of Reading pass rates. (SHAREPOINT) 

 

MDE’s EPP Process and Program Review 

Program review ensures that educator preparation programs (EPPs) leading to licensure 
meet Mississippi Department of Education (MDE) standards within a seven-year cycle. 
As part of this process, MDE conducts a Mid-Cycle Review, typically four years after a 
national accreditation visit, to assess program content, pedagogical effectiveness, clinical 
practice, partnerships, and candidate quality. This electronic review provides targeted 
feedback to support EPPs in refining their programs and preparing for their next 
accreditation self-study.  

 

CAEP Annual Reporting 

The annual data collection process for CAEP involves reporting on initial licensure program 
completers from the previous academic year and documenting any substantive program 
changes. CAEP Accountability Measures use both Impact and Outcome Measures, including 
completer performance and employment outcomes.  This process also provides the EPP an 
opportunity to address areas for improvement or stipulations and to report on continuous 
improvement efforts aimed at enhancing the quality of the program. 
  

 

https://mdek12.org/wp-content/uploads/sites/19/2025/06/EPP-Program-Review-Workbook_May2025.pdf
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Annual Academic Program Review 

This annual reporting on undergraduate and graduate programs takes place in the spring 
semester and includes an update of the unit’s profile, narrative on enrollment and completion 
trends, narrative on the vitality of the program, and faculty adequacy and expectations. 
Additionally, data is provided regarding assessment of student learning outcomes, assessment 
methods, assessment results, and actions for continuous improvement based on assessment 
data. (SPOL) 

  

Course Evaluations 

Disseminated by the MUW Office of Institutional and Research Assessment via the CANVAS 
Learning Management System, end-of-course evaluations are completed by students. Results 
are shared with instructors and department administrators to make decisions for continuous 
improvement. (Watermark) 
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DATA QUALITY (CAEP R5.1, R5.2) 

 

In alignment with CAEP’s criteria for data quality, the EPP ensures that all measures are 
relevant, verifiable, representative, cumulative, and actionable, supporting a robust system for 
evaluating program effectiveness and candidate performance. 

In addition, the EPP actively gathers feedback from external stakeholders—including school 
partners, alumni, and employers—through structured surveys. These surveys are systematically 
reviewed every two years to ensure that assessment practices remain aligned with stakeholder 
expectations, evolving professional standards, and current evidence needs. 

To promote verifiable and consistent evaluation practices, the EPP conducts interrater reliability 
checks across all assessment tools. These checks involve independent scoring of candidate 
assignments in Watermark™ Student Learning and Licensure (SL&L), followed by analysis of 
both aggregated and disaggregated results to identify scoring patterns and measure 
consistency. The findings are documented and incorporated into the EPP’s Continuous 
Improvement Process, guiding evidence-based discussions and decision-making. 

All EPP-developed and adopted assessments undergo ongoing data quality reviews to confirm 
validity, reliability, and fairness. The chart on the following page illustrates how each instrument 
or measure aligns with relevant standards and has either undergone or is currently undergoing 
a systematic data quality review. 

By the 2026–2027 academic year, the EPP will have at least three cycles of data for each 
instrument, enabling cumulative analysis of trends over time. This ensures that all data sources 
are not only relevant, cumulative, representative, and verifiable, but also actionable, supporting 
informed decisions that strengthen programs and improve candidate outcomes. 

Validity and Reliability of Proprietary Assessments 

The EPP recognizes and values the rigor and credibility of state-level assessment instruments, 
integrating them as foundational components in its evaluation processes. These measures are 
selected for their relevance to program outcomes, alignment with professional standards, and 
representativeness of candidate performance. 

The Educator Preparation Provider Collaborative Committee (EPPCC), consisting of field 
directors, assessment coordinators, and administrators from Mississippi’s public and private 
institutions, developed statewide common assessments. The committee first developed the 
Teacher Intern Assessment Instrument (TIAI) and then created the Statewide Common 
Professional Dispositions (PD), both of which were implemented in the Fall 2018. The EPP’s 
Impact on Student Learning (IoSL) assessment was piloted in Spring 2021. To ensure clarity, 
accessibility, and CAEP alignment, the EPPCC reviewed and revised assessment items before 
sharing them with faculty, mentor teachers, and university supervisors for feedback. Final 
refinements were made based on their input. 
 
The TIAI and IoSL Statewide Common Assessments were developed based on the InTASC, 
CAEP, and Teacher Growth Rubric (which is used in Mississippi P-12 schools.)  The 
Professional Dispositions were developed based on the Mississippi Code of Ethics.   
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For proprietary external assessments in initial programs (e.g., Praxis Content Knowledge, PLT, 
Foundations of Reading), validity and reliability analyses are conducted by the respective testing 
organizations. 
 

CAEP INTASC ASSESSMENTS OR MEASURES TYPE RELIABILITY VALIDITY 

R1.1, 
R1.2, 
R1.3, 
R1.4 

1, 2, 3, 
4, 5, 6, 
7, 8, 10 

5-Day Unit Plan (TIAI) 
MS Collaborative Created 
(EPPCC) 

Spring 2025 

MS 
Created-
Lawshe 
CVR .778  

R1.1, 
R1.3, 
R1.4,    
R2.3 

1, 2, 3, 
6, 7, 8, 
9, 10 

Impact on Student Learning  
MS Collaborative Created 
(EPPCC) 

Planned-
Spring 2026 

MS 
Created-
Lawshe 
CVR .764 

R1.1, 
R2.3, 
R3.2 

9 Professional Dispositions 
MS Collaborative Created 
(EPPCC) 

April 2022 

MS 
Created-
Lawshe 
CVR .940 

R1.1, 
R1.2, 
R1.3 

1, 2, 3, 
4, 5, 6, 
7, 8 

Portfolio AACU Rubric 
November 
2023 

 

R1.2 4, 5 
Praxis-Content Knowledge 
Exam 

State Licensure Exam NA NA 

R3.1 NA Demographic Data University Data NA NA 

R3.2 NA GPA University Data NA NA 

R4.1 NA Program Impact State Created NA NA 

R1.1, 
R1.3, 
R1.4, 
R4.2, 
R4.3 

2, 3, 4, 
5, 6, 7, 
8, 10 

Program Completer Survey 
State Proprietary 
Instrument 

State 
Proprietary 
Instrument  
Cronbach’s 
Alpha 0.86 

State 
Proprietary 
Instrument  
CFI-.94 

R1.1, 
R1.3, 
R1.4, 
R4.2, 
R4.3 

2, 3, 4, 
5, 6, 7, 
8, 10 

Principal (Employer) Survey 
State Proprietary 
Instrument 

State 
Proprietary 
Instrument  
Cronbach’s 
Alpha 0.86 

State 
Proprietary 
Instrument  
CFI-.96 

R2.1, 
R2.2 

 
Candidate Experience with 
Mentor Teacher Survey 

EPP Created NA NA 

R2.1, 
R2.2, 
R2.3 

 
University Supervisor 
Experience with Mentor 
Teacher Survey 

EPP Created NA NA 

R2.2, 
R2.3 

 
University Supervisor 
Assessment of Clinical 
Placement Site 

EPP Created NA NA 

R1.1, 
R1.2, 
R1.3, 
R1.4 

1, 2, 3, 
4, 5, 6, 
7, 8, 10 

Completer Feedback Survey EPP Created NA NA 

R1.1, 
R1.2, 
R1.3, 
R1.4 

1, 2, 3, 
4, 5, 6, 
7, 8, 10 

Teacher Candidate Feedback 
Survey 

EPP Created NA NA 
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FAIRNESS, ACCURACY, CONSISTENCY, & ELIMINATION OF BIAS 

The Educator Preparation Provider (EPP) is committed to fairness, accuracy, consistency, and 
eliminating bias in how it assesses and evaluates candidates. One of the main ways the EPP 
achieves this is by ensuring that teaching and assessment are closely aligned. Faculty use 
curriculum mapping to make sure course content connects directly to what is being assessed. 
This helps students clearly understand expectations and how their learning will be measured. 

Transparency is also a key part of the EPP's approach. Candidates are given clear scoring 
rubrics, explanations of how their work will be evaluated, and how those results are used in the 
program. Assessments are tied to the EPP’s conceptual framework and aligned with state, 
CAEP, InTASC, and national standards when appropriate. The EPP also values state-level 
assessment tools and uses them as part of its evaluation process. 

To support consistency, all faculty use a standard syllabus format. This includes grading policies, 
performance expectations, and alignment with relevant standards. These consistent course 
structures help students know what to expect and ensure fairness across different courses and 
instructors. 

The EPP checks for interrater reliability to make sure that different assessors are scoring 
assignments in the same way. This is done through selected assignments that are evaluated 
independently using Watermark™ Student Learning and Licensure (SL&L); Taskstream was 
used prior to Spring 2023. Both group and individual scores are examined, and the results are 
used to guide improvements. Faculty participate in these checks each year as part of a reliability 
calendar built into the Master Assessment Calendar. The EPP Leadership Team reviews these 
results first and helps guide the next steps. 

When the EPP creates or updates an assessment or rubric, it is piloted before full use. Faculty, 
students, and other stakeholders have a chance to provide feedback. This ensures that 
expectations are clear and the levels of performance are well understood. To meet proficiency 
expectations, at least 90% of candidates must score at or above the expected level, and average 
scores must meet a set threshold on a standard scale. 

Program coordinators regularly discuss student performance with faculty to review whether 
assessments are doing a good job measuring student knowledge, skills, and professional 
behavior. If needed, they work together to adjust assignments or rubrics. 

For official standardized tests like the Praxis or Foundations of Reading, the testing companies 
handle validity and reliability checks. 

As previously referenced, the EPP uses statewide common assessments developed by the 
Educator Preparation Provider Collaborative Committee (EPPCC), which includes leaders from 
across Mississippi. These assessments include the Teacher Intern Assessment Instrument 
(TIAI), the Statewide Common Professional Dispositions (PD), and the Impact on Student 
Learning (IoSL) assessment. All were developed based on key teaching standards and ethical 
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expectations. Faculty and mentor teachers gave feedback before final versions were adopted to 
ensure clarity and quality. 

The EPP’s commitment to data-driven decision making is central to its continuous improvement 
process. Assessment results are not only used to inform individual candidate progress, but also 
to strengthen courses and programs. Trends and patterns found in assessment data help faculty 
identify areas for targeted support, leading to better outcomes for all candidates. 

Additionally, the EPP strives to maintain equitable assessment practices that respect the diverse 
backgrounds of its candidates. By encouraging culturally responsive teaching and reflective 
evaluation practices, the EPP works to create a learning environment that is inclusive, 
supportive, and equitable for everyone. 

Overall, the EPP takes strong and intentional steps to ensure its assessments are fair, accurate, 
and consistent, giving all candidates a clear and equal opportunity to succeed. 

 

EPP ACTIVITY AND REPORTING CALENDAR 

 

EPP ACTIVITY AND REPORTING CALENDAR 
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Title II Reporting Begins  
(ETS Data Entry and verification for every 
Education Candidate) 

       X X X X  

Title II Reporting   
(ETS Data Review)  X X      X    

Title II Reporting Ends 
(ETS Data Reporting Ends)    X         

CAEP Annual Report    X         

Employer Survey   X          

Completer Survey   X          

Data Day     X       X 

Institutional Data     X        

MDE Completer Report    X         

Review of Handbooks      X X      

T. Ed Admittance     X       X 

End-of-Semester Surveys     X       X 

Reliability Check   X        X   

Validity Check  X        X   

MDE-Program Modifications Due  X    X   X    

Scoring of Key Assessments     X  X     X 

Meeting Minutes X X X X X   X X X X X 

Commencement    X    X    X 
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EPP PARTNERSHIPS (CAEP R5.3) 

The EPP makes every effort to create mutually beneficial partnerships with stakeholders to share 

responsibility for candidate preparation.  It is vital to the success of the EPP and its programs to ensure 

that internal and external stakeholders are active participants in program design, evaluation, and 

continuous improvement processes.    

Examples of how the EPP creates opportunities for strong stakeholder partnerships are outlined below, 

but not limited to these examples: 

 

STAKEHOLDER ENGAGEMENT BY COMMITTEE  

EPP COMMITTEES 
CURRENT 

CANDIDATES 
FACULTY 

AND STAFF 
EPP 

LEADERSHIP 

P-12 
SCHOOL 

AND 
COMMUNITY 
PARTNERS 

SoE Advisory Board  X X X 
Clinical Partnership Committee  X X X 
Faculty Meetings  X X  
Teacher Candidate Advisory Panel (FA26) X X X  
AACC Meetings  X X  
EPP Meetings  X X  
TEC  X X X X 

 

 

 

EPP COMMITTEE MEETING CALENDAR 
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SoE Advisory Board   X       X   

Clinical Partnership Committee   X       X   

Faculty Meetings X X X X X   X X X X X 

AACC Meetings X X X X    X X X X  

EPP Faculty Meetings X X X X X   X X X X X 

TEC   X  X     X  X  

EPP Leadership Team X X X X X X X X X X X X 
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DESCRIPTION MEMBERS & STAKEHOLDERS MEETS 
RELATIONSHIP TO CAEP 

STANDARDS 

ACCOUNTABILITY, ACCREDITATION, & CURRICULUM COMMITTEE 

Oversees standards 
compliance and documentation 
within the EPP, including 
curriculum mapping and 
maintaining an integrated core 
curriculum. Ensures all 
curricular changes are properly 
documented to advance 
processes, and leads efforts to 
enhance evidence-based 
quality assurance through 
systematic, continuous 
improvement initiatives. Assists 
in ensuring reliability and 
validity in EPP-developed 
assessments, Collects and 
Reviews Data and identifies 
trends 

• Chair, SoE 

• EPP Data Analyst 

• Faculty Member-Elementary 

• Faculty Member-Secondary/ 
Specialty  

• Field Experience Coordinator 

Monthly 

R5.1- Ensures sustainable 
processes specific to the 
curriculum 
R5.1-Responsible for reviewing 
and monitoring curricular 
changes 
R5.2-Ensures measures are 
relevant, verifiable, 
representative, cumulative, and 
actionable 
R5.4-Regularly, systematically, 
and continuously assesses 
performance against EPP goals 
and relevant standards 
R5.4-Ensures program 
decisions are supported by 
data/evidence  

TEACHER EDUCATION COUNCIL 

Reviews data and trends from 
all sources; reviews proposed 
changes from EPP faculty; 
approves and recommends 
changes for implementation; 
attempts to triangulate and 
reconcile conclusions 
independently determined by 
internal and external 
stakeholders 

• Dean, SoE 

• Dean, CAS 

• Chairs from all EPP 
Departments 

• Director of Field Experience 

• Accreditation Liaison 

• CES Director 

• CPDC Director 

• EPP Data Analyst 

• Representative-Grad Student 

• Representative-Undergrad 
Student 

• Representative-SoEAB 
Member 

• Representative-CPC 
Member  

Quarterly 
(Sept., 
Nov., 
Feb., and 
Apr.) 

R5.1- Ensures sustainable 
processes specific to the 
curriculum 
R5.1-Responsible for reviewing 
and monitoring curricular 
changes 
R5.3-Involves relevant internal 
and external stakeholders in 
program design, evaluation, 
and continuous improvement 
R5.4-Ensures program 
decisions are supported by 
data/evidence  

SCHOOL OF EDUCATION LEADERSHIP TEAM 

Reports out in areas of 
Marketing, Recruitment, and 
Retention in EE/ECE and 
Graduate Programs,  
Subcommittees charged with 
researching best practices and 
increasing teacher candidate 
recruitment and retention, 
meets monthly to discuss SoE 
initiatives and review data 
trends presented by the AACC 

• Dean, SoE 

• Chair, SoE 

• Data Analyst 

• CES Director 

• CPDC Director 

• Navigator, SoE 

Monthly 

R5.1- Ensures sustainable 
processes specific to 
recruitment 
R5.1- Responsible for 
continuous improvement efforts 
related to the recruitment of a 
population of candidates that is 
representative of the region. 
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DESCRIPTION MEMBERS & STAKEHOLDERS MEETS 
RELATIONSHIP TO CAEP 

STANDARDS 

SCHOOL OF EDUCATION ADVISORY BOARD (SoEAB) 

Monitors collective and 
departmental practices for 
conformity to institutional 
philosophy, state and national 
standards, and 
responsiveness to educational 
needs; Identifies and 
encourages the use of the 
most effective approaches to 
meeting school-related 
objectives 

• Dean, SoE (Chair) 

• Dean, CES  

• Director, CPDC 

• Director, CES 

• External Stakeholders 

Bi-
Annually 

R4.2-Demonstrates employer 
satisfaction with completer 
preparation 
R5.3-Involves relevant internal 
and external stakeholders in 
program design, evaluation, 
and continuous improvement 
R5.4-Ensures program 
decisions are supported by 
data/evidence 

CLINICAL PARTNERSHIP COMMITTEE (CPC) 

Monitors clinical teacher 
education practices for 
conformity to institutional 
philosophy, state and national 
standards, and 
responsiveness to educational 
needs; identifying and 
encouraging best practices in 
clinical experiences 

• Chair, SoE 

• External 
Stakeholders 
(Mentor Teachers) 

  

Bi-
Annually 

R2.3- Works with partners to 
design and implement a variety 
of different clinical experiences 
R5.3- Involves relevant internal 
and external stakeholders in 
program design, evaluation, 
and continuous improvement 
R5.4- Ensures program 
decisions are supported by 
data/evidence 

TEACHER CANDIDATE ADVISORY PANEL 

Provides feedback on EPP 
coursework and clinical 
practices; gives suggestions 
for marketing, recruitment, and 
retention 

• Navigator (SoE) 

• Teacher Candidates 

Bi-
Annually 

R5.3-Involves relevant internal 
and external stakeholders in 
program design, evaluation, 
and continuous improvement 

SCHOOL OF EDUCATION FACULTY (ELEMENTARY EDUCATION/ECE) 

Discuss key departmental 
matters, updates, and policies.  
Opportunity for committee 
reports, faculty collaboration, 
and addressing student 
concerns. 

• Chair, SoE 

• All EE/ECD/MAT/M.Ed. 
Faculty 

• Adjunct Faculty (optional) 

Monthly 

R5.1-Ensures a functioning 
quality assurance system to 
document operational 
effectiveness 
R5.1- Uses data for continuous 
improvement 
R5.4- Regularly, systematically, 
and continuously assesses 
performance against EPP 
goals and relevant standards 

COLLEGE OF ARTS AND SCIENCES EDUCATION FACULTY (SECONDARY/SPECIALTY) 

Discuss key departmental 
matters, updates, and policies.  
Opportunity faculty 
collaboration and addressing 
student concerns. Handles 
marketing, recruitment, and 
retention initiatives for the CAS 
Education Programs.   

• Dean, CAS 

• All Education Coordinators 
for Secondary/Specialty 
Programs 

Monthly 

R5.1-Ensures a functioning 
quality assurance system to 
document operational 
effectiveness 
R5.1- Uses data for continuous 
improvement 
R5.4- Regularly, systematically, 
and continuously assesses 
performance against EPP 
goals and relevant standards 
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DESCRIPTION MEMBERS & STAKEHOLDERS MEETS 
RELATIONSHIP TO CAEP 

STANDARDS 

GRADUATE FACULTY 

Discuss key graduate 
education matters, updates, 
and policies.  Opportunity for 
committee reports, faculty 
collaboration, and addressing 
student concerns. 

• Chair, SoE 

• All MAT/M.Ed Faculty 
Monthly 

R5.1-Ensures a functioning 
quality assurance system to 
document operational 
effectiveness 
R5.1- Uses data for continuous 
improvement 
R5.4- Regularly, systematically, 
and continuously assesses 
performance against EPP 
goals and relevant standards 

EPP FACULTY 

Discuss key EPP matters, 
updates, and policies.  
Opportunity for committee 
reports, faculty collaboration, 
marketing, recruitment, and 
retention initiatives and 
addressing student concerns.  

• Chair, SoE 

• All EPP Faculty 

  

Monthly 

R5.1-Ensures a functioning 
quality assurance system to 
document operational 
effectiveness 
R5.1- Uses data for continuous 
improvement 
R5.4- Regularly, systematically, 
and continuously assesses 
performance against EPP 
goals and relevant standards 
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CANDIDATE PROGRESSION 

Initial Licensure Programs 

Teacher candidate progression is evaluated and monitored at transition points in the program 
using data from key and program assessments. These transition points are aligned with the level 
of development: admission, introductory, reading methods, advanced methods, and internship. 
Master of Arts in Teaching (MAT) candidates complete transition point assessments at 
Introductory Block I and Internship Block II and III.  
 

Transition Points for Undergraduate Students 

ADMISSION TO TEACHER EDUCATION REQUIREMENTS 

Background Check Clearance 

Score of “B” or better in ED 302 

Score of “C” or better in all Education coursework 

ACT score of 21 OR Passing Praxis Core Scores OR GPA of 3.0 on previous 60 credit hours 

2.5 or higher cumulative GPA 

Minimum of 44 semester hours 

Completion of Teacher Education Application 

 
BLOCK 3 REQUIREMENTS 

Must have obtained admission into Teacher Education 

Successful completion of courses with a grade of “C” or better 

Successful completion of required field experience hours 

Maintained 2.5 cumulative GPA 

Satisfactory Professional Dispositions and TIAI Scores 

 
INTERNSHIP REQUIREMENTS 

Must have obtained admission into Teacher Education 

Successful completion of courses with a grade of “C” or better 

Successful completion of required field experience hours 

Maintained 2.5 cumulative GPA 

Satisfactory Professional Dispositions and TIAI Scores 

Completion of pre-requisites for Internship-listed in bulletin (including MA 111 and MA 112 
for Elem. Education) 

Submission of application for internship 

A minimum of 480 field experience hours 

 
LICENSURE REQUIREMENTS 

Verification of Graduation from Teacher Education Program 

Successful completion of Praxis II Content Area Exam, Praxis PLT 

Successful completion of Foundations of Reading Exam (Elementary Education Only 

Student must apply for certification in MECCA through the Mississippi Department of 
Education 
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Transition Points for Master of Arts in Teaching 

 
ADMISSION TO MAT REQUIREMENTS 

Official transcripts from all undergraduate & graduate institutions attended 

At least a 3.0 GPA 

Resume 

Three (3) Letters of Recommendation 

Passing score on an approved Praxis II Subject Area Exam 

 
INTERNSHIP REQUIREMENTS 

Completion of ED 538, ED 549, and ED 551 with a “B” or better 

Maintained a 3.0 GPA 

MDE 3-Year Non-Renewable Teaching License 

Must hold a Teaching Position 

Satisfactory Professional Dispositions and TIAI Scores 

 
LICENSURE REQUIREMENTS 

Maintained a 3.0 GPA 

Verification of Completion of MAT Alternate Route Program 

Must apply for certification in MECCA through the Mississippi Department of Education 
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GLOSSARY 

Accreditation  

A process for assessing and enhancing academic and educational quality through voluntary 

peer review. A designation of “accredited” informs the public that the EPP has met state, 

professional, and institutional standards for educational quality. (CAEP) 

Assessment 

An ongoing, iterative process consisting of four basic steps: 1. Defining learning outcomes; 2. 

Choosing a method or approach and then using it to gather evidence of learning; 3. Analyzing 

and interpreting the evidence; and 4. Using this information to improve student learning 

(adapted from the Western Association of Schools and Colleges glossary). (CAEP) 

Benchmark 

A point of reference or standard of excellence in relation to which something can be compared 

and judged.  A specific level of performance may serve as the minimum expectation for 

candidates at a particular point in time or developmental progression (adapted from the 

Western Association of Schools and Colleges glossary). (CAEP) 

CAEP 

(Council for the 

Accreditation of 

Educator 

Preparation) 

Council for Accreditation of Educator Preparation- A nonprofit and nongovernmental agency 

that accredits educator preparation providers (EPPs). CAEP was created with the October 

2010 adoption of a motion to consolidate the National Council for Accreditation of Teacher 

Education (NCATE) and the Teacher Education Accreditation Council (TEAC) by the boards 

of the two organizations. CAEP became operational on July 1, 2013. (CAEP) 

Candidate 
An individual engaged in an EPP’s preparation process for P-12 professional education 

licensure/certification.  (CAEP) 

Completer 

A candidate who successfully satisfied all program requirements of a preparation program at 

least six months previously and who is employed in a position for which they were prepared 

for state licensure. (CAEP) 

Continuous 

Improvement 

A process of gathering information about all aspects of preparation activities and experiences; 

analyzing that information for patterns, trends, and making comparisons; identifying 

successful instructional or organizational strategies; adjusting instruments or activities; and 

repeating the cycle. (CAEP) 

Disaggregation 

A process of breaking down collected measures according to categories of the whole or by 

areas of licensure to reveal patterns, trends, and allow for comparisons to inform continuous 

improvements. Data such as retention and graduation rates are commonly disaggregated by 

year and according to demographic characteristics such as race/ethnicity, and gender. 

(Adapted from the Western Association of Schools and Colleges glossary). (CAEP) 

Diversity 

(1) Individual differences (e.g., personality, interests, learning modalities, and life 

experiences),and (2) group differences (e.g., race, ethnicity, ability, gender identity, gender 

expression, sexual orientation, nationality, language, religion, political affiliation, and socio-

economic background) (InTASC Model Core Teaching Standards, p. 21). (CAEP) 

https://caepnet.org/terms/accreditation/
https://caepnet.org/terms/assessment/
https://caepnet.org/terms/benchmark-2/
https://caepnet.org/terms/caep-council-for-the-accreditation-of-educator-preparation/
https://caepnet.org/terms/candidate-2/
https://caepnet.org/terms/completer/
https://caepnet.org/terms/continuous-improvement/
https://caepnet.org/terms/disaggregation/
https://caepnet.org/terms/diversity-2/
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EPP 

(Educator 

Preparation 

Provider) 

The entity responsible for the preparation of P-12 educators at initial and advanced levels. 

EPPs may include non-profit organizations, public or private institutions of higher education, 

a school district, a corporation, or a governmental agency. (CAEP) 

Initial Licensure 

Licensure, certification, or endorsement that signifies successful completion of preparation for 

P-12 educators through programs at the baccalaureate or post-baccalaureate levels. Initial 

licensure programs are designed to prepare candidates who have not yet earned a P-12 

professional license. (CAEP) 

Interrater 

Reliability 

Inter-rater reliability is a measure of consistency used to assess the degree to which different 

judges (or raters) agree in their evaluation (or scoring) decisions of the same phenomenon. 

Inter-rater reliability is high when reviewers demonstrate that they consistently reach the same 

or very similar decisions. A formal training and calibration procedure is usually needed to 

achieve this result, and the calibration involves calculating reliability coefficients. (CAEP) 

Licensure 

The process by which a governmental agency or nongovernmental organization grants 

professional recognition to an individual who meets specified qualifications/requirements. 

(CAEP) 

Mentor Teacher 
A faculty member of a cooperating school who is engaged in the supervision of a teacher 

candidate in the classroom or extra class activities. 

MDE 

Mississippi Department of Education; Handles state licensure; provides the EPP with state 

developed rubrics (Professional Dispositions, Teacher Intern Assessment Instrument, and 

Impact on Student Learning) in which student outcomes can be measured and reported. 

Proprietary 

A descriptor for assessments used as a source of evidence for CAEP standards that are 

created and/or administered by states, research organizations, or commercial test 

organizations. Typically, information about the design of the assessments, and their validation, 

scoring, and other attributes, is available from sponsors online or in response to requests from 

EPPs or states. CAEP distinguishes proprietary assessments from EPP-created assessments 

in which the EPP takes responsibility for design, administration, and validation. (CAEP) 

Quality 

Assurance (QA) 

Mechanisms (i.e., structures, policies, procedures, and resources) that an educator 

preparation provider (EPP) has established to promote, monitor, evaluate, and enhance 

operational effectiveness and the quality of the educator preparation provider’s candidates, 

educators, curriculum, and other program requirements. (CAEP) 

Reliability 

The degree to which test scores for a group of test takers are consistent for repeated 

evaluations of a measurement procedure. A measure is said to have a high reliability if it 

produces consistent results under consistent conditions, and for multiple evaluators. (CAEP) 

Rubric 

A tool for scoring candidate work or performances, typically in the form of a table or matrix, 

with criteria that describe the dimensions of the outcomes down the left-hand vertical axis, 

and levels of performance across the horizontal axis. The work of performance may be given 

an overall score (holistic scoring) or criteria may be scored individually (analytic scoring). 

Rubrics are also used for communicating expectations (adapted from the Western Association 

of Schools and Colleges glossary). (CAEP) 

https://caepnet.org/terms/educator-preparation-provider-epp/
https://caepnet.org/terms/initial-licensure/
https://caepnet.org/terms/inter-rater-reliability/
https://caepnet.org/terms/licensure/
https://caepnet.org/terms/proprietary/
https://caepnet.org/terms/quality-assurance-system/
https://caepnet.org/terms/reliability/
https://caepnet.org/terms/rubric/
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Stakeholder 
Partners, organizations, businesses, community groups, agencies, schools, districts, and/or 

EPPs interested in candidate preparation or education. (CAEP) 

Technology 

The tools and techniques available through computers, the Internet, telecommunications, and 

multimedia that are used by educator preparation providers (EPPs) for instruction and the 

input, storing, processing, and analyzing of data in quality assurance systems. Educator 

candidates should be able to demonstrate that they use technology to work effectively with 

students to support student learning. (CAEP) 

TIAI  

(Teacher Intern 

Assessment 

Instrument) 

Mississippi Common Assessment Instrument that is administered at various times throughout 

the program to measure student planning and preparation, assessment, instruction, learning 

environment, and professional responsibilities. 

Title II 

A requirement of the Higher Education Opportunity Act of 2008 that educator preparation 

providers (EPPs) report the performance of teacher candidates on state licensure tests along 

with other data.  

University 

Supervisor 

A member of university faculty or adjunct faculty who, in addition to teaching duties, is 

responsible for supervising Teacher Interns.   

Validity 

The extent to which a set of operations, test, or other assessment measures what it is intended 

to measure. Validity is not a property of a data set but refers to the appropriateness of 

instruments and inferences from test scores or other forms of assessment and the credibility 

of the interpretations that are made concerning the findings of a measurement effort.  

Watermark 

Student Learning & Licensure (formally Taskstream) An online database used to collect key 

assessment data in the EPP.  Watermark assignments are integrated into the EPP’s LMS 

(Canvas) so they are automatically uploaded into Student Learning & Licensure and can be 

assessed by the instructor and/or Mentor Teacher in the database.  

  

 
 

 

 

 

 

 

 

 

 

 

 

 

https://caepnet.org/terms/stakeholder/
https://caepnet.org/terms/technology-2/
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APPENDIX A 

CURRICULUM MAPPING STANDARDS 

Curriculum mapping aligns objectives, instruction, and assessments for consistency. The EPP 
tracks standard alignment across coursework, identifying when objectives are introduced, 
reinforced, or mastered. Faculty review standards every three years to address gaps, eliminate 
redundancies, and enhance coherence while ensuring accountability through student outcome 
measurement. Standards were updated in Fall 2024. 
ALL INITIAL PROGRAMS 
CAEP Revised Standards 
Council for Exceptional Children (Special Education Standards) (CEC) 
Culturally Linguistically Responsive Pedagogy-CEEDAR Innovation Configuration (CLRP) 
InTASC Standards 
International Society for Technology in Education Standards (ISTE) 
 
ELEMENTARY EDUCATION 
CAEP K-6 Elementary Teacher Preparation Standards 
International Literacy Association (ILA) 
International Dyslexia Association (IDA) 
 
ENGLISH EDUCATION 
National Council for Teachers of English (NCTE) 
 
MATH EDUCATION 
National Council for Teachers of Mathematics (NCTM) 
 
MUSIC EDUCATION (CHORAL/INSTRUMENTAL) 
CAEP K-6 Elementary Teacher Preparation Standards 
National Association for Schools of Music (NASM) 
 
SCIENCE EDUCATION (BIOLOGY/PHYSICAL SCIENCE) 
National Science Teacher Association (NSTA) 
 
SOCIAL STUDIES EDUCATION 
National Council for the Social Studies (NCSS) 
 
SPANISH EDUCATION 
CAEP K-6 Elementary Teacher Preparation Standards 
American Council on the Teaching of Foreign Language (ACTFL) 
 
THEATRE EDUCATION 
CAEP K-6 Elementary Teacher Preparation Standards 
National Association for Schools of Theatre (NAST) 
 
MAT 
National Board Teacher Standards  
 

https://caepnet.org/caep-standards/
https://exceptionalchildren.org/standards/resources
https://ceedar.education.ufl.edu/wp-content/uploads/2014/08/culturally-responsive.pdf
https://ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf
https://iste.org/standards
https://caepnet.org/accreditation/caep-accreditation/caep-k-6-elementary-teacher-standards
https://www.literacyworldwide.org/get-resources/standards
https://app.box.com/s/21gdk2k1p3bnagdfz1xy0v98j5ytl1wk
https://ncte.org/resources/standards/
https://www.nctm.org/Standards-and-Positions/CAEP-Standards/
https://caepnet.org/accreditation/caep-accreditation/caep-k-6-elementary-teacher-standards
https://nasm.arts-accredit.org/accreditation/standards-guidelines/
https://www.nsta.org/nsta-standards-science-teacher-preparation
https://www.socialstudies.org/standards
https://caepnet.org/accreditation/caep-accreditation/caep-k-6-elementary-teacher-standards
https://www.actfl.org/professional-learning/program-review-services
https://caepnet.org/accreditation/caep-accreditation/caep-k-6-elementary-teacher-standards
https://nast.arts-accredit.org/accreditation/standards-guidelines/handbook/
https://www.nbpts.org/certification/five-core-propositions/
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APPENDIX B 

EPP EVIDENCE AND CAEP ALIGNMENT 
 

Standard R1 Standard R2 Standard R3 Standard R4 Standard R5 

 1 2 3 4 1 2 3 1 2 3 1 2 3 1 2 3 4 

Key Assessment: TIAI X X X X             X 

Key Assessment: 
Professional Dispositions 

X      X  X        X 

Key Assessment: Impact 
on Student Learning 

X  X X   X          X 

Key Assessment: Portfolio X X X X      X       X 

Praxis: Content Exam  X               X 

Demographic Data        X       X  X 

GPA        X X        X 

Program Impact Report           X      X 

Program Completer 
Survey 

X  X X        X X    X 

Employer Survey X  X X        X X    X 

MT by TC Survey     X X           X 

MT by US Survey     X X X          X 

US by MT Survey                X X 

School Site by US      X X          X 

Completer Feedback 
Survey 

X X X X             X 

Teacher Candidate 
Feedback Survey 

X X X X             X 

District MOUs     X             

EPP Mission & Vision 
Statement 

X X X X          X    

EPP Handbooks    X   X  X         

Meeting Minutes               X X  

EPP Recruitment Plan 
and Data 

       X         X 

Plan of Study Forms         X         

MT Selection Criteria      X            

Clinical Placement Data       X           

MT Training Materials      X            

Annual Assessment 
Reports 

       X X X X X   X X X 

QAS Handbook & Reports              X   X 

Annual Reliability 
Exercises 

              X  X 

TOTALS 9 6 8 9 3 5 6 4 5 2 2 3 2 2 4 3 20 
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APPENDIX C 
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